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FOREWORD

Henry Barnes

A long and terrible war had just ended, a war that caused untold
suffering and was to set the stage for the twentieth century.
During those years, Rudolf Steiner, restricted in his outer
movements, was able to conclude three dechdeternse
inward, spirituadcientific research into the nature of the human
being. In 1917, around the time that the German High
Command secretly sent Lenin into Russia, and Woodrow
Wilson led the United States into war, it finally became clear to
Rudolf Steiner how the human soul and spirit are engaged in
the human physical organism. That the brain and nervous
system are the instrument of consciousness had long become
evident to naturacientific research, as well as to those who
sought to understand thaman being from the aspect of soul;
but the question of how human feeling and human volition
were grounded organically was, at best, a matter of speculation.
There were schools of thought that attributed feeling to a subtle
sympathetic vibration of theemous system, and it was
assumed that the will was merely a function of the motor
nerves, controlled and stimulated from corresponding centers
in the brain. But, even if an objective existence to the soul were
admitted, the possibility that either feetingvill might be
independent functions of the soul and have direct access to the
organism as their bodily instrument was not even given
theoretical consideration.



Into this situation Rudolf Steiner introduced the results of his
years of research. Thesescdbed the threefold human
organism as the basis for the
thought. Only in thinking, he maintained, can we look to the
brain and nervous system as the physiological instrument. If we
look for the instrument of willin§teiner said, we must look
for it in the activity of thenetabolismhile the bodily basis for
feeling should be sought in the rhythmic pulsatibreathing
which is closely intertwined with the circulation of the blood.
Therefore, to understand howe $oufi and through it also the
human spirit works into earthly life through the instrument of
the body, we must come to recognize that the soul, as a being
of thinking, feeling, and willing, engages @seifwhole with the
whole physical orgassmedbolism, rhythmic breathing
organism, and nerve sense system.

Summarized in this way, these conclusions appear highly
theoretical and remote from life; but as Steiner first presented
them in two lectures in Berlin during March 1917 (included in
their firstEnglish translation in this volume), and which he
reformulated in the autumn of that same year in hisvamok
Seelenratg@iddles of the Soamd further developed in far
greater detail in the fourteen lectures newly translated for this
edition, hé research results provide an anthropological basis for
understanding the soul, spirit, and bodily nature of the human
being. Thereby we come to realize that these challenging,
difficult concepts are what made possible the development of a
radically new gpoach to education, medicine, the arts, and
many other fields. And it was just these insights that enabled
Steiner, in May 1917, to respond to the appeal by a keen

1. Translated and edited by Owen Barfielthim Case for Anthroppsophy
Rudolf Steiner Press, London, 1970.



observer of the political and social situation in Gefrfany
ideas on which a genuine #asting peace might be founded
when the war finally came to an end. Thus not only did the
results of this research make it possible for Rudolf Steiner to
describe what he saw as the direction in which forces were
working beneath the surface of the chadsdesolation in
Central Europe at the time, but it also yielded the conceptual
basis for building a practical art of educational rénewal
embodied two years later in the founding of the first Waldorf
school in Stuttgart, Germany, in the autumn of 1919.

St¢e ner saw beneath the soci al
end the striving of the social organism 4worestitute itself as
the working together of three independent, but interactive,
spheres of life. He recognized that economic life on one hand,
and cultwalspiritual life on the other, were struggling to free
themselves from the centralized political control of the state.
Steiner saw the same threefoldness of forces at work in the
social body that he had come to recognize as working in the
form and functin of the human organism. The social struggle
into which Steiner plunged in a heroic effort to awaken his
contemporaries in Germapeaking Middle Europe during the
months immediately following the end of the war, led his long
time student Emil Moftthe ownekdirector of the Waldorf
Astoria cigarette factory, to ask Rudolf Steiner the fateful
guestion: Would he be willing to guide and direct a school for
the children of the workers in his factory? This question led

2, Otto von Lerchenfeld, at that time secretary to the Bavarian ambassador

to the imperial court in Berlin.

3. Dr. Emil Molt (18781936), was an industrialist with a deep concern for

social conditions, and was wefjarded by his employees.E3si¢ Moland

the Beginnings of the Waldorf School Movement: Sketches froflarsAutobiography
Books, Edinburgh, UK, 1991.



directly to the founding of the Wald&dhool four and a half
months latef.

The coming together of these two stréathe stream of
insight and research, and the stream of outer sociafi action
bore fruit in Steinerd6s i mmed
of the chal |l en g equestiomHis respohse i n
was based on the understanding that four basic conditions
would be met. These conditions were, first of all, that the school
be open tallchildren; second, that it beeducational; third,
that it be a comprehensive schoil cortrast to the prevailing
system where the intellectually gifted were sent to academic
schools around the age of eleven, while their schoolmates
completed their education at fourteen and then entered into
apprenticeships or vocational traifiimgnd, fourth, hat the
conduct of the school be entrusted to those who would work
with the childreneveryday hat i s, the chil d

It was Mol tds i mmedi at e, unt
conditions and his rapid, practical engagement in bringing about
the £hool that enabled Steifien such an astonishingly short
timefl to meet the group of prospective teachers who
responded to his call, and to begin the work with them that
culminated, sooner than anyone could have believed possible,
in the opening of the sablo The teachers gathered on August
21, 1919, in what had been a favorite restauafenfor the
citizens of Stuttgart until Molt bought it for the site of the new
school. The two weeks that followed were weeks of almost
unimaginable concentration.

Everyday during this time Rudolf Steiner gave three courses
of fourteen lectures each, and these three courses, together,
constitute the initial cornerstone upon which the new

4. For a detailed account of the development of Waldorf education see
Gilbert ChildsSteiner Education in Theory andPoaistiBeks, 1991.



educational venture was to be Biilie course presented in
this volume was, it nigt be said, ot he <co
cornerstone. o0 It introduced it
way through which one can come to understand human nature
by striving to know the human being not only from a
physiologicalbiological point of wviewith certain
psychological attributes deriving from the phgis#l also
from an opermminded consideration of the results of spiritual
scientific research. To do so, however, requires that one be
prepared to extend the scope and method of scientific inquiry
into realms of experience beyond sense perception and ordinary
intellectual analysis. In fact, such extended sgsdieiadific
inquiry, as practiced by Rudolf Steiner for many decades, leads
to the recognition that human beings, after a life of earthly
experience, enter after death into a world of spiritual being from
which they descend once more into a new birth. It is from this
perspective then that Rudolf Steiner describes how human
individualities gradually penetrate and take possession of their
inherted organisms, and thus prepatteough the
educational procégsto awaken as morally responsible human
beings who become capable of finding their own direction in
life. Indeed, reading these lectures, it becomes clear that Rudolf
Steiner saw the essencteathing as service to this process of
human incarnation in our time.

With one exception, the first Waldorf teachelse had
been students of Rudolf Steiner and anthroposophy before
gathering in Stuttgart to prepare for the founding of the school.
Nevetheless, the three courses in which they participated each
dayi and especially the course presentedi lofialenged

5. These three courses include, in addition to the lectures in this volume,
Discussions with Teaod@mctical Advice to Tegsseelsbliography for the
complete |Iist of Rudolf Steinerds ed



them to think and experience anew everything for which their
own education and training had prepared them. They had to
oturn theensedtv,ed a N siitenterenr e, |
imagination, as conscious, intellectoalyted adults, the
world out of which they had been born, which was the world
of experience from which the children, soon to be entrusted to
their care, were just inggess of emerging. And this task, they
soon discovered, required the awakening of meditative, artistic
capacities that had, perhaps, long been dormant in them. Yet it
is just these artistic, meditative capacities that we, as students of
this work over semngy-five years later, must also awaken within
us if we are truly to serve the children who come to meet us.
Yet, for Rudolf Steiner, the honest struggle for self
transformation on the part of every individuahich, in a real
sense, was what qualified themassume their places as
colleagues in this initiafivevas only part of a greater whole.
For Steiner himself, the school that was coming into being was
called upon and intended to demonstrate that men and women
could unite in free initiative to creatd gaide an enterprise
for which they carried inner and outer responsibility. In other
wor ds, it was Steinerds hope
pioneer the establishment of an independent life of the spirit
within the totality of modern social life. He s&early that the
renewal of cultufiefor which four and a quarter years of World
War | had convincingly and cruelly demonstrated the desperate
needfi could originate only in a society in which creative
individuals were free to work together out of insight
institutions that owed their existence to neither political nor
economic control. Only from such initiativeshether
educational, artistic, scientific, or religiozsuld one hope for
the ideas on which a genuine and lastingpeaated in social
justcei might eventually be founded. And because he saw all
too clearly that Western society was headed in the opposite



direction, Steiner during the last years poured all his energies,
indeed his very life, into the renewal of both education and
social life aa whole. The mere fourteen years that it took to

bring Adolf Hitler to power in Germany and to virtually
guarantee an even more terrible war, tragically confirms the
realism of Rudol f Steinerds r ¢
events.

Steiner saw thatshwas a time for faeaching decisiafs
decisions that all individuals would have to make for
themselves. Either Western humanity would continue to
commit itself blindly to orsided materialiginthe Nazi
doctrine oBlut und Bod&hood and Land) was grine crude
example of such commitm&ndr humankind would have to
wake up to its own innate human spiritual potential. The chips
were down: there was truly no other option than to come to
terms with this radical choice. This was the challenge with
which Rulolf Steiner initiated his new educational effort, and
with which he greeted the prospective teachers on the first
morning of the course:

Dear Friends, we can accomplish our work only if we do
not see it as simply a matter of intellect or feeling, but, in
the highest sense, as a moral spiritual task. Therefore, you
will understand why, as we begin this work today, we first
reflect on the connection we wish to create from the very
beginning between our activity and the spiritual worlds.

In this same lecturbe characterized the basic task of
education as overcoming egoi s
work, do not forget that all of modern culture, right into the
spiritual areas, is based upon humainsaiést.... We live in a
time when we must combat this appreauman selfishness in



all areas if people are not to go even farther down the declining
cul tur al path they now tread.
Steiner saw that to accomplish this task humanity must turn
from its seHabsorbed preoccupation with death and the
significanceoflat h f or oneds personal
attention toward the other end of life, toward the process of
birth. 0We must become incres
end of earthly human developnfiebti r t h. 6 He saw
would lead to the recognitithat the task of teachers is to learn
how to continue the work of higher spiritual beings, done
before birth, within the life of the children we have to teach.

Although we can physically see children only after their
birth, we need to be aware that hgthlso a continuation.

We do not want to look only at what the human being
experiences after death, that is, at the spiritual continuation
of the physical. We want to be aware that physical
existence is a continuance of the spiritual, and that what
we hae to do in education is a continuation of what higher
beings have done without our assistance. Our form of
educating can have the correct attitude only when we are
aware that our work with young people is a continuation
of what higher beings have donefeebirth.

Thus, without mincing words, Steiner directed the attention
of his listeners to the fullness of human existence where the
soul, spirit, and body must be engaged at every step of the way.
Students of these lectures, following this challengingibgg
are led, through characterizations of soul life, to considerations
of how the spirit awakens in the soul as human beings mature
and, finally, in the concluding lectures, to an entirely new way
of seeing the body as instrument for both soul anid spir



At the conclusion of this arduous conceptual pilgrimage,
Rudolf Steiner reminds us that what we know is not what truly
educates, buthave are; this is what awakens, within children,
the human beings toward which they are struggling to grow,
strugglig tobecourfeor the teacher, three qualities are essential
if the relationship with the child is to be alive and, in the true
sense, educational. The firgnaginatiomhich transforms the
intell ectual content of oned
expe i ence that speaks directly
courage for the tutorld realities; and the third igealing of
responsibilayward what is truly human in the children entrusted
to our care. At the end of the final lecture, Stekpesses it
this way:

S

What forms human intellectuality has a strong tendency to
become slow and lazy, and it becomes most lazy when
people constantly feed it with materialistic ideas. However,
it will take flight when we feed it ideas received from the
spirit, but we receive these into our souls only through the
indirect path of imagination.

How people ranted and raved against including
imagination in education during the late nineteenth
century! In the first half of the nineteenth century we had
such biliant people as Schelling, for example, who
thought more soundly about education. You should read
Schel |l ingds e xConceriing the Methedol s s |
Academic Stiidywhich was, of course, not intended for
elementary school, but the early ningtemmntury spirit
of pedagogy lives in it. During the second half of the
nineteenth century, people understood this spirit in a
masked form. Then, people were cowardly about the life
of the soul and complained about whatever entered the
human soul througkhe indirect path of imagination,



because they believed that if they accepted imagination,
they would fall directly into the arms of untruthfulness.
People did not have the courage for independence, for
freedom in their thinking and, at the same timea for
marriage to truth instead of lies. People feared freedom in
thinking because they believed they would immediately
take lies into the soul. To what | justidlthat is, to filling

their lessons with imaginafioteachers must therefore
add courage for titeh Without this courage for truth,
teachers will achieve nothing with the will in teaching,
especially with the older children. We must join what
develops as courage for truth with a strong sense of
responsibility toward truth.

A need for imagination, sense for truth and a feeling
for responsibilify these are the three forces that
constitute the nerves of pedagogy. Those who would take
up education should write this as their motto:

Enliven imagination,
Stand for truth,

Feel responsibilify.

From whathas been said, it will have become evident that
the lectures published here require a different kind of reading
than a text that makes no demands on the reader beyond
intellectual comprehension. If readers are to gain anything of
real value from the study this material, it will have to be
digested and transformed into their own experience. When this
effort is brought to them, however, students may well discover
what many others have already discavetet it becomes a
source of life within the soul dedds toward the wellspring of
creative teaching.



6. This motto has also been translated as:
Imbue yourself with the power of imagination,
Have courage for the truth,
Sharpen your feeling for responsibility of soul.



INTRODUCTION

Robert F. Lz & Nancy Parsons Whittaker

This volume contains some of the most remarkable and
significant lectures ever given by Rudolf Steiner. If you follow
Steinerds developing presentat
human being and the dynamic relationslipgronner world to

all of creation, two essential facts become apparent. The first is
that with this seminar Rudolf Steiner finally succeeded in bringing
together, clarifying and synthesizing his many profound insights
into the reality of human natt&@he Foundations of Human
Experienpeesents the core of anthroposophy; it is the deepest,
most integrated and most active picture of the human being
Rudolf Steiner ever presented. Here we have a truly fundamental
anthropology in which the vibrardliwvédhuman being steps forth

to reveal the dynamic nature and active relationships of our
threefold being. But, there is something more.

6. Steiner began to makis tvork on these questions public as early as 1904,
although he does not appear to have
until 1917. We encourage the reader to sample the way his understanding and
capacity to communicate it unfolded by readingsiortheTheosopthapter

1 (1904);The Wisdom of Man, of the Soul and of tRartSpir{t1909);
Anthroposophy, A Fragfh@h0); The two lectures included in this volume:
0The Human Soul and the Human Bodyo :
of the Universe (1917); and thEme Foundations of Human Ex|i&ég8ye

After 1919, Rudolf Steiner continued to develop specific aspects of the insights
contained iThe Foundations of Human Exferiemser again presented such

an allencompassingqture.



The Foundations of Human Expepessents a qualitative
change in the nature and 1inte
earliest writings and lectures on the subject are clearly hoping to
achieve understanding, a new way of thinking. The lectures of the
middle period incorporate an element of warmth: Steiner gave
them with the hope of not only evoking a new way of thinking,
but of eliciting a warmth and concern for human life.

This seminar offers a profoun
of presentation. In giving these lectures, Rudolf Steiner expected
those attending the seminausaghem to rethink their acquired
viewponts, to reshape their feeling responses and then to forge
new deeds into the fabric of human development. Steiner
intended to engage not only our thinking and feeling (for now, we
attend the seminar also), but also our Tk Foundations of
Human Expernceas intended to be used.

An unfortunate, though very understandable, outcome of the
fact that Steiner delivered this seminar to those people preparing
to teach at the Waldorf School has been the misconception that
these lectures are for teachers éulyactive understanding of
their contents is certainly essential to any teacher desiring to teach
in a way that addresses the underlying needs of the whole child.
But, this understanding is also essential to parents wishing to be
wise and effective guidestheir children, to counselors seeking
to assist clients along the pathways of growth and healing, or to
anyone desiring to place his or her talents at the service of the
progress of other human beings.

An active understanding of the contents of tleeseres, an
understanding deep enough to attain a useful mobility, is also
necessary for any striving person who desires to further his or her
own growth and development. In our opinion, it is in this regard
that these lectures have their greatest vatubow can you
become wise and effective for anyone else until you have wisely
and effectively understood and undertakehdaog®urself?



The information contained in this volume can lead you to an
enriched seliwareness that can become the staoing along
the road to heightened sedévelopment. You can u3ée
Foundations of Human Experiexaetly the same way you might
use a road map. That is, discover quite precisely where you are in
your capacities of thinking, feeling and willing atetrdine a
path that will lead toward your further development. As you find
your personal starting point, you can continue by taking up the
path described iHow to Know Higher Waithiks is not the only
effective guidance available, but it does haved#aamtage of
addressing a very general readership with exercises given in such
a form that makes it possible to weave balancing activities and
attitudes into the surging events of dalily life.

With The Foundations of Human Expsreebeacon aftbw
toKnow Higher Woalsithe pathway, you can discover in the most
i nti mate ways the depth of th
thyself .6 You wil |l -afaiemess istthe a t
result of an increased experience of the manifestations of
creationand that to experience the world as it approaches you,
you must first experience yourself. Ultimately, you will also find
that, whether you look within yourself or direct your gaze
outward, the source of all things resonates throughout the past
and into tke distant future. You will find that all things have their
true life in eternity, and eternity, that is, Spiritual Intent, will
become the basis of all your experience. Then whatever your
vocation or life situation, you will be able to actively participate
the currents of a positive future.
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A Note of Appreciation from the Waldorf School Faculty

The first edition of this volume, published in 1932, contained a n
appreciation from the fathdty\afldorf School in Stuttgart describing the
situation in which this course was held.

At the end of the World War, in response to the request of some
members of the Anthroposophical Society, Dr. Steiner held a
series of comprehensive lectures abothtibefold nature of the
social organism which form the content of his Bogkards Social
Renewalhe thoughts presented by Dr. Steiner prompted the
industrialist Emil Molt to decide to found a school that was to be
a germ for the free spiritual life.Md request, Dr. Steiner took
over the leadership of this school and was continuously
concerned with its success.

Prior to the opening of the Waldorf School, Dr. Steiner held a
pedagogical course for three weeks in August and September of
1919 that wastahded by the teachers and by a number of other
people who desired to work with this new pedagogy.

The course was made up of three parts.The fourteen lectures
of the first part, which appear in this volume, presented the
anthroposophical understandinghefhuman being as a basis for
a pedagogy, reflecting the needs of our time and the near future.
Connected with these was a series of lectures on utilizing this
anthroposophical perspective as a teaching methodology. The
two series of lectures are closelgted and form a unified

whole’

A series of discussions followed the lectures in which Rudolf
Steiner, together with the teachers, worked out the practicalities

7. Practical Advice to TedRhedif Steiner Press, London, 1988 (GA 294).



for particular areas of instruction and discussed solutions of
specific pedagogical prob&m

Although this course took place quietly among a small circle,
the participants experienced a spiritual event intended to help
humanity reach a higher stage of development. As this work of
Rudolf Steiner is now sent out into the world, the teachtbes of
Waldorf School wish to accompany it with a deep feeling of
gratitude and the desire that it be taken up with understanding so
that it may fructify education everywhere.

8. Discussions with TeaRbdosf Steiner Press, 1992 (GA 295).



Opening Address

Opening Address
Given on the Eve of t he

STUTTGART/AUGUST20,1919

This evening | wish to make some preliminary remarks. To

achieve a renewal of modern spiritual life, the Waldorf School
must be a true cultural deed. We must reckon with change in
everything; the ultimate foundatidthe whole social movement

is in the spiritual realm and the question of education is one of
the burning spiritual questions of modern times. We must take
advantage of the possibilities presented by the Waldorf School to
reform and revolutionize the edimaal system.

The success of this cultural deed is in your hands. Thus, you
have much responsibility in working to create an example. So
much depends upon the success of this deed. The Waldorf School
will be living proof of the effectiveness of the apthsophical
orientation toward life. It will be a unified school in the sense that
it only considers how to teach in the way demanded by the human
being, by the totality of the human essence. We must put
everything at the service of achieving this goal.

However, it is necessary that we make compromises, because
we are not yet so far developed that we can accomplish a truly
free deed. The state imposes terrible learning goals and terrible
standards, the worst imaginable, but people will imagine them to



bethebest. Todayods policies and
pawns. More than ever before, attempts will be made to use
people like cogs in a wheel. People will be handled like puppets
on a string, and everyone will think that this reflects the igreates
progress imaginable. Things like institutions of learning will be
created incompetently and with the greatest arrogance. We have
a foretaste of this in the design of the Russian Bolshevik schools,
which are graves for everything that represents tromgedtie

have a difficult struggle ahead of us, but, nevertheless, we must
do this cultural deed.

We must bring two contradictory forces into harmony. On the
one hand, we must know what our ideals are, and, on the other
hand, we must have the flexibititgonform to what lies far from
our ideals. It will be difficult for each of you to find how to bring
these two forces into harmony. This will be possible to achieve
only when each of you enters into this work with your full
strength. Everyone must usedniker full strength from the very
beginning.

Therefore, we will organize the school not bureaucratically, but
collegially, and will administer it in a republican way. In a true
teachersd republic we wild.l no
directions fronthe Board of Education. Rather, we must bring
to our work what gives each of us the possibility and the full
responsibility for what we have to do. Each one of us must be
completely responsible.

We can create a replacement for the supervision of the School
Board as we form this preparatory course, and, through the work,
receive what unifies the school. We can achieve that sense of unity
through this course if we work with all diligence.

The course will be held as a continuing discussion of general
pedagogal questions, as a discussion of the special methods
concerning the most important areas of instruction, and as a
seminar to practice teaching. We will practice teaching and
critique it through discourse.



We will take up the more theoretical aspects imadheing
and the seminar in the afternoon on each day. We will begin at
Opening Address

9:00 AMm. with general pedagogy, then undertake instruction
concerning special methods at 11:30, and in the afternoon do
seminar exercises from 3:00 until 6:00.

We musbe completely conscious that we have to accomplish
a great cultural deed in every sense of the word.

Here in the Waldorf School we do not wish to create a
parochial school. The Waldorf School will not propagate a
particular point of view by filling thehildren with
anthroposophical dogma. We do not wish to teach
anthroposophical dogma; anthroposophy is not the content of
the instruction. What we want is a practical utilization of
anthroposophy. We want to transform what we can gain through
anthroposophinto truly practical instruction.

The anthroposophical content of instruction is much less
important than the practical utilization of what we can create out
of anthroposophy, generally in pedagogy and particularly in the
special methods; in other wordspwh we can bring
anthroposophy into teaching practice.

Representatives of the confessions will give religious
instruction. We will use anthroposophy only in the method of
instruction. Therefore, we will divide the children among the
religion teachers accongl to their confession. This is another
part of the compromise. Through justifiable compromises we can
accelerate our cultural deed.

We must be conscious of the great tasks before us. We dare not
be simply educators; we must be people of culture imgtiesthi
sense of the word. We must have a living interest in everything
happening today, otherwise we will be bad teachers for this
school. We dare not have enthusiasm only for our special tasks.
We can only be good teachers when we have a living interest in



everything happening in the world. Through that interest in the
world we must obtain the enthusiasm that we need for the school
and for our tasks. Flexibility of spirit and devotion to our tasks
are necessary. Only from that can we draw out what can be
adieved today when we devote our interest to the great needs
and tasks of the times, both of which are unimaginably large.



1

STUTTGART/AUGUST21,1919

We can accomplish our work only if we do not see it as

simply a matter of intellemt feeling, but, in the highest sense,

as a moral spiritual task. Therefore, you will understand why, as
we begin this work today, we first reflect on the connection we
wish to create from the very beginning between our activity and
the spiritual worlds. ¥d such a task, we must be conscious
that we do not work only in the physical plane of living human
beings. In the last centuries, this way of viewing work has
increasingly gained such acceptance that it is virtually the only
way people see it. This ureending of tasks has made
teaching what it is now and what the work before us should
improve. Thus, we wish to begin our preparation by first
reflecting upon how we connect with the spiritual powers in
whose service and in whose name each one of usarludt w

ask you to understand these introductory words as a kind of
prayer to those powers who stand behind us with Imagination,
Inspiration and Intuition as we take up this task.

[The words that followed were not recorded byftheesteghegrapher
Notesf Three Participants at the end of khis lecture.



It is our duty to see the importance of our work. We will do
this if we know that this school is charged with a particular task.
We need to make our thoughts very concrete; we need to form
our thoughtsasthat we can be conscious that this school fulfills
something special. We can do this only when we do not view
the founding of this school as an everyday occurrence, but
instead regard it as a ceremony held within Cosmic Order. In
this sense, | wish, ihg name of the good spirit whose task it
is to lead humanity out of suffering and misery, in the name of
this good spirit whose task it is to lead humanity to a higher
level of development in education, | wish to give the most
heartfelt thanks to this gosglirit who has given our dear friend
Mr. Molt the good thoughts to do what he has done for the
further development of humanity at this time and in this place,
and what he has done for the Waldorf School. | know that he
is aware that what can be donéhis work now can only be
done with weakened strength. He sees things in this way.
However, because we are united with him in feeling the
greatness of the task and of the moment in which it is begun,
and in feeling that this is a festive moment in Cositér,de
will be able to work in our midst with the necessary strength.
We wish to begin our work with this in mind. We wish to see
each other as human beings brought together by karma, who
will bring about, not something common, but something that,
for those doing this work, will include the feeling of a festive
Cosmic moment. At the end of our course | will say what |
would |ike to say following toc
our preparation. Then much will have been clarified, and we
will be able to starbefore our task much more concretely than
we can today.

Emil Mottlf, in this festive moment, | may say a few words,



| do so to express my heartfelt thanks that it has been possible
for me to experience this moment. | vow to do what lies within
my wealkpowers to help in this great task we begin today.

* * *

Dr. Steiner My dear friends, We will begin with discussions
about our pedagogical task. Today | wish to introduce these
discussions. We must differentiate our pedagogical task from
those previouslget by humanity. Our task is not different
because we believe in vain arrogance that we should establish a
new direction in pedagogy, but because, through spiritual
science, we are clear that each period in the development of
humanity always sets itselirtasks. Humanity had a different
task in the first pogitlantean developmental period, another
task in the second, and so forth, right up into our fifth period.
However, the tasks of a human developmental era now come
to consciousness only some timer dfte era begins.

The present developmental period began in the middle of the
fifteenth century, but the recognition of the educational task of
our era is only now emerging from its spiritual basis. Until now,
people, even though they worked in educaitbrthe best of
intentions, still worked in the manner of the fourth-post
Atlantean developmental period. From the very beginning,
much depends upon our ability to correctly address our work
and to understand that we must give ourselves a particular
diredion appropriate to our time. This direction is important,
not because it is valid for all humanity in all times, but because
it is valid specifically for our time. Materialism has resulted in
the fact that, among other things, people have no awareness of
the particular tasks of a particular period. The first thing | ask
you to understand is that specific times have their specific tasks.



You will be teaching children (of course, children of a
particular age) and you must consider that you will be receiving
these children after they have undergone the upbringing (or
perhaps the neglect) of their parents during the first period of
their lives. What we desire can first be completely accomplished
when humanity has progressed so far that parents understand
that,even in the first period of upbringing, modern humanity
has special tasks. We will be able to correct much of the neglect
of the first period of life when we receive the children at school.

Each one of us must be especially conscious of how we
comprehendur teaching.

When you turn to your work, do not forget that all of modern
culture, right into the spiritual areas, is based upon human self
interes When you objectively observe the most spiritual area
to which modern people devote themselves, thems|igisk
yourself if the basis of modern culture, particularly in religion,
is not human seihterest. It is typical of modern sermons that
the preacher criticizes people for their selfishness. Take, for
example, something that should affect people neestyd
namely the question of immortality, and consider that today
nearly everything, even sermons, is directed by an
understanding of humanity that focuses upon -aesgdred
view of what is supersensible. Due to thisceeteredness,
people want toantinue to exist when they go through the gates
of death: they want to retain their I. Although very refined, this
is one form of egotism. Today, every religious confession
appeals broadly to this egotism when addressing the question
of immortality. Thughe religions speak to people so that they
forget one end of earthly existence and take only the other into
account. That is, they place their focus upon death and forget
birth.

These things are not normally said so clearly, but they do lie
atthe foundaton of peopleds thinking



we must combat this appeal to human selfishness in all areas if
people are not to go even farther down the declining cultural
path they now tread. We must become increasingly conscious
of the other end of ethly human developméntbirth. We
must be conscious that human beings develop for a long time
between death and a new birth, and that during this
development they come to a point where, in a certain sense,
they die in the spiritual world. They come tmiatpvhere
conditions in the spiritual world are such that they can no longer
live there without going into another form of existence.
Humans receive this other form of existence when they clothe
themselves with physical and etheric bodies. What they can
receive through this taking on of physical and etheric bodies
they could not receive if they continued to develop in the
spiritual world. Although we can physically see children only
after their birth, we need to be aware that birth is also a
continuationWe do not want to look only at what the human
being experiences after death, that is, at the spiritual
continuation of the physical. We want to be aware that physical
existence is a continuance of the spiritual, and that what we have
to do in education & continuation of what higher beings have
done without our assistance. Our form of educating can have
the correct attitude only when we are aware that our work with
young people is a continuation of what higher beings have done
before birth.

Today, when mple have lost their thinking and feeling
connection with the spiritual worlds, they often ask abstract
guestions that have no real meaning for the spiritual world view.

People ask how we should guide prenatal edutEtiere are

many people today whdeathings too abstractly. If we take
things concretely, we cannot endlessly pursue questions. | once

used the example of seeing wheel tracks in thé $treatyou



can ask, OWhere did they c¢come
oWhy did t he waagse the pkopie sitetngipy ? 0
it wanted to go someplace. 6 oW
At some time this questioning must stop. So long as you remain

in the abstract, you can al wa
continue this line of questioning. Concréiaking always

comes to an end; abstract thinking continues in an endless
circle. It is the same with questions concerning a not
socommon area. People think about education and ask about
prenatal education. Before birth, the human being is still in the

cae of beings above the physical plane. We must leave the
direct individual connection between the world and the
individual to them. Thus, prenatal education is not a task for

the child. Prenatal education can only be an unconscious result

of what the parest particularly the mother, do. If, until the

child is born, the mother acts in such a way that she expresses
what is morally and intellectually correct, then what she
accomplishes in her own continuing education will transfer to

the child. The less wertkiabout teaching the child before it

has seen the light of day, and the more we think about leading

a correct life, the better it will be for the child. Education can

first begin when the child is really integrated into the cosmic
order of the physicalgrie, and that is when the child begins to
breathe physical air.

When children step out onto the physical plane, we must be
conscious of what actually happens to them in the transition
from the spiritual to the physic&lle must be quite aware that
the hunan being consists of two parts. Before the human being
steps upon the physical earth, the spirit and the soul connect.
What we understand as the spirit remains hidden in the physical
world today and is what we in anthroposophy call Spirit
Human, Life Spirand Spirit Self. In a certain sense, these three
aspects of the human being already exist in the supersensible



sphere into which we must work our Magtween death and

a new birth we stand in a certain relationship to Spirit Human,
Life Spirit and SpirSelf. The strength that emanates from this
trinity permeates the human souhe Consciousness Soul, the
Comprehension Sollnd the Sentient Soul. If you consider
the human being preparing to step down into the physical world
after having gone througfre existence between death and a
new birth, then you will find what | have just described as the
spirit bound with the soul. Human beings step from a higher
sphere into earthly existence as -suiuls or sotspirits. They

cloak themselves with earéystence. We could also describe
this other part of the human being that connects with the part

| have described by saying that what results from the processes
of physical inheritance is brought to the sgorit on earth.

The temporal bo8ymeets thepirit-souf i once again, two
trinities are connected. In the sgatl, Spirit Human, Life
Spirit and Spirit Self are bound together with the soul consisting
of the Consciousness Soul, the Comprehension Soul, and the
Sentient Soul. These are all condeat&l in stepping into the
physical world bind themselves with the feeling or astral body,
the etheric body, and the physical body. However, these are first
united in the body of the mother and then in the physical world
with the mineral, plant and anirkimigdoms, so that here, as
well, two trinities are united.

If you observe children with sufficient objectivity as they
grow into the world, then yo
temporal bodies are still not fully connected with thesqitit
The taskof education, understood in a spiritual sense, is to
bring the souspirit into harmony with the temporal body. They
must be brought into harmony and they must be tuned to one
another because when the child is born into the physical world



they do not ygtroperly fit each other. The task of the teacher
is to harmonize these two parts to one another.

Now let us look at this task more concretely. Of all the
relationships humans have to the physical world, the most
important is breathing. Breathing beginsritbment we enter
t he physical wor |l d. Breathing
preparatory breathing; it does not bring people into complete
relationship with the physical world. What we properly call
breathing begins only when the human being leaves the
mo t B kodyd This breathing is extremely important for the
human essence, since the entire -flagesystem of the
physical human is connected 8 it.

We include the metabolic system as one of the members of
the threepart physical human being. However, tb@&bolism
is intimately connected with breathirige breathing process
is connected metabolically with blood circulation. In the human
body, the blood circulation absorbs the material of the external
world that has been brought in through other meankaso t
on the one hand, breathing is, in a sense, connected with the
metabolism. Breathing has its own functions, but in this way it
is also connected with the metabolism.

On the other hand, breathing is also connected with human
nervesense life. When weshthe in, we press in upon the brain
fluid:'* when we exhale, it springs back into the body. In this
way, we transfer the breathing rhythm to the brain, and
breathing is connected with nesease life in the same way
that it is connected to the metabolisfie can say that
breathing is the most important human connection to the outer
physical world. However, we must also be aware that breathing
does not yet fully function such that it can support physical
human life. When the human being enters physis@nes,
the proper harmony, the proper relationship between the



breathing process and the nesgrse process, has not yet been
created.

In observing children, we must say in regard to their being
that they have not yet learned to breathe so that breathing
properly supports the nersense process. Here is a more
refined aspect of what we are to do with the child. First, we
must  understand the human being in an
anthropological/anthroposophical manner. The  most
important educational deeds lie in the obsenvaiteverything
that properly organizes the breathing process in relationship to
the nervesense process. In a higher sense, children must learn
to receive into their spirit what they are given by being born to
breathe. This part of education will teowdard the spirsoul.

When we bring the breathing into harmony with the nerve
sense process, then we draw the -spwitu | i nto the
physical life. Roughly stated, we can say that children cannot yet
of themselves breathe properly, and that educatnsists in
teaching proper breathing.

However, there is something else that children cannot yet
properly do, and we must address this in order to create
harmony between two parts of the human being, between the
temporal body and the spsiul. The otér thing children
cannot yet properly do at the beginning of their earthly
existence (you will notice that normally what we must spiritually
emphasize appears to contradict external world experience) is
to complete the transition between sleeping andywakinvay
appropriate to human beings. At a superficial level we can, of
course, say that children sleep quite well. They sleep much more
than older people do. They even sleep into life. However, the
child is not yet capable of the inner basis of sleepivgaking.
Children experience all kinds of things in the physical plane.
They use their limbs, they eat, drink and breathe. However,
because they experience so much in the physical ywisete



they see and hear, and what they do with their arms &nd legs
when they go from waking to sleeping they cannot take
everything they have experienced physically into the spiritual
world, process it there and then bring the results of this work
back to the physical pl ane. C

sleep of an dwlt!?> Normally, adults process their waking

experiences during slédpChildren cannot yet carry their
waking experiences into sleep. Thus, in sleep they settle into the
general cosmic order without taking their physical experience
into the cosmic ordefThrough proper education, we must
bring children to the point that they can carry their experience
in the physical plane into what the-spirit does during sleep.

As teachers, we cannot give children anything from the higher
worlds. What human beingsceive from the higher worlds
comes to them during sleep. All we can do is to use the time
children spend in the physical plane to help them gradually
become able to take what we do with them into the spiritual
world. Then, what they carry in can flovkaio the physical
world as strength, strength they can bring from the spiritual
world to become real human beings in physical existence.

At first, we direct all teaching toward a very high realm,
toward teaching proper breathing and the proper rhythm
betveen sleeping and waking. Of course, we will become
acquainted with behavioral measures that are not simply a
training of breathing or a training of falling asleep and
awakening. All that will only be in the background. What we
will learn are concrete me@s. However, we must be
conscious down to the very foundation of what we do. We must
be aware that when we teach children about this or that subject,
we are actually working toward bringing the-spirlt more
into the temporal body and, at the same tim another
direction, to bring temporality more into the spottl.



Do not underestimate the importance of what | have just
said, because you will not be good teachers if you focus only
upon what you do and not upon what you are. Through
anthroposophywe need to understand the importance for
human beings on earth to act not only through what they do,
but, more importantly, through what they are. There can be a
major difference between the way one teacher and another
enters the classroom. There can geeat difference, and it
does not depend simply upon whether one teacher is more
clever than another in superficial pedagogical techniques.
Rather, the main difference in the effectiveness of teaching
comes from the thoughts the teacher has had duriegtitee
time of his or her existence and brings into the classroom. A
teacher concerned with developing humans affects the students
quite differently from a teacher who never thinks about such
things. What actually occurs at the moment you have such
thoughtts, that is, when you begin to understand the cosmic
meaning of the breathing process and its transformation
through education, or the cosmic meaning of the rhythm
between sleeping and waking? At the moment you have such
thoughts, something within you tghgainst everything that is
merely personality. At this moment everything that forms the
basis of your personality is dampened. Something of what
predominates in people because they are physical human beings
is quelled.

When you enter the classroom iis timpretentious state,
then through inner powers a relationship is created between you
and the students. In the beginning, it is possible that superficial
occurrences contradict this. You go into the school, and you
may have rascals before you who latigyowa Through
thoughts like those we wish to cultivate here, you must so
strengthen yourself that you pay no attention to this laughing
and accept it simply as a superficial occurrence in the same way



you would regard being out without an umbrella when it
suddenly begins to rain. This is certainly an unpleasant surprise.
Normally people differentiate between being laughed at and
being surprised by rain when they have no umbrella. However,
no difference may be made. We must develop such strong
thoughts thatve will not differentiate between being laughed at
and an unexpected rain shower. If we permeate ourselves with
these thoughts and truly believe them, then perhaps in a week
or two (or maybe even longer), regardless of how much the
children laugh at usewvill be able to create the relationship to
them that we desire. We must create this relationship, even in
the face of resistance, from what we make of ourselves. Above
all, we must be conscious of the primary pedagogical task,
namely that we must firsake something of ourselves so that

a living inner spiritual relationship exists between the teacher
and the children. We must enter the classroom in the awareness
that this spiritual relationship exists, that it is not only the words
and the reprimands vgéve the children or our capability to
teach that exist. All these things are superficial, but things to
which, of course, we must attend. However, we cannot properly
attend to them when we do not create a basis, namely, the
relationship between the thotgythat fill us and the facts that
should enter into the bodies and souls of the children during
instruction. Our attitude in teaching would be incomplete if we
were not aware that human beings are born to have the
possibility of doing what they cannotimthe spiritual world.

We must teach in order to bring breathing into the proper
harmony with the spiritual world. In the same way, human
beings in the spiritual world cannot accomplish the rhythmical
changes between sleeping and waking that they caplstco

in the physical world. Through education we must regulate this
rhythm so that human beings properly integrate the temporal
body into the sowdpirit. This is something that, of course, we



should not view as an abstraction and use directly in geachin
but it must guide us as a thought concerning the essence of
human beings.

Notes of Three Participants

Participants in the course: Berta Molt, Emil Molt, Caroline von
Heydebrand, E. A. Karl Stockmeyer, Leonie von Mirbach,
Elfriede Herrmann, Rudolf Treleh Hertha Koegel, Paul
Baumann, Rudolf Meyer, Johannes Geyer, Herbert Hahn,
Friedrich Oehlschlegel, Marie Steiner, Elisabeth DBollfus
Baumann, Hannah Lang, Ludwig Noll, Mieta ARy,
Hermann Heisler.

Invited guests were: Andreas Korner, Luise Kiaksdter
Johannes Stein, Alexander Strakosch, Karl Emil Wolfer.

The invitation to participate as a guest was only given to
those members of the Anthroposophical Society who had
already indicated a desire to create a similar school in other
locations. In adtlon, educators from the Ministry of
Education were invited. K. E. Wolfer and A. Korner were
invited for reasons of public relations.

Finally, Ida and Maria Uhland were invited. They were,
however, unable to attend because they were unable to obtain
leavefrom their school.

The spoken text was not retained stenographically at this
point. Two participants in the seminar, Caroline von
Heydebrand (188838) and Herbert Hahn (18B®70) have
written from memory the conte
words. Inaddition to these notes, an entry exists from the diary



of Walter Johannes Stein (:89%7) who also participated in

the course.

Notes from Caroline von Heydebrand:

oWe want to form our thoughts
the following: Behind eachus stands our Angel gently laying
hands upon our head. This Angel gives each of you the strength
you need. Above your heads hovers a ring of Archangels. They
convey from one to the other of you what each of you has to
give to the other. They connect ysauls. Thus you receive

the courage you require. (From this courage, the Archangels
form a vessel.) The Light of Wisdom is given to us by the
Higher Beings of the Archai, who do not form themselves into

a ring, but come from the beginning of time, révealselves

and disappear into primordial distances. They project into this
space only as a drop. (A drop of Time Light falls into the vessel
of courage from the active Tim

Notes from Herbert Hahn:
oln that we act i vehisfifthtcultoral t o t
epoch, and in that we wish to be active as teachers, we may carry
in consciousness the fact that the Beings of the Third Hierarchy
are now moving to connect themselves with our work.
Behind each individual member of the4mming facuy,
we see an Angel standing. He lays both hands upon the head of
the earthly being entrusted to him, and in this position and with
this gesture allovesrengtb flow over to the human. It is the
strength that provides the Imaginations necessary teetie



to be completed. Creatively Imagining, awakening powerful
Imaginations, the Angel thus stands behind each individual.

Raising our view higher, we see hovering above the heads of
this forming faculty a host of Archangels. Circling again and
again, thegarry from each of us to the other what results from
our spiritual encounter with our own Angel. And they carry it,
enriched by the strength of all the others, back to us. In this
circle, which acts like an activity of spiritual formation, a vessel
is formed above the heads of those united in this common
striving. This vessel is formed from a specific sub$tance
Courage. At the same time, these circling, connecting
Archangels allow creatively Inspirational forces to enter into
their movements. The Archalsgepen the source for those
Inspirations necessary for our work.

Raising our view still higher, it rises up to the realm of the
Archai. They are not represented in their entirety. However,
from their realm, the Realm of Light, they let a drop descend
into the vessel of Courage. We feel that this drop of Light is
given to us from the good Spirit of our Time, who stands
behind the Founder and the Founding of this new school. It is
the creative forces of Intuition at work in this drop of Light.
The Archai wanto awaken the necessary Intuition in those
now entering this new pedagogical work.

Giving Strength, Courage and Light, beings of the third
Hierarchy take part in what is now being founded.
Imaginatively, Inspiringly, Intuitively, they wish to connédrct wit
our earthly deeds. 6

From early, undated notes by Herbert Hahn:
ol magi ne, how behind each of
Angel wishes to give Strength.

Circling above all of you, carrying the fruit of your work and
your experiences from one to anothex risg of Archangels.



From their circling and carrying, the Archangels form a vessel
of Courage.

From the heights, the good Spirit of the Time, who is one of
the Archai, allows a drop of Light to fall into the vessel. In this
manner, the Archaigiveadmpp Li ght . 6

Diary entry from August 21, 1919 by Walter Johannes Stein:
oBeginning of the Cour sa®.. Open

Strength & Angel
Courage 0 Archangel
Light 0 Archai

Thank the ... [good Spirits] who gave Molt ttee itlee
Gods will work further with wh
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I n the future, all instruction must be built upon psychology

developed from an anthroposophical understanding of the
world. Everyone recognizthat instruction must be generally
based upon psychology, and that in the past, for example, the
widespread Herbartian pedagogy based its educational methods

on Herbart 6 the Bst cemtoriesoup yta the
present, a certain factor inhibited tise of a genuinely useful
psychology. This can be traced to the fact that in our age, the
Age of the Consciousness Soul, we have not achieved the
spiritual deepening that could cultivate a real understanding of
the human sodl.However, those psycholegli concepts
formed from the knowledge of the fourth p&8antean
period are today more or less without content and have become
clichés in the realm of understanding the soul. If you look at a
modern psychology book, or at anything to do with psychology,
you will find it has no true content. You have the feeling that
psychologists only play with concepts. For example, who forms
clear concepts of thinking or willing today? You can find
definition after definition of thinking or willing in various
psychologal and pedagogical works, but such definitions can



give you no real picture of thinking or willing. Due to historical
necessity, people have completely neglected to connect the soul
of individual human beings to the cosmos. People are not in a
position b understand how the human soul relates to the
cosmos. You can get an idea of human nature only when you
can see the relationship of the individual human being to the
whole cosmos.

Let us look at what is normally called a thouigre. must

certainly deveothinking, feeling and willing in the children.
Thus, we must first develop a clear concept of what thinking is.
Those who objectively look at how thoughts live in human
beings will immediately notice their pictorial character.
Thoughts have a pictorigtharacte?.Those who would seek
something existential in thinking, who would seek real existence
in a thought, fall prey to a great illusion. What would it mean if
thoughts had their own existence? Without doubt, we do have
existential aspects. Take, éxample, the features of our
physical body. (What | have to say here is only of a rough
nature.) Take, for example, our eyes, nose or stomach, all of
which are existential features. Although we live in these
features, we cannot think with them. The esséryceir own

being is expressed in these features, you identify yourself with
them. However, the fact that thoughts have a pictorial quality
and are not so integrated with us that we are part of them, gives
us the possibility of comprehending somethingtf@wughts

do not actually exist, they are only pictures. A great error was
made at the end of the last human developmental period when
exi stence was edwatidd isethetglo tshu
greatest error ever placed at the head of the modern world

view® In the full compass @bgitthere is nGumenlynon sum.
This means, so far as my cognition is concerned, | do not exist,
only a picture exists.



When you examine the pictorial character of thinking, you
must focus upon it in a qualitative wayu need to see the
mobility of thoughts. In a sense, you need to form an
inadequate concept of activity which, nonetheless, somehow
resonates with existence. However, we must recognize that in

the activity of thinking we have only pictorial acfivityus,
everything that evolves through thinking is the metamorphosis
of pictures. However, pictures must be pictures of something;
they cannot just be pictures. If you reflect upon the image in a
mirror, you could say that the image appears in the mirror;
however, what is in the image is not behind the mirror but exists
elsewhere quite independently. It does not at all matter to the
mirror what it reflects. All kinds of things can be reflected in
the mirror. If we know that thinking is a pictorial activitytlgxac

in this sense, then we must ask, what do our thoughts depict?
Of course, conventional science can tell us nothing about this;
only spiritual science can help. Thinking is a picturing of all our
experiences before birth or before conception. You cannot
come to a true understanding of thinking if you are not certain
that you have lived before birth. In the same way that a mirror
reflects spatial objects, your present life reflects your life
between death and a new birth, and this reflection is your

pictorial thinking®

! 1
Thought i i
et A AL TR 'w)és-t::mymuv - aa‘} §
Picture ; .%a—mmm j
Birth Death

Therefore, when you think of it pictorially, you must imagine
the course of your life to be confined left and right between
birth and death. Furthermore, you must imagine that thought



imagesrbm before your birth continuously play into it and are
reflected by human nature. In this manner, in that the activity
you undertook in the spiritual world before birth is reflected by
your physical body, you experience pictorial thinking. For those
with sufficient insight, thinking itself is proof of -pigh
existence because it is a picture of this existence.

| first wanted to put this out as an idea (we will return to an
actual explanation of these things later) to make you aware that
in this way weamn free ourselves of the definitions found in
works on psychology and pedagogy. | also want to make you
aware that we can come to a true comprehension of thinking
when we know that thoughts reflect the activity of the soul in
the pure spiritual world beéobirth. All other definitions of
thinking are useless because they do not give us an idea of what
thinking is.

Now we want to turn in the same way to the question ®f will.
For normal consciousness the will is extremely baffling. It is the
nemesis of pskiologists simply because they view the will as
something very real, but basically without true content. If you
look at the content psychologists ascribe to the will, you will
find this content always derives from thinking. Considered
alone, the will has raztual content. It is also the case that no
definitions exist for willing; to define the will is even more
difficult because it has no real content. But, what is will, really?
It is nothing other than the seed within us of what our-spirit
soul reality wibecome after death. That is, if you imagine what
our spiritsoul reality will be after death, and if you picture it as
a seed within us now, then you have the will. In our drawing,
the course of life ends on the side with death, but the will goes
beyondhat.



Thought i Will

- ; - } o DOEAINN 4
Picture : Seed
N t i Gt R -wi‘..-...w
Birth Death

Thus, on the one side we need to see thinking, which we must
comprehend as a picture of prenatal life, and on the other side,
willing, which we must comprehend as a seed for something
latert® Consider the tference between seed and picture. A
seed is something supeal, a picture is something-seidl. A
seed will only later become something real. It carries in it the
characteristics of what will be real later. Thus, the will is, in fact,
of a very spirital nature. Schopenhauer felt that, but he was
unable to recognize that the will is the seed of thessypilrit
that will develop in the spiritual world after d&ath.

You can see how soul life is, in a certain way, divided into
pictorial thinking and sei@ willing. Between the picture and
the seed lies a boundary. This boundary is the life of the physical
human being, who reflects prenatal existence and thus creates
pictorial thoughts, and who prevents the will from maturing,
thus keeping it a seed alvayWe must, therefore, ask, what
forces are active here?

Clearly, certain forces must exist in human beings that cause
the reflecting of prenatal reality and inhibit the germination of
postdeath reality. Here we come to the most important
psychological coepts of my bookrheosophyamely the
reflections of antipathy and sympattle are in the physical
world now because we could no longer remain in the spiritual
world. (This is the connection with the first lecture.) To the
extent we are in the physiealrld, we develop an antipathy
against everything spiritual; thus, we reflect prenatal spiritual



reality as an unconscious antipathy. We carry the force of
antipathy in us, and through it transform prenatal experience
into a mere mental picture. Sympathgur connection to the

reality of the will which radiates into our existence after death.
We are not directly conscious of these two things, sympathy and
antipathy, but they live in us unconsciously. They represent our
feeling, which exists as a contusuchythm of the interplay

between sympathy and antipathy.
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Our world of feeling develops in us as a continuous
interplayi systole, diastgiebetween sympathy and antipathy.
This interplay exists continuously in us. Antipathy, goes in one
direction continuously transforming our soul life into a life of
ideas. Sympathy goes in the other, transforming our soul life
into what we know as our deeds of will, into the seed of what is
spiritual reality after death. Here we arrive at a real
understanding afpiritsoul life: We create the germinal soul life
as a rhythm between sympathy and antipathy.

What is it that you reflect in antipathy? You reflect the entire
life, the entire world, that you lived through before birth. This
primarily has a cognitive chaer. You therefore owe your
cognition to your prenatal life shining in to your life after birth.
The cognition that is present to a much higher degree as reality
before birth is weakened to a picture through antipathy.
Cognition comes into contact widntipathy and is thus
weakened to a pictorial thought.



When antipathy is strong enough, something quite special
occurs. In ordinary life after birth, we could not think pictorially
if we did not use the force that remains with us from before
birth. If today as a physical being you can present things to
yourself in pictures, then you do so not with your own power,
but with the force still active in you from the time before birth.
You might think that this force ceases activity with conception;
however, it nmains active and we think pictorially by using this
force that still radiates into us. You have in you on an ongoing
basis the living experience from before birth, only you have the
strength to reflect it. It encounters your antipdttiyou now
think pctorially, then every such picture encounters antipathy;
and if the antipathy is strong enough, memory is created. Thus,
memory is nothing other than the result of antipathy active in
us®® Here you have the connection between undifferentiated
reflectionof emotional antipathy, and the concrete reflection,
the pictorial reflection, carried out by the activity of perception
in memory. Memory is only heightened antipathy. You cannot
have memory if you have such great sympathy for your
thoughts tlhoaw6é ytohuemswadu have
because you have a kind of disgust for these thoughts which
prompts you to reflect them and bring them into consciousness.
This is their reality.

When you have gone through this whole procedure, when
you have pictured somett), reflected it in memory and
retained this picture, then the concept is créitethis way,
you have on the one side of soul activity, antipathy, which is
connected with our prenatal life.

Now take the other side, willing, which is the seed wathin u
of life after death. Willing lives in us because we have sympathy
with it, because we have sympathy with this seed that develops
only after death. Just as pictorial thinking is based upon



antipathy, willing is based upon sympathy. If sympathy is strong
enough, as when thoughts become memory through antipathy,
then imagination is created through sympaExactly in the

way that memory arises from antipathy, imagination arises from
sympathy. If your imagination is strong enough (and in normal
life this @curs only unconsciously), if it is so strong that it
permeates your whole being right into the senses, then you have
the normal pictures which enable you to think of external
things. Just as concepts arise out of memory, the living pictures
that provide ense perceptions of things arise from
imaginatiort® They arise out of the will.

A major error perpetuated in psychology is the belief that we
look at things, create abstractions from them and then arrive at
a picture. This is not the case. That we perckalk as white,
for instance, arises out of the use of the will, which through
sympathy and imagination becomes a living pictime.
contrast, our forming of a concept has a quite different origin
because the concept arises out of memory.

This descrilethe soul. You cannot grasp human nature if
you do not grasp the difference between the sympathetic and
antipathetic aspects of human beings. The sympathetic and
antipathetic aspects as | have described them are expressed in
the world of souls after deatfhere, sympathy and antipathy
exist undisguised.

| have just described the human €b0h the physical plane
it is connected with the human body. Everything connected
with the soul is revealed in the temporal body. On the one side,
the body expresseatipathy, memory and concept through the
nervous system. Prenatal life organizes the nervous system in
the human body. The soul experiences prior to birth act upon
the human body through antipathy, memory and concept to
create the nerves. This is the propederstanding of the



nerves. All talk about a differentiation into sensory and motor
nerves is, as | have often mentioned, non$knse.

In the same way, willing, sympathy, imagination and living
pictures work in a certain relationship to the human baisg.
is connected with something seedlike that must remain seedlike
and, thus, may never come to a real conclusion, but must
disintegrate at the moment of creation. It must remain a germ
and never go too far in development; thus, it must perish in the
moment of creation. Here we come to something quite
important in the human being. You must learn to understand
the whole human: spirit, soul and body. Something is
continuously formed in the human being that always has the
tendency to become spiritual. Butaose people egotistically
love it so much, they want to hold it in the body, and it can
never become spiritual; it dissolves into their living physical
bodies. We have something in us that is material, but
continuously has the tendency to slip out ofriiierial state
into a spiritual state. We do not allow it to become spiritual, and
thus we destroy it the moment it desires to become spiritual.
This is the blood, the counterpart to the nerves.

BLOOD
Cognition Willing
Antipathy Sympathy
Memory Imagination
Concept Living Pictures

NERVE

Bloodi s truly a overy speci al
it from the human body so that it would still remain blood and
not be destroyed by other physical agents (which, of course, is
not possible in earthly conditions), it would whirl up as a vortex

f



of sprit. Blood must be destroyed so that we can hold it within
us as long as we are on the Earth, until death, so that it does not
spiral upward as spirit. We continuously create blood and
destroy blood create blood and destroy bldoithrough
inhaling and exhad.

We have a polaric process in us. We have those processes
that run parallel to the blood, parallel to the bloodstream, and
continuously tend to lead our existence out into the spiritual.
To speak of motor nerves in the normal way is nonsense
because nor nerves would actually be the bloodstream. In
contrast to blood, all nerves are predisposed to continuously die
and become physical. What lies along the nerve paths is actually
excreted material. The nerve is actually an excretion. Blood
always tends teecome more spiritual and nerves always more
material. This is the polarity.

We will take up these basic principles in later lectures and see
how, when we follow them, they can help us shape instruction
in a healthy way, so that we can educate childssmufalness
of body and soul rather than for decadence of spirit and soul.
There is so much failure in education because so much is not
recognized. Physiologists believe that they are on to something
when they speak of sensory and motor nerves, but ¢hey ar
actually only playing with wofd3hey speak of motor nerves
because people cannot walk when certain nerves are damaged,
for instance those in the legs. They say someone cannot walk
because the nerves that set the legs in motion, the motor nerves,
areparalyzed. In truth, that person cannot walk because he or
she really cannot perceive his or her own legs. Our age has of
necessity become lost in a series of errors so that we can have
the opportunity to work our way through these errors and
become freeudman beings.

Now think about what I have just shown, that the essence of
the human being can be understood only in connection with the



cosmos. When we think, we have the cosmos in us. We were in
the cosmos before we were born, and our experiences then
reflect in us now. We will again be in the cosmos when we go
through the gates of death, and our future life is expressed,
seedlike, in what occurs in our will. What works in us
unconsciously, works quite consciously in the cosmos as higher
cognition.

We have threefold expression of sympathy and antipathy in
the bodily revelation. In a certain sense, we have three centers

where sympathy and antipathy play into one ardthethe

head, we have one such center where the interaction of blood
and nerves (thrgin which memory arises) occurs. Everywhere
nerve activity is interrupted, everywhere there is a gap, a place
exists where sympathy and antipathy interact. For example,
another such gap is to be found in the spinal cord when one
nerve goes toward the pogtehorns and the other away from

the anterior horr& There is another such gap in the ganglia
imbedded in the sympathetic nerves. We are not at all the
uncomplicated beings we may seem. In three places in our
organism, in the head, in the chest artkifotver body, there

are boundaries where antipathy and sympathy encounter one
another. In perception and willing it is not so that something is
led from a sensory to a motor nerve, but, rather, a spark jumps
from one nerve to another in the brain andasmard and
thereby touches our souls. In these locations where the nerves
are interrupted, we are connected with our sympathy and

antipathy in our bodié8We are also connected where the
ganglia develop into the sympathetic nerve system.

We are conneateavith our experience in the cosmos. Just as
we unfold activities that are to continue in the cosmos, the
cosmos continuously unfolds in us the activities of antipathy
and sympathy. When we reflect upon ourselves as human



beings, we see that we ourselvestltee result of cosmic
sympathies and antipathies. Of ourselves, we develop antipathy,
and the cosmos cultivates antipathy together with us. We
develop sympathy, and the cosmos cultivates sympathy with us.
As we appear physically, we are clearly dintdetie head
system, the chest system and the abdominal system, including
the limbs2® Please consider that this division into separate parts
can be very easily attacked because of the modern fondness for
systematizing; people want to neatly delineatendacdtiual
part. If you say that we differentiate between the human head,
chest and abdomdimbs, then people will be of the opinion
that each of these must have its owndeéithed boundary.
People want to draw lines when they differentiate, but when w
speak of reality, this is impossible. In our heads, we are mainly
head, but we are head in our entire being, only the rest is not
primarily head. In the same way that we have actual sense
organs in our head, we have them all over our entire body; for
exanple, the sense of touch and the sense of temperature.
When we perceive temperature, we are all head. In our heads
we are mainly head, el sewhere
In this way the various parts intermingle, but it is not so easy
with the limls as pedantic people would like. Thus, the head is
a continuum, only in the head it is particularlyfoveded. It is
the same with the chest. The chest is the actual chest, but only
in the main since the whole human being is also chest. In the
head, ther is something like the chest and also something like
the abdomen and limbs; the parts are intermingled. It is the
same with the abdomen. Physiologists have also noticed that
the head has qualities of the abdomen. The highly refined
development of the heaérve system is not found in the outer
cortex we are so proud of, but under it. The beautiful structure
of the outer cortex is, in a sense, a degeneration. It represents
more of a digestive system in the outer portions of the brain.



People need not be paularly proud of the mantle of the
brain; it is more like a degeneration of the complicated brain
into a more digestive brain. We have the mantle of the brain so
that the nerves having to do with cognition can be properly
nourished. The reason our brarbetter developed than an
animal brain is that we can feed the brain nerves better. Only in
this way, namely, that we can feed the brain nerves better than
animals can, do we have the possibility of more fully developing
our higher cognition. Howeverethrain and nerve system have
nothing at all to do with actual cognition; they are only the
expression of cognition in the physical organism.

We may ask, ignoring the chest for now, why do we have the
polarity between the head and the hatimomen? We hawt
because at a particular point
the cosmos. The human head was formed by cosmic antipathy.
When the cosmos is so Orepul s
in them that the cosmos expels it, then this form is created.
Human leings carry a representation of the cosmos in their
head®’ The roundly formed human head is such a picture.
Cosmic antipathy creates a picture of the cosmos outside itself.
That is our head. We can use our head as an organ for our
freedom because this tlemas previously expelled from the
cosmos. We do not properly understand the head if we think of
it as being integrated into the cosmos in the same way as our
limbs, which are connected with sexuality, are integrated. Our
limbs are integrated into the cosmand the cosmos draws
them in and has sympathy with them in the same way that it has
antipathy for our heads. In the head our antipathy collides with
that of the cosmos. Our perceptions arise in the collision of our
antipathies with those of the cosmdisnner life occurring on
the other side of the human being arises from the loving,
sympathetic embracing of our limb system by the cosmos.



Thus, the form of the human body is an expression of how
the human soul is created from the cosmos and witaivede
from the cosmos following this separation. When you observe
things in this way, you will more easily see that there is a
tremendous difference between the development of will and
that of thinking. If you particularly emphasize the development
of thinking, you actually direct the entire human being back to
prenatal life. You will injure children if you educate them
rationally because you will then utilize their will in something
they have already complétethmely, life before birth. You
may not mix to many abstract concepts into the education you
bring to children. You must bring in more pictures. Why? You
can see the reason in our table [refer to table, page 57]. These
pictures are living pictures that go through imagination and
sympathy. Conceptseanbstractions, and they go through
memory and antipathy. They come from life before birth. If you
use a lot of abstractions with children, you will stimulate them
to concentrate particularly intensively upon the formation of
carbonic acid in the blood amgon the crystallization process
in the body, upon dyirf§!f you bring children as many living
pictures as possible, if you educate them by speaking in pictures,
then you sow the seed for a continuous retention of oxygen, for
continuous development, bese you direct the children
toward the future, toward life after death. When we teach, in a
certain sense we again take up the activities we experienced
before birth. We must see that thinking is a pictorial activity
which is based in what we experiette#dre birth. Spiritual
forces acted upon us so that a pictorial activity was sown in us
which continues after birth. When we present pictures to
children in teaching, we begin to take up this cosmic activity
again. We sow pictures in the children, whithecome seeds
because we cultivate them in bodily activity. As we as educators
develop our capability to act through pictures, we must



continuously have the feeling that we work upon the whole
human being, that we create a resonance in the whole human
being when we work through pictures.

To take this into our own feelings, namely, that education is
a continuation of supersensible activity before birth, gives
education the necessary consecratidtithout this we cannot
educate at all.

Thus, we have leath two conceptual systems: cognition,
antipathy, memory, concepwilling, sympathy, imagination,
living pictures; two systems that, through their specialized use,
can further our practice of education.
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Behhd everything they do in school, modern teachers

must hold a comprehensive view of cosmic law. It is obvious

that education, particularly in the lower grades, requires that the
teacher 0s soul have a relatio
humanity. One reasdor the current iliness in education is that

we have held teachers of the lower grades in a kind of
dependency: we have viewed their work as less valuable than
that of teachers in the higher grades. It is not my intention to
discuss the general questibthe cultural activity of the social

organism at this timtédowever, we must note that in the future
we must view all teachers as equal, and the public must feel that
teachers of the lower grades are just as worthy as teachers of the
higher grades, paualarly regarding their spiritual character.
Thus, it will come as no surprise today when we consider what
even teachers of the lower grades must know without falil,
although they cannot use it directly with the children. It must,
however, stand behindtakching that is to be fruitful.

In teaching, we bring the child the natural world, on the one
side, and on the other, the spiritual world. As human beings, we
have a relationship with the natural world, on the one hand, and



the spiritual world on the ah insofar as we are earthly

creatures and exist physically between birth and death.
Modern psychology is quite weakly developed. Psychology in

particular suffers from the aftereffects of the Catholic dogma

promulgated in 869yhich obscured an olderigts based in
instinctive knowledgenamely, the insight that human beings
consist of body, soul, and spirit. From modern psychology you
hear almost nothing but talk of a simpleaxd human being.

You hear that people consist only of body and soukgbr fl

and spirit, depending upon what you want to call it). People
regard flesh and body, or spirit and soul, as essentially the same
thing. Nearly all psychological theories result from the error of
the twoepart nature of the human being. It is not postible
achieve real insight into human nature if we accept only these
two parts as real. Thus, in principle, nearly everything that
appears today in psychology is quite amateurish, often only a
play on words.

All this is the result of that great error, whiebame so
significant in the second half of the nineteenth century because
people totally misunderstood a genuinely great achievement of
physical science. You may be aware that the good citizens of
Heilbronn have erected, in the middle of their citytue stha
man who in his lifetime was locked in an insane asylum: Julius
Robert MayetOf course, you know that we associate this man,
of whom the people of Heilbronn are quite proud today, with
the secalled Law of Conservation of Energy. This law states
that the amount of all energy or forces within the universe is a
constant, and that these forces are only transformed, so that,
for instance, a force appears at one time as heat, at another time
as mechanical energy, and so
appars in this form only when it is fundamentally
misunderstood! What was important for Mayer was the



discovery of the metamorphosis of forces, not the creation of
such an abstract law as the Law of Conservation of Energy.

When viewed broadly, what is theiB@ance of the Law of
Conservation of Energy for our civilization? It is the main
hurdle to understanding the human being at all. When we
believe that forces are never created, we can no longer achieve
an understanding of true human nature. We carhéniuie
essence of humanity in just the fact that through human beings
new forces are continually created. In the world in which we
live, human beings are the only beings in whom new forces and,
as we will hear later, even new matter, are formed. However,
because the current world view is incapable of accepting
thoughts through which we can fully recognize the human
being, people come along with this Law of Conservation of
Energy. In a certain sense this law disturbs nothing if we look
only at the other kgdoms of natufe the mineral, plant and
animal kingdonfisbut it immediately destroys all real
understanding when we attempt to get close to human nature.

As teachers, you will need to make nature understandable to
your pupils and, at the same time, guiden the a
comprehension of spiritual life. Without being familiar, at least
to a certain extent, with nature and without a relationship to
spiritual life, people today cannot become part of social life. Let
us now first turn our attention to nature.

Nature pesents itself to us in such a way that we face it, on
the one side, with our ideas and thoughts, which, as you know,
are pictorial in character and are a kind of reflection of prenatal
life. On the other side, we face nature with something that is of
a wil character and implies a germ of our life after death. It
continuously directs us toward nature. That, of course, seems
to indicate that nature exists in two parts, which has brought
forth the erroneous view that human beings consist of only two
parts. Wavill come back to this point shortly.



If we turn our thinking and ideas only toward nature, then
we can comprehend only what is continuously dying there. This
is a particularly important principle. You should be quite clear
that when you learn those bdalutaws of nature that have
been discovered with the help of reason and the power of
reflective thinking, those laws always relate to what is in the
process of dying.

When the germinal living will turns toward nature, it
experiences something quite ckifé from those natural laws
based upon what is dead. Because you still carry many ideas that
have arisen from the present time and the errors of modern
conventional science, you will probably have difficulty in
understanding that. What brings our seimsttge(full spectrum
of the twelve senses) into relationship with the outer world is

not of a cognitive, but of a willing nattidodern people have

completely lost that insight. When they read in Plato that the
actual basis of seeing is the reachingf autind of tentacle to

the things seen, they think it is something chii@$keourse,

these tentacles are not perceptible with the normal senses, but
Pl atods awareness of their ex
the supersensible world. The waysee things is, in fact,
nothing other than a more refined process similar to grasping
things with our hands. For example, picking up a piece of chalk
is a physical process very similar to the spiritual process that
occurs when you radiate etheric fonaes f/our eyes to grasp

an object through seeing. If modern people could observe
anything, they would be able to derive such facts from
observations of nature. If, for example, you look at the eyes of
a horse and the way they are directed outward, theil yeel

that simply through the position of its eyes, the horse is in a
different relationship to its surroundings than a human being is.
We can best make the reason for the difference clear by the



following hypothetical situation. Imagine that your aens

such that it was impossible for you to cross them in front of
you. You would always remain at the eurythmy position of
0OAho6 and could never come to
bring your arms together in front of you. Concerning the
supersenssd bofe i0as meyes, the h
situation; the oOarmso of its |
right eye. Human beings, due to the position of their eyes, are
able to allow these supersensible arms to touch one another.
That is the basis ofdlsupersensible sense of the I. Were we
never able to touch right and left, or were this touching to have

the minimal importance it has with animals that cannot, for
example, use their forefeet for prayer or other similar spiritual
activity, we could nevachieve a spiritual sense of our®Self.

What is important for the sensitivity in the eye and ear is not
so much the passive element, but the active element that we
extend to things through the will. Modern philosophy has often
had a notion of somethingroect and has created all kinds of
words that, in general, only prove how far it is from grasping
what is correct. We find in
philosophy an indication of his recognition of the activity of the
willsense life. However, our sensganism is of a willing
nature, particularly the senses of touch, taste and smell which
are very clearly connected with the metabolism in a higher
sensé.

Thus, we can say that when human beings intellectually
confront nature and comprehend what is,dbad these dead
laws become a part of them. However, people comprehend
what raises nature above death
by means of an apparently undefinable will that extends back
into the senses.



Think about how alive your relationshipn&iure will be
when you properly envision what | have just said. You will then
say to yourself, oOWhen | go
sparkle before me. As | absorb the light with its colors, | unite
myself with that part of nature that it sends fiato the future.

When | return to my study and think about nature and spin out
laws about it, then | busy myself with that part of nature that
continually di es. o I n nat ur
continuously interwoven. We comprehend dying because we
carry in us a reflection of our prenatal life, the world of intellect,
the world of thought through which we can comprehend the
dying that lies at the foundation of nature. We can understand
that part of nature that will exist in the future because we can
comprehend nature not only with our intellect and our life of
thinking, but because we can grasp it with that part of ourselves
that is will.

If human beings were unable to retain something from their
pre-earthly life throughout their earthly life, if tveye unable
to save something from their q@a&rthly life that then becomes
the life of thinking, they could never achieve freedom. Human
beings would have a relationship only to death, and when they
would want to free what relates only to dead natuyeydiodd
want to free something dying. If they wanted to use what
connects them with nature as willing beings, then they would
fall into a stupor because everything that connects them with
nature as willing beings is still a seed. They would be beings of
naure, but not free beings.

Above these two activities, the comprehension through the
intellect of what is dead and the comprehension through the
will of what is living, is something that only human beings and
no other earthly beings carry within themsgtwesbirth until
death. That is pure thinking, thinking unrelated to external
nature, but related to the supersensible in human beings, to



what makes human beings independent beings and to
something that is above the sl@ad and supéving. If we
wishto speak of human freedom, then we must respect this
aspect of autonomy in human beings; we must look at the pure
sensefree thinking in which the will always’lives.

However, if you look at nature from this point of view, then
you wi || s arg and tbd strelaro af 8yingis in mea t u
as is the stream of new becom
Modern science understands very little about that relationship
because, for science, nature forms a unity, and dying and
becoming are continuously mixed togefheday, much that
scientists say about nature and the essence of nature is very
confused because dying and becoming are continuously mixed
together. If you want to separate these two streams in a pure
form, then you must ask yourself how nature woulidthe i
human being did not exist.

Modern science and its underlying philosophy are in an
awkward position when faced with that problem. Imagine, if
you will, that you ask a modern scientist how nature and the
essence of nature would be if there were norhbemags? The
natural scientist would, of course, at first be shocked, since the
guestion is so unusual. However, he or she would consider
scientific information to answer the question and would say that
then there would be minerals, plants and animtie &arth,
but no people. The course of the Earth from the very beginning,
when it was still in the Kabaplace nebulous state, would have
continued on just as it did, only the process would not have
included human¥.No other answer would be possiblee T
scientist could perhaps add that although people dig in the soll
as farmers or construct machin
and thereby effect changes, such changes are not very important
compared with the changes brought forth by nature itsedf. Thu



the scientist would, in principle, always say that minerals, plants
and animals would develop without the existence of people.

This is incorrect. If the evolution of the Earth did not include
human beings, then most animals would not exist. A major
portion of the animals, particularly the higher animals, arose
within earthly evolution only because human beings needed to
use their elbows (of course, | speak here only pictorially). At a
particular stage in their earthly development, human beings, to
develp further, needed to rid their nature, which then was
much different than it is now, of the higher animals. We can
perhaps comprehend this cleansing if we imagine how, in a
mixture in which something is dissolved, the dissolved
substance precipitates aatsf In the same way, human beings
in an earlier stage of development were one with the animal
world, and then the animal world precipitated’dntearthly
development, animals would not have become what they are
today had humanity not needed to beaeha it is now. Thus,
without the inclusion of humanity in earthly development,
animals and the Earth itself would look much different than
they do today.

Let us now go on to the mineral and plant world. We must
be quite clear that not only the lower ahforms, but also the
plant and mineral world would have petrified long ago and
ceased development were there no human beings on the Earth.
Here again the modern world view, based upon a onesided view
of nature could only say that this is all well ardi geople die
and we cremate their bodies or bury them and thus give them
over to the Earth; however, that has no real meaning for earthly
development since if the Earth were not to take human bodies
into itself, its development would continue exactheisdme
way. This world view means, however, that people are totally
unaware that the continuous giving over of human corpses to



the Earth, regardless of whether it occurs through cremation or

burial, is a real process with continuous conseqt@nces.

Farmwives are much more aware than city women that yeast
has a certain meaning in baking bread, even though only a small
amount is added. They know that bread could not rise if they
did not add yeast to the dough. In the same way, earthly
development would havong ago reached its final stage were
the
Earth not continuously fed with the forces of human corpses,
the forces released by the human -spidkt at death. The forces
that earthly development continuously receives through the
acceptance of human compsthat is, the forces contained in
those corpses supports the evolution of the Earth. Without the
support of such forces today, minerals could no longer unfold
the forces of crystallization. The minerals would otherwise have
crumbled and dissolved long.aghrough such forces, plants
that no longer could grow are able to grow today. It is the same
with the lower animals. It is human beings who, through their
bodi es, provide the | eaven,
further development.

Whether humanyjt lives upon the Earth or not is not a
guestion without meaning. It is simply not true that earthly
development of the mineral, plant and animal kingdoms would
progress if human beings did not exist! The process of nature is
a unified and closed processlimch the human being belongs.
We can properly picture the human being only when we think
of humanity as standing, even in death, within the cosmic
process.

If you consider this, then it will be no surprise when | also
say that the human being steppingrdérom the spiritual
world into the physical is clothed with the physical body. Of
course, the body is different when received as a child than when
we lay it aside at some age through death. Something has



happened with the body. What happens can onlywhben
human spiritual forces permeate this body. We all eat the same
things animals eat; that is, we transform external material in the
same way that animals transform it. However, we transform it
under the influence of something animals do not have,
somehing that comes down from the spiritual world to unite
itself with the physical human body. Thus, we make something
different than what plants or animals make with matter. The
material in the human body that we give over to the Earth at
death is transfored matter, and is something different than
what the human received at birth. The matter and, also, the
forces the human being receives at birth are renewed during life
and returned to the Earth transformed. The matter and forces
returned to the Earth atatd are not the same as those received
at birth. Thus, the human being returns to the Earth something
that continuously flows from the supersensible world into the
physical, sengeerceptible earthly process. Human beings bring
something down from the supensible world at birth that,
together with the intake of matter and forces during their
lifetime, joins with their body and is then given over to the
Earth at death. Thus, the human provides a continuous trickle
of the supersensible into the sensiblepdmygical. You can
easily understand that even if the supersensible constantly
rained into the sensible, these drops would remain unfruitful for
the Earth if human beings did not first receive them and then
convey them to the Earth. These drops, whidhuiman being
begins to receive at birth and gives up at death, are a continuous
fertilization of the Earth by supersensible powers. Through that
fertilization, t he supersensi
evolutionary process. Without the human corpsezdtb

would be long dead.

Birth Death
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Having said that, we may now ask what the forces of death
have to do with human nature. Of course, the -teatting
forces that are continuously active in nature act also upon
human nature. If human beings ot continuously enliven it,
nature would die. How do these ddathging forces act upon
human nature? They act to bring forth all the human attributes
that range from the skeletal structure to the nervous system.
What forms the bones and all thingsneacted with them has
quite a different nature from what forms the other systems. The
deathbringing forces act upon us, and when we leave them as
they are, we become human bone. The deathbringing forces act
upon us, and when we weaken them, we become harae.

What is a nervE?A nerve is something that continuously
desires to become bone and is hindered only by its connection
to aspects of human nature that are part of neither the skeleton
nor the nervous system. The nerve continuously attempts to
haiden and is continuously compelled to die in the sense that
human bones are dead to a high degree. In animal bones, the
situation is somewhat different in that they are much more alive
than human bones. Thus, we can imagine one side of human
nature as thectvity of the deatbringing stream upon the
skeleton and nerve system. That is one pole.

The other stream, the continuousdiféng forces, is active
upon the muscles and blood and everything connected with
them. The only reason the nerves do not bedames is that
the forces active in the blood and muscles counteract this



inclination. The nerve does not become bone because the blood
and muscles oppose this and inhibit its calcification. Rickets,
which is the hindrance of the proper dying of the dpntdse

blood and muscles, occurs when, during growth, an incorrect
relationship exists between the bones on the one side and the

blood and muscles on the ottfit.is thus extremely important

to develop the proper interaction between the muscles and
blood on the one side and the skeleton and nerves on the other.
The capability of the eye to connect the essence of willing living
in the muscles and blood with the wisdom lying in the bones
and nerves arises because of the way the bones and nerves are
relatel to the eye. The bones withdraw and form a recess,
leaving only their weakened form, the néRireshe eye. Here

again we come to something that played a major role in older
science, but that modern science laughs at as a childish idea.
Nevertheless, mern science will again come back to it in a
different form.

The ancients always felt a relationship between the substance
of the nerves and the substance of bones, and they believed that
people thought with their bones as well as with their nerves.
This is also true. We can thank the capacity of our skeletal
system for everything we have in abstract science. For example,
why can human beings develop geometry? The higher animals
have no geometry; we can see that in their way of living. It is
pure nonsenst say that perhaps the higher animals have
geometry, but we do not notice it. Human beings create
geometry, but how does the human being create the idea of a
triangle, for example? If we really consider that human beings
developed the idea of a trianghes will find something
marvelous: out of their pure geometric imagination, human
beings developed the triangle, which exists nowhere in concrete
life. Much that is unknown about the heart of events in the



world lies open to us. For example, assume ystaading in

a particular place in this room. As a supersensible human being,
at various times you make remarkable gestures of which you are
normally unaware. For instance, you go a little to one side and
then a little to the other, and then you come loagkére you
originally were. You unconsciously move along a line in space
that, in reality, forms a triangle. Such movements exist even
though you do not perceive them. However, because your
backbone is vertical, you live in the plane in which these
movemats occur.
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Animals do not live in this plane because their spinal cord lies
differently, so that they do not carry out these movements.
Because the human spinal cord is vertical, human beings live in
the plane of this movement. Humans are not consdithis; o
they do not say to themsel ves
triangle. 6 However, they draw
triangle!d6 I n truth, it i s on
unconsciously.
The movements you record in geometry when you draw
geanetrical figures are also performed by the Earth. The Earth
has more movements than are ascribed to it by the Copernican
point of view; it continuously performs other quite artistic
movements. Still more complicated movements occur; for
example, those ofheé geometric solids, the cube, the
octahedron, the dodecahedron. These solids are not fantasies;
they are real, but unconscious. In subconscious human
knowledge, there are remarkable resonances with them and




with other forms. Our skeleton has considetaideviedge,

but because we cannot reach down into the skeleton with our
consciousness, our awareness of that knowledge fades and is
reflected only in the geometric pictures drawn by human beings.
The human being is directly coupled to the cosmos, and with
the development of geometry, something the human being does
in the cosmos is modeled.

Here we see on the one side a world that surrounds us and is
continuously dying. On the other side, we see something that
enters into the forces of our blood and musaidsis in
continuous movement, in continuous fluctuation, in
continuous becoming and credlisomething always an
embryo, in which nothing is dead. We slow the process of dying
within us, as only we human beings can slow it, and bring into
it the process ofreation. If human beings did not exist on
Earth, then this dying would have long ago spread over the
Earth, and the Earth would have become a great crystallized
form. Individual crystals would no longer survive. We tear the
individual crystals from theegt process of crystallization and
retain them so long as we need them for our human
development. Thus, we also sustain activity in the life of the
Earth. People sustain the life of the Earth, and thus they cannot
be disconnected from the life of the BarOut of his
pessimism, Eduard von Hartmann had a real thought that one
day humanity would be so mature that all people would kill
themselve®We need not even add what Hartmann, due to the
limitations of his scientific point of view, wanted. Because he
was not satisfied with all people killing themselves, he also
wanted to blow up the Earth. He did not need to add this. He
needed only to designate the day of the great suicide, and the
Earth would have slowly destroyed itself! earthly development
cannotcontinue without what human beings implant in the



Earth. We must allow this knowledge to permeate our feeling.
We must understand these things now.

Perhaps you recall that in my earliest writings a recurring
thought was that | wanted to base knowledge sgusthing

other than the current thinkih§.In AngloAmerican
philosophy, the human being is only an observer of the world.
Humans with their inner soul process are simply observers of
the world. In that line of thinking, if human beings did not exist
ard if their souls did not relive what occurs in the outside world,
everything would still be as it is. People thought that point of
view was as valid for the natural scientific developments | have
just discussed as it was for philosophy. Modern philosophers
are quite comfortable as world observers, that is, quite
comfortable in the dying element of cognition. | wanted to
guide cognition out of this dying element. Therefore, | have
always repeated that the human being is not simply an observer
of the world. Rther the human being is the world stage upon
which the great cosmic events play again and again. | have
always said that human beings with their soul life are the stage
upon which world events play. That is one way we can express
this view in a philosoptal, abstract form. In the final chapter
of my booKTruth and Knowlddgephasize that we cannot find
an equivalent in the remainder of nature for what occurs in
human being€ The remainder of nature, which is at the same
time a cosmic process, enteeshuman being. The human soul
is a stage upon which not simply a human, but a cosmic process
plays out. Today, that is difficult for many people to understand.
However, unless you penetrate such views, it is impossible to
be a good teacher.

What realljyrappens in human beings? On the one hand we
have the skeletaérve activity and on the other, the
bloodmuscle activity. The interaction of these two continuously



creates matter and energy anew. The Earth is saved from death
because human beings creatéeemand energy. Now you can
connect what | just said, namely, that the blood, through its
connection with the nerves, acts to create matter and energy,
with what | said in the last lecture, that the blood is continuously
on the path toward spirituality améets resistance there. We

will further connect these two thoughts and build upon them.
However, you can already see how erroneous the commonly
held idea of the conservation of energy and matter is, since what
occurs within human nature refutes it. Asnadly presented,

it is only an obstacle for a real understanding of the human
being. Something fertile for science can be achieved only when
people replace their thoughts on the conservation of energy and
matter with the synthetic thought that, althoughimg can

come from nothing, something can be so transformed that it
ceases to exist and something else arises.

You see how much of our thinking goes in the wrong
direction. We formulate, for example, something like the Law
of Conservation of Energy andtida and proclaim it as a law
of nature. This is the result of a certain tendency in our ideas,
or, more generally, in our soul life, toward asmiesl
description of things, whereas we should only postulate from
our developed ideas, rather than prodiaiws. Thus, you can
find, for example, in physics books, the Law of Impermeability:
At a point in space where one body exists, another cannot exist
at the same time. This is stated as a general characteristic of
bodies. However, what we should say isthibae bodies or
beings are impermeable whose nature is such that where they
are in space, no other being of the same nature can be at the
same time. We should use concepts only to separate one area
from another. We should only set up postulates andveot gi
definitions that claim to be universal. Thus, we should not form
a Law of Conservation of Energy and Matter, but rather seek



the beings for which this law has meaning. In the nineteenth
century, there was a particular striving to create laws and then
claim them to be valid for everything, instead of using the life

of the soul to approach and observe things as we experience
them.
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I f you recall what | said yesterday in my semipublic lecture,

you will undersind that in the future teachers must place
special value upon forming will and feéliAgsaid yesterday

that even those who do not think in terms of a renewal of
education also stress the importance of developing will and
feeling. However, in spite all their goodwill, those people
accomplish little that develops will and feeling. Will and feeling
are left more and more to chance because there is no insight
into the true nature of willing.

To begin with, | would like to note that only when we really
understand the will can we understand even a part of the
feelings that move us. Thus,
feeling, really?6 A feeling i
feeling made active and feeling is repressed will. That part of
will that we do not completely express and that remains in the
soul is feeling; feeling is blunted will. Thus, we can first
understand the nature of feeling only when we have penetrated
the nature of willing.

You can see from my explanation up to this pantiiring
life between birth and death, we do not completely form
everything that lives in the will. When we carry out a deed of



will, there always remains something that is not expended in life
before dying. Something of every willed decision and every
willed deed remains in the human being and lives on through
death. We must take this remainder into account throughout
life, particularly in childhood.

We know that when we look at the complete human being,
we see the human body, soul and spirit. The hoelystain its

coarser constituents, is bériou can find more details

concerning this in my bodkeosogtiphe body is part of the
stream of genetic heredity; it carries inherited traits and so forth.
The soul is that part of prenatal existence nlostlg
connected to the body. However, what is spiritual in modern
human beings exists only as a tendency. (In human beings in a
distant future, it will be different.) So here, where we wish to lay
the foundation for a good pedagogy, we must take intoaicco
what is present only as a spiritual tendency in human beings of
the present developmental era. We should be very clear about
which human tendencies are present for a distant human future.

What we call Spirit Self is present only as tertigvey.
cannoimmediately include Spirit Self as a part of human nature
when we speak of modern human beings. Nevertheless, a clear
awareness of Spirit Self is present in people capable of seeing
what is spiritual. They know that the entire oriental
consciousness (iriapas it is a developed consciousness) calls
Spirit Self manas, and that in oriental culture, manas is spoken
of as something living within human beings. Also, occidental
peoples, who have not been com
awareness of SpiritliSé can say without reserve that a clear
awareness is present because common people, at least before
they came completely under the control of a materialistic
attitude, called what remained of a human being after death, the

0 ma n®ePeaplé say that whegmains after death is the



OmanesoO: manas equals manes.

a clear consciousness of this, because in this case they use the
plural: the Omanes. 6 Since, i
Self more closely with the human bekigre death, we use

the singular: Spirit Self. Common people, since they speak more
out of reality and more out of a naive understanding of Spirit
Self, use the plural in speaking of the manes, because at the
moment a person goes through the gates of deatimber of
spiritual beings receive him or her. | have already mentioned in
another context that we each have our personal spiritual guide
who is a member of the hierarchy of Angels, and that standing
above that are the spirits of the Archangelic tigrarho
become active when we go through the gates of death. Thus,
we immediately have an existence in relationship to many,
because many of the Archangels are active in our existence.
Common people feel this quite clearly because they know that
the humanbeing, in contrast to the apparently individual
existence here on Earth, can then be perceived as a plurality.
Thus, the Omanesdé i s somet hini
consciousness about the plurality of Spirit Self, of manas.

Then there is a sl higher aspect of the human being that
we call Life Spirit. The Life Spirit is barely perceptible in
modern human beings. It is something very spiritual that will
develop in the distant future. The highest part of the human
being is something that prethe exists only as a barely
perceptible tendency, the actual Spirit Human.

Even though these three higher parts of human nature exist
only as tendencies in modern human life between birth and
death, they undergo an important development between death
andrebirth, of course under the protection of higher spiritual
beings. When a human being dies and again becomes
accustomed to life in the spiritual world, these three aspects
develop quite clearly in a manner that points to a future human



existence. Just #s human being develops the spaiil
during life between birth and death, in the same manner there
is a clear development after death, only then the human being
is connected to spiritual beings of the higher hierarchies by
something akin to an umbilicard’

Let us now add to those barely perceptible higher portions
of human nature what we can already perceive, namely, what
the Consciousness Soul, the Comprehension Soul and the
Sentient Soul express. These are the actual components of the
human soulToday, if we wish to speak about the human soul
and how it lives in the body, we must speak about these three
aspects. If we wish to speak about the human body, we must
speak of the sentient body (the least perceptible body, which we
also call the astrabdly), the etheric body and the coarse
physical body, which we can see with our eyes and which
conventional science dissects. Thus, we have before us the
complete human being.

Now you know that we bear a physical body in common with
the animals. Only whereveompare the nine aspects of the
human being with the animal world do we arrive at a feeling and
an idea of the relationship of people to animals useful for
comprehending the will. That is, we are able to comprehend the
will only when we know that justtae human soul is clothed
with a physical body, animals are also clothed with a physical
body. However, in many respects, the physical body of animals
is formed differently from that of the human being. The human
physical body is not nearer perfection ththat of the animal.
Consider, for example, the beaver and how it forms its lodge.
Humans cannot do that if they have not studied, if, in fact, they
have not gone through a very complicated schooling and
learned architecture and so forth. The beavieisbis lodge
out of the function of its body. Its physical body is formed to
fit into the physical world such that the beaver can use what



lives in the form of this body to create its lodge. In this
connection, the beavertesa®Nephys
can also find in the form of the physical bodies of wasps, bees
and other lower animals something that is not present in the
human physical body to so great an extent or with such
strength. All this is what we encompass with the concept of
instinct We can only study instinct when we see it in relation to
the form of the physical body. If we study the entire animal
world and how it spreads itself before us, everywhere we will
find a guide for the study of the various kinds of instinct in the
physichforms of animals. If we wish to study the will, we must
seek it first in the realm of instinct, and we must be conscious
that we will find instinct in the various animal forms. If we were
to look at and sketch the major forms of individual animals, we
would be able to sketch the different areas of instinct. The
physical bodies of different animals form a picture of what
exists as instinct in the will. When we accept this point of view,
we can make some sense of the world. We can look at the forms
of the aimal bodies and see in them symbols created by nature
of the instincts it desires to be real and living.

The etheric body lives in our physical body, completely
forming and permeating it. However, it is beyond imperceptible
to the external senses. Wherloe& at the nature of will, we
see that the etheric body takes hold of what is physically
expressed as instincts in the same way that it permeates the
physical body. Instinct then becomes a drive. Will is instinct in
the physical body, but when the ethieoidy begins to control
instinct, will becomes a dri# is quite interesting to see how
instinct that is concretely visible in external forms becomes
more inward and more unified when we consider it to be a
drive. We always speak of instinct, whetbdind it in animals
or in a weakened form in human beings, as something forced
upon the being from outside. When we think of drives, we must



remember that because the supersensible etheric body has taken
control of instinct, their expression comes maom@ fwithin.

Instinct thus becomes a drive.

The human being also has a sentient body that lies deeper
still. When it takes hold of a drive, not only does the drive
becomes internal, but instinct and drive are raised to
consciousness, resulting in desust ds we find drives in
animals, we also find desires because animals have all three of
these bodies, the physical, the etheric and the sentient or astral.
However, when you speak of a desire, you will quite
instinctively view desire as something inneen\Wou speak of
a drive, you speak of something expressed uniformly during the
entire time from birth until old age. When you speak of desire,
you speak of something created by the soul, a momentary
creation. A desire need not be a characteristic, ithoeed
adhere to the soul; rather it arises then fades away. Thus, we can
see desires as something more closely connected with the soul
than simple drives.

Now we may ask what occurs when a human being draws
what lives in the temporal body as instinct, dngalesire into
his or her I, that is, into the Sentient Soul, the Comprehension
Soul and the Consciousness Soul. (This is something that
cannot occur in animals.) Here we cannot differentiate quite so
clearly as we were able to do in the temporal texhyde in
the soul of modern human beings everything is all mixed up.
The problem in modern psychology is that psychologists do not
know whether they should strictly separate the aspects of the
soul, or whether they should allow them to flow into one
anotter. The old, strict differentiation between will, feeling and
thinking plays a role in certain schools of psychology. In some,
for example those tending toward the Herbartian view,

everything tends more toward the direction of thifRiaggl



in others, sth as the Wundtian school, more toward thélwill.
There is no firm idea about what we can do with the various
soul aspects because in practical life the | permeates all aspects
of the soul in modern human beings so that the three aspects
of the soul areat readily apparent. Thus, there are no words
to differentiate between what exists when will is taken over by
the soul, by the I, and aspects of will that exist as instinct, drive
and desire. Generally speaking, however, we refer to instinct,
driveanddesr e when i nfluenced by t
we speak of the will impulses in the soul and in the I, we speak
of motives and know that, although animals can have desires,
they can have no motivié$n human beings a desire first arises
by being broght into the soul, creating a strong incentive to
inwardly understand a motive. Only in human beings do desires
become motives of will. Human beings have instincts, drives
and desires in common with the animal world, but only humans
can raise these to atiwe. Thus we have what is present as will
in modern human beings. It quite clearly exists, and anyone who
observes human beings at all will say concerning the nature of
human will, that to understand someone is to know what
motivates that person. But reptite! Something quite subtle
occurs when someone develops motives, and we must carefully
and with all acumen take this subtlety into account.

You need to differentiate clearly what | mean by this subtlety
in the will impulse from what is more a thougthb. hot mean
what is thoughlike in the will impulse. You can, for example,
think, 0 Wh at I wanted or did
some other idea. | do not mean that. What | mean is something
that touches the will quite subtly. Even if we have mahiees
is something that still acts upon the will, namely, the wish. | do
not mean the strongly formed wishes from which we form
desires, but those subtle wishes that accompany all of our



motives. They are always present. We are particularly aware of
the® wishes when we do something that arises out of a motive
in our will, and then think ab
you have just done, you coul
However, is there anything in life of which we could not say
that we could hawaone it better? It would be sad if there were
anything with which we could be completely satisfied, because
there is nothing we could not do better. The difference between
a person standing higher and one standing lower in life is
precisely that the lattalways desires to be satisfied with
himself. The person standing higher in life is never completely
satisfied because the subtle wish to do better, even to do things
differently, always exists as a motive. This is an area that is often
misunderstood. Pple see something great when they regret a
deed. However, that is not the best we can do with a deed
because we often base our regret in egotism; namely, people
desire to have done the deed better to be better people. That is
egotistical. Our striving wile without egotism only when we
cease to desire to have done a completed deed better and
instead place greater value in doing the same deed better the
next time. The intent and the effort to do something better the
next time is higher than regret. Théhwishoes in this intent

so that we may ask what it is that resounds as a wish. For those
who can truly observe the soul, what resounds is the first
intimation of everything that remains after death. What we feel
is something of this remaindemamely, thatve should have

done better, that we wish we had done béfféris form of a

wish as | have just described it belongs to Spirit Self.

A wish can become clearer and more concrete. It then
becomes similar to intent. We can form a kind of idea of how
we coull do the deed better, should we need to do it again.
However, | do not value such pictures very highly, but rather



what lies in the realm of feeling and willing that accompanies
every motive to do better the next time in a similar situation.
Here the sacdled human subconscious comes strongly to the
fore. In your normal consciousness you will not always be able
to create a picture of how you could do a similar deed better the
next time you act out of your will. The other person who lives
in you, the secongkrson, always develops a clear picture (not
as an idea, but according to will) of how to carry out an action
should you again be in the same situation. Do not underestimate
this fact! Do not underestimate the second person who lives in
you.

Today, theres much drivel about this second person by the
socalled science that calls itself analytic psychology, or

psychoanalysié.Psychoanalysis introduces itself with some

textbook exampf€.| have already mentioned this example;
however, we would do wellrezall it again. It is the following:

A man gives a party in his home, and he has planned that
immediately after the party, his wife will leave for a resort.
Numerous people attend the party, among them a
particular woman. He gives the party and takeddit®

the train. The party guests, among them the woman, leave
to go home. On their way, the guests with the woman are
surprised by a carriage rounding the corner of a crossroads
just as all the guests arrive there. What do the guests do?
Everyone excefite woman moves to the side of the road

to allow the carriage to pass. She runs as fast as she can
down the middle of the street in front of the horses. The
carriage driver does not stop, and the other guests are very
startled. However, the woman runsgsckly that the
others cannot follow her, and she continues running until
she comes to a bridge. It still does not occur to her to move



to one side. She falls in the water, is rescued and brought

back to the home of the host. She can now spend the night

there.

You can find this event given as an example in many
psychoanalysis textbooks. However, there is something in it
that I s widely misinterpreted.
the basis of this whole episod
woman. WAt did she really want? She wanted to return to the
hostds home after his wife had
him. However, the desire was not a conscious one, but
something lying in the subconscious. The subconscious second
person living within sogone is often more clever than the
person. The subconscious was so clever in this particular case
that the woman set up the whole process up to the moment she
fell into the water in order
could even prophetically see tlshie would be saved.
Psychoanalysis attempts to understand these hidden powers of
the soul, but speaks only vaguely about a second person.
However, we can know that what is active in the subconscious
powers of the soul and often expressed very clevéddgt, in
more cleverly than the normal characteristics of the soul, exists
in every person.

Deep in every person sits another person. In that other
person a better person also lives, a person who always promises
to do a completed deed better the next times,TWwith each
deed there is also a subtle and unconscious, a subconscious,
intent to do the deed better in the next similar situation.

When we free the soul from the body, intent becomes
decision. The intent lies like a seed in the soul; the decision
comeslater. Decision occurs in Spirit Human just as intent
exists in Life Spirit and the pure wish in Spirit Self. If you look
at the human as a willing being, you will find all of these
elements: instinct, drive, desire and motive, and also, more



subtly, whalives in Spirit Self, Life Spirit and Spirit Human as
wish, intent and decision.

This has tremendous importance for human development.
What lives quietly while preserving itself for the time after death
is expressed pictorially by people between birttheartiadl We
refer to it with the same words. In our thinking we also
experience wish, intent and decision. However, we can
experience wish, intent and decision in a way befitting us as
human beings only when these things are properly developed in
us. What vgh, intent and decision really are in the depths of
human nature are not outwardly expressed between birth and
death. The pictures occur only in our thoughts. If you only
develop the usual kind of consciousness you cannot at all know
what a wish is. Yowakie only thought about the wish. For this
reason, Herbart believes that striving is already present in the
idea of the wish. It is the same with intent; here also you have
only the thought. You want to do such and such that is
something real playing outlwe depths of your soul, but you
do not know the reason. Now we come to decision! Who knows
anything about this? Psychology normally speaks only about
some general desire. In spite of all this, the teacher must touch
all three of these forces of the soulegulate and order them.

We must work with just what occurs in the depths of human
nature when we wish to work in education.

Spirit Human Decision
Life Spirit Intent Spirit SelVish

Consciousness Soul



Comprehension So} Motive

Sentient Soul

SentietiAstral Body Desire
Ether Body Drive
Physical Body Instinct

It is particularly important that as teachers we are aware that
it is insufficient to form education according to common
practice; we must form education based upon a true
understanding of thener human being.

Popular socialism makes exactly this mistake, namely, of
attempting to form education according to common practice.
Think for a moment about how it would be if we based future
education on the usual ideals of the Marxist socialistsa3 his
already occurred in Russia, and because of that the Lunatcharski

school reform is something terrifiét is the death of all
civilization!  Though many horrible things result from
Bolshevism, the worst of these will be the Bolshevik teaching
method!lf it were victorious, then it would destroy everything
that has come into civilization from earlier times. This would
not happen immediately with the first generation, but certainly
with the coming generations, and thus, all civilization would
soon disapgar from the face of the EattfSome people must

have already seen this. Recall that we now live under the
dilettantish demands of moderate socialism. Socialism already
tends toward this upsidewn view. It mixes the good together
with the bad. In thigery room, you have already heard people
singing the praises of Bolshevism who have absolutely no idea
that, through Bolshevism, the devil rides straight into socialism.



We must be particularly careful here. We need people who
know that social progress uiggs that teachers have an
intimate understanding of the human being. We must know that
future teachers need a deep inner comprehension of human
nature, that they must live with an inner connection to human
nature, and that, in teaching, they may nothespractices
common among adults. What do most Marxists desire? They
want to create socialist schools, they want to dismantle the
principal s office without re
many children as possible. Only something terrible ciih resu

| was once in a country boarding school and, wanting to
observe the teaching of the most+mghded class, the religion
class, | entered the classrd8@ne rascal lay on the window
sill, dangling his feet out the window; a second sat on the floor;
a third lay somewhere on his stomach with his head raised. This
is how the children were in the room. Then theaied
religion teacher came and with no particular introduction read
a short story by Gottfried Keller. The children accompanied his
readingwith various noises and distractions. When he was
finished, the religion class was over, and everyone went outside.
During this experience a picture arose in me that next to this
boarding school there was a large sheep pen, and that these
children lived dg a few steps away. We should not criticize
such things too sharply. They arise out of much goodwill, but
are a complete misunderstanding of what civilization needs for
the future.

What do modern people want to achieve with tvalkd
socialist prograthPeople want to deal with children the same
way adults deal with one another. However, that is the worst
thing we can do in education. We must be conscious that the
child needs to develop quite different strengths in both body
and soul than adults needi&velop in their relations with one
another. Education must work with what lies deep in the soul,



otherwise we will not progress. We must, therefore, ask how
education affects the nature of human will. We must seriously
address this question.

If you recdlwhat | said yesterday, you will remember that |
mentioned that all intellectual things are will grow'i By
are the will in old age. Thus, all normal, rationally motivated
instruction, all normal reprimands and all concepts used in
teaching havéaolutely no effect upon the schage child. In
short, we may say that feeling is developing, that is, not yet
existent, will. However, the whole person lives in the will, so
t hat we must take into accou
decisions. We must guaghinst the belief that all those things
we believe we have thought out well have any influence upon

the childds will. We must ask
the childds feeling in a good
have repetitive activity. Yoannot have the proper effect upon

the childds wil/l when you tel!]l

but only when you allow the child to do something today,
tomorrow and the next day. The proper action does not at all
lie in reprimanding the child or giithe child rules of
morality, but in guiding the child to something that you believe
will awaken a feeling for what is right and allowing the child to
repeat this. You must raise such deeds to habit. The more things
remain as unconscious habit, the bigitefor the development

of feeling. The more the child becomes aware of the need to do
deeds out of devotion to repetition, because they should and
must be done, the more you elevate these to true will impulses.
Thus, unconscious repetition cultivééesing; fully conscious
repetition cultivates the will impulse because through it the
power of decision increases. Having the child consciously
repeat things spurs on the power to decide that would otherwise
remain only in the subconscious. In connewatitbncultivating

the will, we may not take into account what is particularly



important in intellectual life. In intellectual life we tend to
emphasize that the better the child understands something, the
better our teaching is. We lay particular valueinnpoadiate
understanding, upon immediate retention. However, what the
child immediately understands and retains does not act upon
the feeling and will. Only what the child does repeatedly and
sees as the proper thing to do under the given circumstances
acs upon feeling and will.

Earlier, more patriarchal education used this fact. Things
became simply a matter of habit. In all such things done in this
manner lies something quite good pedagogically. For instance,
why did peopl e say y?tWee peopgler d 8 s
today asked to read the same story every day, they would refuse
because it would be much too boring. Modern people have
been trained for oréme experiences. Earlier people not only
prayed the same prayer every day, but they also hglaktor
that they read at least once every week. Thus, they also had
much stronger wills than those people who undergo modern
education. Cultivation of the will is based in unconscious and
conscious repetition. We must take that into account. It is
insufficent to say abstractly that we should cultivate the will.
When that occurs, people may believe that if they have a good
idea about developing the will and, through some subtle
method, bring this idea to the child, they have done something
to developthechid s wi | | . I n reality,
result is weak and nervous people in continual need of
reprimands. People will have inner strength when we, for
example, tell the children to do this and that today and
tomorrow and the next day. They wallidout of respect for
authority, because they know that in school someone must
command. Thus, to give each child some task to do every day,
possibly for the whole school year, is something that strongly
acts to develop the will. It creates contact betiheechildren,



strengthens the authority of the teacher and brings the children
to a repetitive activity that strongly affects the will.

Why do artistic activities affect the formation of the will
particularly strongly? Because first, practice is based up
repetition, and second, what people receive through artistic
activity always gives them joy. People enjoy art again and again,
not just the first time. Art has a quality that can excite people
not just once, but can time and again directly give thdfijoy
this reason, we directly connect the artistic element with what
we want to achieve in teaching. | want to speak more about that
tomorrow. Today, | wanted to show how we must form the will
quite differently than we develop the intellect.
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Yesterday we spoke about how the will is integrated into

the human organism. We now want to use what we have learned
about the relationship of will to the human being to obtain a
view of the rest of human nature.

You willhave noticed that until now my discussions of the
human being have been mainly concerned with intellectual and
cognitive activities on the one hand and with the activity of the
will on the other. | have shown how thinking relates to the
human nervous sgsh and how strength of will relates to the
activity of the blood. When you think about what we have
already discussed, you may ask yourself what the situation is
with the third capacity of the soul, with the activity of feeling.
We have not yet taken thito account. However, as we focus
today more upon the activity of feeling, we will be able to
penetrate the other two sides of human nature, the cognition
and the will, more intensely.

Nevertheless, we must be clear about one thing that | have
also mentioed in various other connections, namely that we
cannot pedantically separate the capacities of thie soul
thinking, feeling, willifigbecause in the living soul one activity
always involves others.



Let us first look at the will. You will surely be awargdbat
cannot want something that you have not yet penetrated



through thinking, that is, through a cognitive activity. Attempt
to concentrate, if only superficially, upon your willing. You will
find that in the act of willing there is always some kind of
thinking. If thinking were omitted from a deed of will, you
would not even be human. If you did not integrate the deeds
that well forth out of your will with thinking, you would just do
every willed deed dumbly and instinctively.

In the same way that alllingy contains thinking, all thinking
contains the will. Even a superficial observation of yourself will
reveal that when you think, you always allow the will to flow
into the formation of thoughts. A subtle will activity permeates
how you form thoughts, faoyou connect thoughts with one
another and how you proceed to judgment and decision.

We can only say that willing is mainly will activity and
contains an undercurrent of thinking; thinking is mainly
thought activity and has an undercurrent of will. fthas)ot
possible to pedantically segregate individual soul activities for
observation because one flows into the other.

What you can recognize as the soul, the intertwining of soul
activities, you see expressed in the body that reveals the soul
activity.Take the human eye, for example. When we observe it
in its totality, the nerves continue into the eye. However, the
same is true of the blood vessels. In that the nerves continue
into the eye, thinking and cognitive activity flow into the eye,
and wherehe blood vessels continue into the eye, the activity
of the will also flows into it. In this way, will and cognition are
connected even to the periphe
The cognitive element enters our will and movements through
the nerve athways, and the will element enters through the
blood vessels. This is true for all the senses, as well as for all
limbs that serve the will.

Now we must also learn about the particularities of cognitive
activity. | have already mentioned them, but vietobe fully



aware of everything that lies in the direction of cognition and
thinking throughout the whole complex of human activity. |
have already said that antipathy lives in cognition and thinking.
As strange as it may seem, antipathy permeatelsirmy gt
tends toward thinking. You mi
something, | am certainly not
you are. You exercise antipathy when you look at an object. If
there were only nerve activity in your eye, then every object yo
look at would be repulsive and antipathetic to you. The feeling
of antipathy in seeing is quelled in your consciousness since will
activity, sympathy, enters into every activity of the eye because
the blood vessels stretch into your physical eye. Thaough
balance between sympathy and antipathy, an objective act of
seeing occurs. It occurs because sympathy and antipathy come
into balance, but we are not at all conscious of this interplay.

If, as | have already mentioned in this connection, you study
Goetle 6Theory of Cploamely, the physiologidalactic
portion, then you will see that since Goethe encompasses the
deeper aspect of sight, he can observe sympathy and antipathy
in the nuances of colbi¥ou need only penetrate the activity
of a sense oan a little to immediately see how sympathy and
antipathy arise in sensing. Antipathy originates in the cognitive
aspect, in the conceptual aspect, in the nerves; sympathy
originates in the will aspect, in the bfood.

In my general anthroposophical lecgure have often
emphasized the important difference between the eyes of
animals and the eyes of human beings. Animals
characteristically have more blood activity in the eye than does
the human being. In some animals you will even find organs
that serve thiactivity of the blood such as the falciform process
and the pleated pectefrom that you can see that animals
have more blood activity in the eye than human beings. This is



also true for the other sense organs, which means that in their
senses, animatievelop much more sympathy, instinctive
sympathy, with their surroundings than human beings do. In
reality, human beings, although they are normally not conscious
of it, have more antipathy with their surroundings than animals
do. People become consciotithis antipathy only when they
react with disgust to an intensified impression of their
surroundings. When people are disgusted by their perceptions,
their disgust is only an intensification of normal sense
perception. If you go somewhere that smellsamabthe bad

smell disgusts you, your feeling of disgust is nothing other than
an increase of what occurs in all sensing, only the disgust that
accompanies perception normally remains subconscious. If we
human beings had no more antipathy to our surrasithian
animals do, then we would not separate ourselves so strongly
from our surroundings as we, in fact, do. Animals have much
more sympathy with their surroundings and are more integrated
into them and therefore are more dependent upon climate and
seasn and so forth than human beings. People have a
personality because they have more antipathy toward their
surroundings. That we can separate ourselves from our
surroundings through unconscious antipathy gives us an
awareness of our individual personality.

Here we have an indication of something important in
comprehending the human being. We have seen how thinking
and willing or, expressed physically, the activity of the nerves
and the blood, flow together in cognitive or reflective activity.

In the same wa thinking and willing come together in the
active will. Whenever we want something we always develop
sympathy with what is wanted. However, it would always
remain an instinctive desire if we could not bring into this
sympathy the antipathy that providesparation between the
personality and what is wanted. The problem is that the



sympathy with what is wanted dominates, and we can create
balance only when we bring in antipathy. Nevertheless,
sympathy remains unconscious, and only a little of it pehetrat
what is wanted. For those few things into which we bring real
enthusiasm, devotion, and love, and not simply rationality,
sympathy dominates so strongly in willing that it rises into our
consciousness, saturating our will with sympathy; otherwise the
will remains as an objective connection with our surroufidings.
Just as our antipathy to our surroundings can become conscious
only in exceptional cases of cognition, our always present
sympathy to our surroundings can become conscious only in
exceptional ea&s, in cases of enthusiasm and devotion.
Otherwise, we would always do everything instinctively. We
would never be able to relate to what the world objectively
demands of us, say in social life. We must penetrate what is
wanted with thinking so that wistvanted integrates us into

the human totality and cosmic process.

If you consider what normal life would be like if the whole
process | have just described were conscious, you can perhaps
clearly see what would occur, what confusion would result in
the human soul. If this process in the human soul were always
conscious in normal life, then we would generally be conscious
of the antipathy that accompanies all our deeds. That would be
terrible! People would go through the world always feeling
themselves tbe in an atmosphere of antipathy. The world has
been wisely created such that, even though antipathy is
necessary as a force in our deeds, we are not conscious of it,
and it remains subconsciousness.

We are now looking at a curious mystery of human,reature
mystery that every decent person feels, but one of which the
teacher should be fully conscious. As children, we act almost
exclusively from sympathy. As strange as it may sound,



everything that children do, they do out of sympathy toward the
deed. Whesympathy is born into the world it is strong love
and willing. However, it cannot remain so; we must permeate it
with thinking and in a sense continuously illuminate it with
thinking. This occurs comprehensively when we integrate moral
ideals into our sipte instincts. Now you may be better able to
comprehend what antipathy means in this area. If the instinctive
impulse$ that we find in small children were to remain only
sympathetic throughout life, we would develop only
animalistically under the influenof instincts. We must
become antipathetic to these instincts; that is, we must pour
antipathy into them. When we pour antipathy into them
through our moral ideals, which are antipathetic to instincts,
then we put antipathy into childlike sympathy anatst into

our life between birth and death. Thus, moral development is
always something ascetic, only we must understand this
asceticism in the proper sense. We always practice it in
combating animalism.

From what | have just said, we should learn mpt@what
high degree willing is willing in the practical activities of human
beings, but also to what extent thinking and cognitive activity
thoroughly permeate willing.

Human feeling stands right in the middle between thinking
cognition and willing. ou imagine willing and thinking as |
have just developed them, then you will see that everything that
is sympathy, namely willing, flows to one side from a point in
the middle. You will also see that everything that is antipathy,
or thinking, flows to thether side. However, the sympathy of
willing interacts with thinking and the antipathy of thinking
interacts with willing. Thus, humans become complete when
something developed primarily in one direction also interacts
with what develops in the other diren. Feeling lies in the
middle between thinking and willing, so that feeling connects



with thinking in one direction, and willing in the other. Just as
you cannot easily separate thinking and willing within the
human soul, you can even less easilyasephe aspects of
thinking and willing in feeling. The aspects of thinking and
willing are very closely interconnected with feeling.
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Simple selbbservation, even if superficial, can convince you
of the correctness of what | have just said. Wizate already
said will lead to your seeing this correctness since normally we
raise objective willing to activity by enthusiasm or love. Here
you can see clearly how willing required by the external
circumstances of life is filled with feeling. If ywsamething
out of enthusiasm or love, you act by allowing the will to be
permeated with subjective feeling. When you look more closely,
for instance in Goetheds <color
mixes into sensing. When sensing increases to diggost,
the other hand, to the pleasant feeling of inhaling the scent of a
flower, you can clearly see how feeling enters into sensing.
However, feeling also enters into thinking. At one time there
was a remarkable philosophical debate in Heidelberg between
the psychologist Franz Brentarmmd the logician SigwArt.
These two men argued about the nature of human judgment.
Sigwart thought that when people made a judgment, for
instance, OHuman beings shoul c
always contained feeling; ather words, feeling made the
decision. Brentano thought that judgment and feeling, that is,



emotion, were so different that we could not even comprehend
judging if feeling played a role. He thought that subjectivity
would then enter into judgment, wiasreur judgments want
objectivity.

Such arguments only show that neither psychologists nor
logicians have correctly identified the central fact, namely, the
interaction of soul activities. Recall what must be considered
here. On the one hand, we have #pacity of judgment that,
of course, must decide about something objective. Whether or
not people must be good cannot depend upon our subjective
feelings, and thus the content of the judgment must be
objective. However, we must also consider somethieg quit
different when we judge. Things that are objectively correct are
for that very reason not conscious in our souls. We must first
receive them consciously into our souls. But, we cannot have
any conscious judgment in our souls without interacting with
feelng. Thus, Brentano and Sigwart could have agreed with
each other if they had both said that the objective content of a
judgment lies outside feeling. However, for the subjective
human soul to be convinced of the correctness of a judgment,
feeling must deNop.

You can see how difficult it is to arrive at any exact concepts
with the inexact philosophical methods currently in use. To
arrive at exact concepts, we must first develop ourselves. Today,
however, only spiritual science provides the schoolingl neede
to reach exact concepts. Conventional science thinks that it has
exact concepts and mocks what anthroposophy gives. Science
has no idea that the concepts derived from anthroposophy are
more exact than those in normal usage because they derive from
realiy and not from simple word play.

When you follow feeling toward thinking and, in the other
direction, toward will, you will realize that feeling stands
between cognition and willing in the center of soul activity and



radiates its essence in both directidnthe same time, feeling

is incomplete cognition and incomplete will; it is restrained
cognition and restrained will. Thus, feeling is composed of the
sympathy and the antipathy that are, as you have seen, hidden
in both cognition and willing. Both syatipy and antipathy are
present, but hidden in cognition and willing because they
interact in the bodily activities of the nerves and blood. In
feeling, they are evident.

What then are the physical expressions of feeling?
Everywhere in the human body yoll fmd that the blood
vessels and the nerve paths touch each other in various ways.
Everywhere blood vessels and nerve paths touch, real feeling is
created. However, in the senses, for example, the nerves and
blood are so subtle that we no longer ndtiedeteling. Subtle
feeling permeates our seeing and hearing, but we do not
perceive it. The more separate the sense organ is from the
remainder of the body, the less we can perceive the feeling. In
seeing, we hardly notice the sympathizing and antigathizin
because the eye is imbedded in a bony socket that is almost
completely separated from the remainder of the body. Also, the
nerves and blood vessels going into the eye are extremely fine.
The sensation of feeling in the eye is extremely suppressed. In
heaing, feeling is much less suppressed. Hearing is much more
closely integrated into the overall activity of the body than is
seeing. Since the structures of the numerous organs in the ear
are quite different from the structures of the organs of the eye,
the ear is, in many respects, a much truer reflection of what
occurs in the entire body. Thus, what occurs as sensing in the
ear is more strongly accompanied by feeling. Even people who
have very acute hearing will have difficulty being clear about
what in learing, particularly artistic hearing, is simply cognition
and what is feeling. This touches upon something interesting
that plays a direct role in modern artistic productions.



You certainly all know the figure Beckmesser in Richard

Wa g n Kleistersing&vhat is Beckmesser really supposed to
represent? He represents someone who understands music, but
who completely forgets that human feeling interacts with
rational hearing. Wagner, who presented his own opinion in the
role of Walter, was, on the othendhaonesidedly convinced

that feeling is mainly what lives in music. In contrast to the
correct view of the interaction of feeling and cognition in
musical hearing, the misunderstandings represented by Walter
and Beckmesser were expressed in a histeveat. As

Wagner 6s opera became well K n
was found in the person of Eduard Hanslick in Vighna.
Hanslick regarded everything expressed from the realm of
feeling in Wagner®&s music as
psychologically iatesting writings about art exist tham
MusikalischSchg@emcerning what is musically beautiful] by
Eduard Hanslick. The main theme of this book is that those
who emphasize feeling in music are not real musicians and have
no true sense of music. Traasicians are only those who see

the objective connecting of tone to tone as the true center of
music, the arabesque devoid of feeling, joining only tone upon
tone. With wonderful purity, Hanslick insists that the highest in
music occurs only in tone pics, and he mocks everything
connected with Wagnerds centr
music from feeling. That such an argument between Hanslick
and Wagner could even occur in the field of music shows that
modern psychological ideas about soultgstigre completely

unclear; otherwise,aemé ded tendency | i ke
not arise. However, if we can see through theidedness and
focus upon t he phil osophica

discussions, then we might say that this book is qigjtefirs



Thus you can see that, to a greater or lesser extent, the senses
cognitively permeate the periphery of the whole human being
who now lives as a being of feeling.

This will and must make you take notice of a pedagogical
insight that has caused greanfusion in modern scientific
thought. If we had not spoken here in preparation for what shall
guide you into a reforming activity, then you would have had to
assemble all the present pedagogies, psychologies and logics, as
well as teaching methods, &k from them what you wish to
practice in your teaching. You would have had to bring into
your teaching what has become common. However, what is
common today suffers from a great psychological error. In
every psychology you will find ecatied sensotlieory. When
people investigate the basis of sense activity, they derive how
the eyes, the ears, the nose and so forth sense. They then bring
all this together in the major
is a great mistake, an enormous error. le@only the senses
known to todayod6s physiologist:
only at the physical body, you observe that the nature of the
sense of vision is something quite different from that of the
sense of hearing. The eye and the ear haverjndifferent
natures. Then we have the sense of touch, which has barely
been researched, not even in an unsatisfactory manner as is the
case with the eye and the ear! However, let us remain with the
eye and the ear. Seeing and hearing are so differeat that
combine these two activities i
results in nebulous theory. If we wanted to be really accurate,
we would have to speak only of the activity of the eye or of the
ear, or of the organs of smell and so forth. In them, wd wou
find such great differences that we would soon lose all desire to
create a general sensory physiology in the way done by modern
psychologists.



We can have insight into the human soul only when we
remain in the area | attempted to delineate in my thesuss
Truth and Scieacé inIntuitive Thinking as a Spiritual Path: A
Philosophy of Freetloem, we can speak of a unified soul
without falling into abstractions. Then, we stand on firm
ground because we assume that the human being lives into the
world and is not the totality of reality. The human being does
not have the totality of reality from the beginning. The human
being continues to develop, and in this further development,
what previously was not reality becomes, through the
interaction of thiking and perceiving, true reality. The human
being must oconquer o6 reality.
that has eaten into everything has created terrible confusion.
What does Kantianism do? From the beginning it dogmatically
states that we are to loatkthe world surrounding us, but that
only the reflection of this world lives in us. Kant derives all his
other deductions from this. He is not at all clear about what
exists in the perceptible human surroundirigeality is not in
the surroundings, nor appearance, but first arises through our
oconqueringod6 reality, so the
principle, true reality is what human beings see at the moment
they can no longer speak, namely, in that moment when they go
through the gated death.

Many false assumptions have entered modern culture, and
these act most disastrously in education. We must strive to
replace false concepts with correct ones. We will then be able
to correctly carry out what we must do in teaching.
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Until now, we have attempted to comprehend the human

being from the perspective of the soul to the extent necessary
for educating children. To have a complete picture, we will need
to keep the spiritual, soul and physispéets separate, and
consider the human being from each of these points of view.
We will first complete our consideration of the soul, since the
soul lies closest to normal life. You will have noticed that we
have already focused on the soul by usingatytignd
sympathy as the main concepts for understanding the human
being. It would not be appropriate to go directly from a
consideration of the soul to a consideration of the physical
body, since we know from spiritual scientific contemplation
that we carunderstand the physical body only when it is
approached as a revelation of the spirit and soul. Thus, to our
general picture of the soul, we will now add a consideration of
the human being from the perspective of the spirit. Only later
will we discuss huan nature in the way done by anthropology,
namely, how the human being appears in the physical world.
Whenever you want to suitably consider the human being
from any particular standpoint, you must always return to the



three parts of the human gouhat is to cognition that occurs
in thinking, to feeling, and to willing. Until now, we



have brought thinking or cognition, feeling and willing into
relationship with antipathy and sympathy. We now wish to
consider willing, feeling and cognition from the perspeof

the spirit.

From the spiritual point of view, you will also find a
difference between willing, feeling and thinking cognition.
Consider the following: When you perceive cognitively, you
must feel (I wish to express myself pictorially here because
picture will help us understand) that, in a sense, you live in light.
You recognize and experience that your | is completely
immersed in cognitive activity. In a sense, all the activity you
call cognition is in everything your | does. At the same time,
what your | does is contained in cognitive activity. You are
completely in the light and live in fully conscious activity. It
would be horrible if you were not fully conscious in your
cognition. Think about how it would be if you felt that when
you are makg a decision, something unconscious happens to
your |, and the result of this process is your decision! Suppose
you would make a judgment, f ol
good person. 6 You should be aw
able to make this judgmérit he subj ect oper s
predi cat eiisipartsof agprogess thdt for you is very
present and is completely permeated by the light of
consciousness. If you had to assume that while you were making
the judgment, some demon or a natural casse ®d O per s o
together with oOobeing good, 6 th
conscious in this thought, and your judgments would always
contain something unconscious. The important point in
thinking cognition is that you are completely conscious in the
wholeweb of cognitive activity.

This is not true with willing. You know quite well that when
you develop the simplest form of willing, for instance, walking,
you live with full consciousness only in the idea of walking. You



know nothing of what occurs with yaauscles as you move
one leg in front of the other or of what occurs in the mechanism
and organism of your body. Imagine all you would need to learn
about the world if you wanted to go consciously through the
process necessary in willing to walk. Youdwaae to know
exactly what nutrients your leg muscles and other parts of your
body require when you walk. You have never calculated how
much nutrition you need, but you know quite well that all this
occurs very unconsciously in your body. When we will, we
always mix something unconscious into our activity. However,
the situation is not quite the same when we consider the nature
of willing within our organism. Also, we do not completely
comprehend with the light of consciousness what we do when
we extend auwwilling to the external world.

Suppose you have two vertical blocks and you decide to lay a
third block across them. You need to differentiate precisely
what lives in everything that you do in a fully conscious
cognitive activity from what lives in yfully conscious activity
when you make the judgment that someone is good, where your
cognition is fully included.

You need to differentiate what lives as cognitive activity from
what you know nothing about even though you do it with your
full will. Why @ the two columns support the beam lying upon
them? Modern physics has only hypotheses about this.



When people believe they know why the two columns support
the beam, they are only fooling themselves. Everything people
have created as concepts of cohearimesion, the force of
gravity and so forth are, in principle, only hypotheses for
external knowledge. We count upon these hypotheses when we
act. We count upon the fact that the two columns that are to
carry the beam will not crumple if they have arctriekness.
Nevertheless, we can as little penetrate this entire event as we
can penetrate the movement of our legs when we want to move
forward. An element that does not reach our consciousness is
mingled with our willing. In its broadest sense, whliagan
element of unconsciousness in it.

Feeling stands midway between willing and thinking. Feeling
is permeated partially by consciousness and partially by
unconsciousness. In this way, feeling partakes of the
characteristics of cognitive thinking affelowilling. What do
we actually have before us from the spiritual point of view?

You can come to grips with this from the perspective of the
spirit only if you comprehend the facts | have just described in
the following way. In normal life we speakaofvakeful,
conscious state. However, this state of consciousness exists
only in the activity of cognitive thinking. If you wish to speak
precisely about the extent to which people are awake, you must
say that people are awake only when and if they perceive
something through cognitive thinking.

Now, how is it with willing? You all know the state of
consciousness of sleep (you may also call it the state of
unconsciousness). You know that we are not conscious of our
experiences during sleep. It is the sanmeewérything that
enters our willing. As people, if we are willing beings, we sleep
even when we are awake. We always have within us a sleeping
person, namely, the willing person, and accompany that person
with the wakeful, the thinking cognitive persdremnwve are



willing beings, we also sleep from the moment of waking until
going to sleep. There is always something sleeping in us, namely,
the inner essence of willing. We are no more conscious of this
than of the processes that occur during sleep. Wet cann
completely comprehend the human being if we do not know
that sleep plays into wakefulness when the human being is a
being of will.

Feeling exists in the middl ¢
conscious is feeling?6 Feelin
sleepingYou experience feelings in your soul in the same way
that you experience dreams, except that you remember dreams
and you directly experience feelings. However, the inner mood
of soul you have and know through your feelings is the same as
the one you hawhrough your dreams. When you are awake,
you not only are awake when you are thinking and asleep when
you are willing, you also dream when you are feeling. There are,
in fact, three states of consciousness during the time we are
awakaé that is, waking inognitive thinking, dreaming in
feeling and sleeping in willing. Normal dreamless sleep is, from
the perspective of the spirit, nothing other than the complete
devotion of the human soul to what it is devoted to in daytime
willing? The only difference isdt in actual sleep, we sleep with
our entire soul, and in waking we sleep only with our willing.
Concerning what we normally call dreaming, during sleep we
are devoted with our entire soul to what we call a dream; while
awake we are devoted to this drestatg of soul only as feeling
human beings.

If you consider this pedagogically, the fact that children are
different regarding the wakefulness of their consciousness will
not surprise you. You will find that children who tend toward
an excessive feelinfg lare dreamy children, so that children
whose thinking is not yet fully awake become easily devoted to
dreaming. You can be effective with such children through



strong feelings. You can hope that these strong feelings will
awaken the light of cognitiamthese children, since sleeping
has a rhythm that tends to awaken after some time. If we
approach a child who dreamily broods in his or her feeling with
strong feelings, then the strong feelings we implant in that child
will themselves awaken as thougties a time.

Children who brood even more, who may even be numb to
the life of feeling, have a tendency to be particularly strong
willed. If you consider this, you will see that you can unravel
many puzzles in childrensés |
who appears to be completely stupid. You might judge that
child as mentally retarded or slow. You might examine him or
her psychologically, using memory tests and other such things
done by educational psychologists. Then you might say that the
child isretarded or slow and belongs in a school for mentally
retarded children, or, what is now popularly called a school for
the developmentally disabled. Were you to make such a
judgment, you would not come close to the nature of the child.
Perhaps that chileends to be particularly strong in the will.
Perhaps he or she is one of those children who later in life, out
of choleric temperament, become especially active. But for now
the will is sleeping. If the thinking cognition of those children
is destined to aken only later, then the teacher must handle
them in an appropriate manner so that later in life they can be
called to significant activity. At first, such children appear to be
quite dumb, but may not be. You must have an eye for such
children to awaketheir will. That is, you must act upon their
drowsiness so that, by and by, later in life they can awaken their
sleeping will since all sleep has the tendency to awaken. Their
will may be very strong, but now it only sleeps and is concealed
by this sleepg You must handle such children so that you
count upon their capacity to understand and comprehend as
little as possible. You must use things that in a sense hammer



strongly upon the will of those children, for instance, when they
are speaking, you alswvé them walk. Take such children (you
will not have many of them) out of the class and, while they are
speaking, have them walk. For other children, this would be
exciting, but for those children it is developmental. For

i nstance, oOthgoo(sbvHeprtemanodg
this way, you connect the entire will with what is purely
intellectual thinking, and slowly you will succeed in awakening
the will to think in such children. Only the insight that in the
waking human there are different estabf consciousness,
waking, dreaming and sleeping can bring us to a true
understanding of our task regarding the developing human
being.

We can now ask something else: What is the relationship of
the actual center of the human being, the I, to thesewmliffe
states? You will most easily comprehend this if you assume
something that is undeniable, namely, that what we call the
world or the cosmos consists of activities. For us as human
beings, these activities are expressed in various ways throughout
life. We know that forces are at work in life. For example, life
energy is active all around us. Interwoven between the basic
forces and life energy is everything that acts, for example, as
heat and fire. Just think to what extent we exist in an
environment wherfire affects so much.

In certain parts of the Earth, for example in southern Italy,
you need only ignite a piece of paper, and at the same moment
a great deal of smoke begins to come out of the griimg.
is this? This happens because when you igigteeaof paper,
the resulting heat thins the surrounding air and the rising smoke
dr aws up the forces that ar e
surface. By the time you drop the burning paper onto the
ground, you stand in a cloud of smoke. This is an experimen
any tourist in Naples can conduct. | give this as an example of



why, if we do not consider the world superficially, we must
admit that we live in an environment everywhere permeated by
forces.

There are also forces higher than heat that exist in our
suroundings. We are always moving through them as we go
through the physical world. Although we are normally unaware
of it, our physical body is so constituted that we can do this. In
this way, we walk through the world with our physical body.

We could not mee through those forces with our |, the most
recent development in our evolution, if our | needed to focus
on them. The | cannot concentrate on everything in its
environment. The | must still be protected from entering into
all world forces. Someday itl dévelop sufficiently to be able
to integrate into those world forces, but it cannot do so yet.
Because the | is completely awake, it is essential that we are not
placed in the real world, that is, our surroundings, but only in a
picture of the world. lour thinking cognition we therefore
have only the pictures of the world we already discussed from
the perspective of the soul.

Let us now consider this from the perspective of the spirit.
In thinking cognition we live in pictures. At the present stage of
human development, between birth and death we can live with
our completely awake | only in pictures of the cosmos, not yet
in the real cosmos. Thus, when awake, our body must first
present us the pictures of the cosmos, and then our | lives in
these pictue

Psychologists give considerable effort to determining the
relationship between body and soul. They speak of an
interaction between body and soul, of pspblysical
parallelism and other such things. In principle, all these things
are just childish coepts. The true process is that in the
morning when the | enters the waking state, it enters the body,
not the physical processes of the body, but the world of pictures



created at the innermost level of the body by external processes.
In this manner the &igiven thinking cognition.

It is different with feeling. Here, the | permeates the real
physical body, not just pictures. If, in this permeation, the | were
completely conscious, then it would (understand this from the
point of view of the soul) literaltyirn up. If the same thing
happened with feeling that happens with thinking, when you
permeate the pictures created by your body with your I, then
your soul would burn up. You could not bear it. You can only
experience the permeation of feeling in a greanuced state
of consciousness. Only in dreams can you endure what actually
occurs in your body as feeling.

You can endure what occurs as willing only when you sleep.
If you had to experience everything that occurs when you will
in normal life, your egpience would be horrible. You would
be gripped by terrible pain if, for example, you really had to
experience how the strength brought to your organism by food
was used by your legs to walk. You are lucky you do not
experience that, or rather, that yqueernce it only in sleep.

To experience it wakefully would mean the worst pain
thinkable, a terrible pain. We might even say that were we to
become awake in willing, the pain that is otherwise latent and
numbed by the sleepiness of the will would beioas3c

Now you can understand my description of the life of the |
during the time we normally call being awake, which includes
fully awake, dreamily awake and sleepily awake, that is, my
description of what the I as it lives in the body in its normal
stateof wakefulness actually experiences. The | lives in thinking
cognition when it is awake in the body; there it is completely
awake. However, it lives there only in pictures so that human
beings, if they do not do the exercises in my Hoekto Know
HigheMWorldslive between birth and death only in pictures
through their thinking cognition



Then the | enters partially awake into the processes that cause
feeling. In feeling, we are not fully awake, only dreamily awake.
How do we experience what we go tghoin feeling in this
dreamy state of wakefulness? We experience it in what has
always been called inspiration, inspired imagination,
unconscious inspired imagination. It is the source of everything
t hat ri ses to wakeful |Ilmgshsci ol
Only there is it experienced. There, everything that often rises
as a sudden inspiration into wakeful human consciousness and
then becomes pictures is experienced. In myHmako Know
Higher Worldwhat | call Inspiration is only the unconscious
inspiration of feeling that everyone has, raised to the light of
fully conscious experience.

FEELING THINKING -COGNITION

Dreamily awake in Fully awake in images
unconscious inspired  thoughts

NS

[-BEING

WILLED ACTIVITY
Sleepily unconscious in intuitions

When people with particular abilities speak of their
inspirations, what they actually speak of is what the world lays
into their feeling and what, due to their personal capacities, they
allow to rise into their fully awake consciousness. It is just as
mucha part of reality as the content of thoughts. However,
between birth and death, these unconscious inspirations reflect



those cosmic processes that we can only experience dreamily,
lest our | burn up or suffocate in them. Such suffocation often
begins withpeople in abnormal states. Remember what

happens when you have a nightth@iren there is an attempt

to change the relationship between you and the air into an
abnormal one, similar to what exists when this relationship is
not healthy. Since this changants to enter into your |
consciousness, you will not be conscious of it as something
normal, but rather as something tormenting you, namely, as a
nightmare. All breathing, every breath, would be just as
tormenting as the abnormal breathing of a nighthyane had

to experience it with full consciousness. You would experience
it in your feeling, but it would be very painful for you. For this
reason, it is numbed, and thus we do not experience it as a
physical process, but only as a dreamlike feeling.

The processes that play out in willing would be terribly
painful! Therefore, we may say, as a third thing, that the | sleeps
in willed activity. What we experience, we experience only in
sharply reduced consciousness, in sleeping consciousness, in
unconsciousntuition. People continually have unconscious
intuitions, but these live in willing. People sleep in their willing
and are therefore unable to bring it up into normal life.
Unconscious intuitions come into life only under the most
favorable circumstancesd then people dully experience the
spiritual world.

There is something peculiar in normal human life. We all
know the complete consciousness in the wakefulness of
thinking cognition. There we are, so to speak, in the light of
consciousness; we all eigrece it. Often when people begin to
think about the world, they say that they have intuitions.
Undefinable feelings come from these intuitions. What people
say can often be very confusing, or it can be ordered
unconsciously. When a poet speaks of ontsitiit is quite



proper that they are not derived from the source lying closest at
hand, namely from the inspiration of the feeling life, but rather
that they are brought from the unconscious intuitions arising in
the region of the sleeping will.

Those whohave insight into these things can see the
underlying principles in even the most superficial coincidences
in |Iife. You may, for exampl e,
Faustand want to thoroughly understand how the unusual
construction of these versesne about. Goethe was quite old
at the time when he wrote the second p&do$tat least most
of it. He wrote it by dictating to his secretary, John. Had Goethe
actually written, he would probably not have created such
curiously devised verse§Vhile he dictated, Goethe
continuously paced up and down in his small study in Weimar,
and this pacing back and forth is part of the conception of the
second part dfaustin that Goethe developed an unconscious
willing deed in his pacing, something arosef &g intuition,
and what he had someone else write down on paper was visible
in his external activity.

Say that you wanted to make a table of the life of the I in the
body, and you made it in the following manner:

. Waking A Pictorial Cognition
[I. Dreamngfi Inspired Feeling

~

lll. Sleeping i Intuitive Willing

Then you would not be able to understand why the intuition
people instinctively speak of arises more easily in the pictorial
recognition of everyday life than in inspired feeling, which is
closer. Howver, if you correctly draw this (the table above is
incorrect), if you draw it in the following way, then you will
more easily understand these things.



W AKING
Imaginative cognition

iV g
l_ﬂ i 1
SLEEPING \ D REAMING

Intuitive Inspired
% Willing Feeling

You would then realize that pictorial cognition enters
inspirations in the direction of Arrow 1, amides again from
intuition (Arrow 2). However, the cognition indicated by Arrow
1 is the entering into the body. Now observe yourselves: right
now you are sitting or standing quietly and are involved in
thoughtful cognition and observation of the outetdwvd ou
are living in pictures. What the | otherwise experiences in world
processes enters the body first through feeling, then through
willing. You pay no attention to what is in feeling nor, at first,
to what is in willing. Only when you begin to weltien you
begin to act, do you first become aware of willing, not feeling.
In the process of entering into the body and then again of rising
in the direction indicated by Arrow 2, intuitive willing comes
closer to pictorial consciousness than does dreapisedn
feeling. Thus, you will find that people often say that they have
a vague feeling. What | have described in myHmoko Know
Higher Worlds Intuition is then confused with the superficial
intuition of normal consciousness.

Now you can understanhe form of the human body. For
a moment, think of yourself walking and observing the world.
Imagine that it is not your lower body that walks, but that your



head has legs and could walk. Then, your observation of the
world and your will would be complgtintertwined, resulting

in your being able to walk only when asleep. However, because
your head sits upon your shoulders and upon the remainder of
your body, it rests upon the body. It rests, and you carry your
head because you move only the remairfdgoun body.
However, the head must be able to rest upon the body,
otherwise it could not be the organ of thinking cognition. The
sleeping will must be removed from it because, if you could set
it into motion, removing it from its relatively motionlegs sta
and giving it its own movement, then the head would sleep. The
head allows the body to accomplish actual willing and lives in
this body as in a carriage, allowing itself to be moved about in
this manner. It is possible for human beings to be wakefully
active only because the head allows itself to be moved about by
the body as if in a carriage and during this movement the resting
head is at the same time active. You can truly grasp the form of
the human body only if you comprehend things this way.
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I tis important for you to have insight into what the essence

of the human being actually is. In our survey of general
pedagogy, we have attempted to understand the human being,
first from the point of view of theoul and then from the
standpoint of the spirit. Today, we want to continue the latter.
Of course, we will have to continually refer to pedagogical
concepts, and to commonplace modern ideas about the soul
and psychology since you will later want to stediygpgical

and psychological literature.

When we look at the human being from the perspective of
the soul, our emphasis is on discovering the role of antipathies
and sympathies. However, when we look at the human being
from the spiritual standpoint, we miggus upon discovering
states of consciousness. Yesterday, we discussed the three states
of consciousness active within the human being, waking,
dreaming, and sleeping, and we showed that waking is really
present only in thinking cognition, while dregrpievails in
feeling and sleep in willing.

All comprehension is only the act of relating one thing to
another. In the world, we cannot comprehend other than by



relating one thing to another. That is the method. When we
cognitively relate ourselves towloeld, we first observe.



Either we observe with our senses, as we normally do, or we
develop ourselves further and observe with the soul and the
spirit, as we do with Imagination, Inspiration and Intuition.
However, spiritual observation is still onlyeokzion, and we

must complete it through comprehension. We can understand
only when we relate one thing to another in our surroundings
and in the cosmos. You can create good concepts of body, soul
and spirit when you take into account the complete hifienan |
spant However, you must remember that in relationships like
those | will mention in a moment, we have only the very first
steps of comprehension. You must further develop these
concepts.

If you observe a newborn child and look at its form, its
movemets, how it expresses itself in crying and babbling and
so forth, you will get a picture of the human body. However,
you will have a complete picture of the human body only when
you relate it to human middle age and old age. In middle age,
the human is momnnected with the soul and in old age, more
with the spirit. It would be easily possible to contradict this last
observation. Many people might, of course, say that in old age
people again become feebleminded. This objection is raised
particularly by matialism about the segpirit, namely, that in
old age people become mentally weak. Materialists contend that
even such a great person as Kant became feebleminded in old
age. That is true. The objection raised by materialists is true, but
it does not pro what they want it to prove. Kant, as he stood
before the gates of death, was wiser than he was in his
childhood, but in his childhood his body was capable of
absorbing all his wisddmin this way, his wisdom could
become conscious in the physical dddwever, in old age his
body was incapable of absorbing what the spirit gave him. His
body was no longer a good tool of the spirit. Thus, in the



physical plane Kant was no longer able to become conscious of
what lived in his spirit. In spite of the appavalidity of the
objection just described, we must nevertheless be clear that in
old age people become wise and astute, and that they approach
the spiritual world. Thus, we will need to recognize the
beginnings of spiritual characteristics in older pebplaéave
maintained an elasticity and life force for their spirit. There are
such possibilities.

In Berlin there were once two professors. The one, Michelet,
was a Hegelian and was over nit®iyce he was rather astute,
he was given an emeritus prafessp, however, even though
he was old, he still held his lectures. Then there was another
professor, Zeller, a historian of Greek philostphy.
comparison to Michelet, Zeller was a youngster since he was
only seventy. Yet you could hear everywherddahfzit the
burden of age, and that he could no longer hold his lectures. To
this, Michelet always said, ol
give lectures all day long, but Zeller in his youthfulness
continually says that that would be too difficubhform! 6

We may find only a few instances where the spirit is visible
in the physical existence of old age. Nevertheless, it is possible.

In contrast, if we look at how human beings express
themselves in middle age, we can find the basis for observing
the soll People in middle age can more easily deny the soul.
They can appear either without a soul or extremely inspired
since the soul exists in human freedom, which includes
education. That many middiged people appear to have no
soul proves nothing in redato the fact that middle age is

actually the age of the soul
unconscious physical nature with the contemplative, quiet
nature of ol der peopl e, you he

body that particularly emphasizesdfitand, on the other, the



body of an older person that allows itself to recede, that, in a
certain sense, denies itself as a body.

If we apply this view more to the soul, then we would say
that people carry within themselves thinking cognition, feeling
and willing. If we look at a child, we see in the picture of the
chil dés soul a close connect]i
could say that in the child, willing and feeling are grown
together. When children kick or wiggle, they make exactly those
movenents that reflect their feelings at that moment. The child
is unable to separate movement from feeling.

With elderly people, it is different. There the situation is just
the opposite, namely, thinking cognition and feeling are grown
together, and the witesents itself independently. The course
that human life follows is such that feeling, which is at first
connected to willing, slowly separates itself from willing during
the passage of life. In education we are quite often concerned
with the question afeparating feeling from willing. When freed
from willing, feeling then connects itself with thinking
cognition and is concerned with it in later life. We properly
prepare children for later life only when we enable them to
successfully separate feelingnfwilling. Later, as men or
women, they can connect their free feeling with thinking
cognition, and, thus, fully meet life. Why do we listen to older
people when they tell us about their life experiences? Because
during their lives, they have connectett gegsonal feeling
with their concepts and ideas. They do not tell us about
theories, they tell us about the feelings they have joined to ideas
and concepts. From elderly people who have really connected
their feeling with thinking cognition, conceptsideas sound
warm, they sound saturated with reality, they are concrete,
personal. With people who have not progressed as adults,
concepts and ideas sound theoretical, abstract and sterile. It is a
part of human life that the capacities of the humanesgibg



along a certain path; the feeling will of the child develops into
the feeling thinking of an older person, and between these two
lies human life. We can properly prepare children for this
human life only if we can examine education psychologically.

In observing the world, we must consider something that
occurs first and that all psychological theories describe as
occurring first, namely, sensation. We have sensation when any

of our senses encounters our surroundikgs.sense colors,
tones, heat antbld. This is the way our senses communicate
with our surroundings.

You cannot get an accurate picture of what sensation really
is from the way sensing is normally described in psychology.
When psychologists speak of sensation, they say that a physical
process occurs, such as the vibrations of light or waves in the
air that stream to our sense organs and stimulate them.
Psychologists talk about stimulation, elevate it to a specialized
term, but have no desire to fully understand it. Through the
sense organstimulation creates a feeling in our soul, a
gualitative feeling arising from a physical process, for example,
hearing, which results from the vibrations of waves in the air.
This is what psychologists usually say. Modern scientific
psychology is totallynable to give any information about how
this actually occurs.

You will come closer to an understanding of such things
when, instead of looking to psychological considerations, you
use your insight into the nature of sensation to answer the
guestion as tavhich soul force is most closely connected with
sensation. Psychologists simplify such things by simply make
sensing part of cognition. They say that first we sense, then we
perceive, then we make ourselves a picture, form concepts and
so forth. At firstthis appears to be the process, but they pay no
attention to the actual nature of sensation.



If, through sufficient setfbservation, we really see what
sensing is, we will recognize that sensing has the nature of will
with a tendency toward feeling. iAdtf it is not connected with
thinking cognition, but with feeling will. I do not know how
many psychological theories have recognized anything of the
relationship of sensing to feeling will (of course, we cannot
know all the countless modern scientif@oties). To say that
sensing is related to will would not be quite correct, because it
is related to feeling will. That it is related to feeling was
recognized by at least one psychologist, who has particularly
weltdeveloped powers of observation, nanvidyiz
Benedikt in Vienn.

Of course, psychologists hardly notice this psychological
theory. There is something unusual about it. First, Moriz
Benedikt is, by training, a criminal anthropologist, but he writes
about psychological theories. Second, daeasural scientist,
but he writes about the importance of poetry in education and
even analyzes such works to show how we can use them. This
is something horrible: the man claims to be a scientist but
believes psychologists can learn something fromfinatiy,

a third thing: this man is a Jewish natural scientist who has
written a psychological text and dedicated it to no less than a
Catholic priest then on the theological faculty of the University

of Vienna, Laurenz Miilinéhese three terrible tigim make

it i mpossi ble for oreal 6 psy
seriously. Nevertheless, they would take him seriously if they
read his psychological text. They would find so many really
striking perceptions in it that they would gain much, even
though they would have to reject the conclusions of his
psychol ogi cal theory, anchor
materialistic way of thinking. Psychologists would not gain
anything from the totality of



much from his specific obsations. This is a case where we
must seek the best in the world where it occurs. If someone is
a good observer in specific instances but has a repulsive general
tendency, as is the case with Benedikt, then we need not reject
t hat personodservajoosod specific ob
Sensations as they occur in human beings are feeling will. We
must, therefore, say that where human senses are externally
active (we carry the senses on the surface of our body, if | may
express this coarsely), feeling will exists in a sertag If we
draw a sketch of the human being, we could say that on the
surface (remember this is all only schematic) we have the sphere
of the senses, and it is there that feeling will exists (see sketch,
page 129). What is it that we do on this surfaeevieeling
will exists insofar as the surface of the body is the area of
sensing? We practice an activity that is half sleep and half dream;
we could call it a dreamy sleep or a sleepy dream. We sleep not
only at night, but continuously at our peripramthe outer
surface of our bodies, and as people we are unable to completely
comprehend our sensations because, in the area where these
sensations occur, we only sleepily dream. Psychologists have no
idea that what keeps us from comprehending sensations
identical to what hinders us from bringing our dreams into clear
consciousness when we wake up in the morning. The concepts
of sleep and dream have another meaning much different from
those we normally use. In normal life we only know that when
we go tadbed at night, we sleep. We do not realize that sleep is
something much more widespread that occurs continuously on
the surface of our body. Dreams continuously mix with sleep

on our bodily surface. These 0
intellect and ihking cognition comprehends them.
You must also seek childrends

For this reason we emphasize so strongly that we must
continuously act upon the chil



intellectually. Into everything childse®, into everything they
perceive, we must also incorporate will and feeling, otherwise
we wi || deny the childrends
elderly people, to those in the twilight of life, when we
understand that their sensations are alregdsnorehosed. In
elderly people, sensations have already moved from feeling will
to feeling thinking. In such people, sensations are something
different and are more like thought and less like the restlessness
of will. That is, they have greater quietuddy @ elderly
people are sensations more like concepts and ideas.

Usually psychologists do not make these fine distinctions
about sensations. For them, the sensations of elderly people are
the same as those of children because sensation is simply
sensatin. This is the same kind of logic as saying a butter knife
is a type of knife, and therefore we could use it to carve meat
because a knife is a knife. In such cases, people form the
concept from the word; however, we should never do that.
Instead, we shaliform the concept from the facts. We find
that sensations live and that they go through a certain process
during life, that they are more like will in children and more like
the intellect in elderly people. Of course, it is easier for people
simply to dave concepts from words, which is why we have so
many people who explain the meaning of words. But, that can
have a very negative effect upon us.

| once met with a former schoolm?t#e had both attended

the same elementary school, and then | went testhgiol,

and he went to a teacher training school, which, in addition, was
Hungarian. In those days, in the 1870s, that really meant
something.After several years we met again and talked about
light. I had learned what was taught in regular physict; name
that light had something to do with waves and ether and so
forth. This was, at least, something that could be seen as the
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basis of light. My former schoolmate said that he had also
learned about light, namely that light is the reason W& lsise!
wassimply playing with words! In this way, concepts become
simple explanations of words. You can imagine what kind of
education the children who were taught by this man received.

We must pry ourselves away from words and come to the spirit

of things. When werant to understand something, we must

not always think immediately about the word, but instead seek

out the real relationships. If we look up the origins of the word
ospiritd in Mauthnerds etymol c

Y

arises, we will findthatgi connected with of
sprayo6 an'd'?This relationship exists, but it would

not lead to anything useful. Unfortunately, this method often
appears in a concealed form in Bible research, and thus the
Bible is the book most people tigatarly modern theologians,

least understand.

Our goal must be to proceed everywhere in an objective
manner; for instance, we do not attempt to form a concept of
spirit through etymological research, but rather compare the
chil dbés phy tataofanlolde metsonvBy telgtingvi t h
facts with one another, we can arrive at true concepts.

We can have a real concept of sensation only when we know
that it originates as feeling
because, in comparison withthedcbils I nner bei ng,
periphery sleeps and dreams. You are fully awake in thinking
cognition, but you are also fully awake only inside your body.
On the periphery, on the surface of the body, you continue to
sleep. Furthermore, what occurs in tmeosndings of the
body or, better said, on the surface of the body, occurs in a
similar way in the head and occurs most strongly the deeper we
go into the human being, in muscles and blood. There again,
the human being sleeps and dreams. People sldepaaman



the surface, and again, more inwardly, they also sleep and
dream. Our feeling that is more sailil, our feeling will, our

life of desire, remains more within us and thus is also in a
dreaming sleep. Where, then, are we completely awake? In the
area between, during our waking hours.
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Our spatial application of wakefulness and sleep to the
human being is from a spiritual standpoint connected with the
human form. From the spiritual perspective, we can see the
human being as sleeping on the surface and deepamithin,
during life between birth and death, able to be fully awake only
in the space between. Which organs are most fully developed in
this middle region? They are those organs, particularly in the
head, that we call the nerves, namely the nervous sysem. T
nervous system sends its runners both to the furthest extent of
the surface and also deep inside. The nerves go to all these areas
and, in addition, to areas of the middle zone such as the brain,
particularly the spinal cord, and, also, the vagusméiwa.

There we have the opportunity to be completely awake. Where
the nerves are most completely developed is also where we can



be most awake. However, the nervous system has an unusual
relationship to the spirit. It is an organ that, due to thedoscti

of the body, always tends to decay and become mineralized. If,
in a living human, you could separate the nervous system from
the remaining elements of glamdscleblood and from the

bone element (you could, though, leave the bone system
together withthe nervous system), you would already have a
corpse in a living human being. Dying occurs continuously in
the human nervous system. The nervous system is the only
system that has no direct connection to the-spuit Blood,
muscles and so forth alwhgse some direct connection to the
spiritsoul; however, the nervous system never has a direct
connection. That it has any connection to the-spirltis only
because it continuously shuts itself off from human
functioning; it is not present becauseiittinuously decays.

The other elements live, and therefore form direct connections
to the spiritsoul. The nervous system is in a continuous state

of dying. It is always saying
develop because | present you with no hindraacause |
make sure that | am not there

peculiar. In psychology and physiology you will find the
nervous system presented as the organ from which we receive
sensations, thinking and the sgioiil in general. However,
how s it that this organ is the intermediary? It is possible only
because the nervous system removes itself from life and thereby
presents no hindrance to thinking and sensing; it, in fact, has
absolutely no connection to thinking and feeling, and, where it
exists, it allows the human being to be empty in relationship to
the spiritsoul. Where the nerves exist, the smtit meets only
spaces, gaps,; and, where these gaps exist, tfedpadn

enter. We must be thankful to the nervous system thattit is n
concerned with the spigbul and that it, in fact, does not do
any of the things physiologists and psychologists say it does. If,



for only five minutes, the nerves did what physiologists and
psychologists say nerves do, in those five minutes wéoavould
unable to know anything of the wérldre would sleep. The
nerves do the same thing that all other organs do that mediate
sleep, that mediate the feeling will.

It is difficult for us when we confront what physiology and
psychology say is the truth becpesple say we turn the world
upside down. The truth is that it is already standing on its head,
and that we need to set it on its legs through spiritual science.
Physiologists say that nerves, particularly the brain, are the
organs of thinking. The truib that the brain and nervous
system are connected with thinking cognition only because they
always shut themselves off from human functioning, thereby
allowing thinking cognition to unfold.

Let us now focus quite exactly upon something. In the sense
sphee surrounding the human being, real processes occur
which are always entering world events. For example, light acts
upon the human being through the eye. In the eye, that is, in
the sense sphere, real processes occur, namely a- physical
chemical process. dontinues into the depths of the human
body and eventually comes to that inner region (the dark shaded
area of the sketch, page 129) where such phisicatal
processes again occur. Now imagine that you are standing in
front of a lit surface, and tHeght rays from this lit surface fall
upon your eyes. There physatemical processes occur and
continue on into the muscle and blood within you. In between
is an empty zone. In this vacant zone, which exists due to the
emptiness of the nerves, such @sses as occur in the eye or
deeper within you do not develop. What exists in this middle
zone is a continuation of what exists outside, namely the nature
of light, the nature of colors themselves and so forth. Therefore,
on the surface of our body whene senses are, we have real
processes that are dependent on the eye, the ear, organs for



sensing heat and so forth. Similar processes also exist deep
within us. However, in between, where the nerves spread out
and make free space, we can live with wisét extside. The

eye changes light and color. However, where you have nerves,
you are, regarding life, empty; here, light and color do not
change, and thus you live with light and color. You are separated
from the outer world only concerning the senseresphat

within, you live with these outer processes as though from
inside a shell. There, you yourself become light; there, you
yourself become tone; there, the processes spread out because
the nerves present none of the hindrances of blood and muscle.

Now, we can have a feeling for the importance of this. In the
empty space present within us, we are awake in relation to life
while, on our outermost surface and at our innermost core, we
sleepily dream and dreamily sleep. We are completely awake
only in a rgion lying between our outermost periphery and
innermost depths. All this is said in relationship to spatiality.

When we observe the human being from the viewpoint of
the spirit, we must also connect the temporal with waking,
sleeping and dreaming.

You lean something. You learn it such that it enters your
consciousness. During the time you are concerned with it and
when you think about it, it is in your consciousness. Then, your
life goes on to something else. Something else gains your
interest and takeswyr attention. What happens now to what
you learned before, to the object of your previous concern? It
begins to go to sleep, and when you again recall it, it awakens.
You can understand these things only when you replace all that
playing with psychologicaords such as remembering and
forgetting with real concepts. What is remembering? It is the
awakening of an integrated group of pictures. And what is
forgetting? That is the going to sleep of an integrated group of
pictures. In this way, you can compeadity with things really



experienced and not simply have word definitions. If you think
about waking and sleeping, if you experience yourself going to
sleep or see others going to sleep, you have there a real process.
You can relate forgetting, an inaetivity of the soul, to a real
process, not to some word, and you can say that forgetting is
only another kind of sleeping and remembering only an
awakening.

You can come to a spiritual comprehension of the world only
when you compare things that are fealconnect the body
and spirit, at least in a rudimentary manner, by comparing the
stage of life during childhood with that of old age, you must
compare remembering and forgetting by relating them to
something real, to going to sleep and awakéning.

Wha will be so very necessary for the future of humanity is
that people accustom themselves to delving into reality. Today,
people think almost only in words; they do not think in terms
of reality. How could people today gain a sense for what is real
and forwhat we can have when we speak of remembering and
awakening? In the broad spectrum of connotations of these
words, people will hear everything possible in order to define
memory, but they will not think to look at reality, at the facts
themselves, in ond® understand memory.

It is therefore understandable that when we speak to people
about something like the threefold social organism, which
derives completely out of reality and not out of abstract
concepts, they at first do not understand this bedeaysare
unaccustomed to deriving things from reiihey do not
associate any concepts with things derived out of reality. In their
theories, socialist leaders, for example, have not the least idea
of deriving things out of reality. They represerfirthbstage,
the final level of decadence, with their explanation of words.
These people believe they understand something of reality



better than anyone else; however, when they begin to speak,
they can use only the most meaningless words. The above is
only a parenthetical remark but it is connected with our modern
stream of thinking. However, educators must understand the
times in which they live because they must also understand the
children of those times.
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Yesterday we saw that we can understand something like

memory and remembering only when we relate it to processes
more easily observed, namely to sleeping and waking. From this
you can see that our pedagogical goal must be to bring the
unknown closer andoser to the known. This is also true
regarding the formation of spiritual ideas.

You might say that sleeping and waking are more obscure
than remembering and forgetting, and that, for this reason, an
understanding of sleeping and waking will not cortmitwdth
to a discussion of remembering and forgetting. Nevertheless, if
we carefully observe what people lose through restless sleep, we
can infer something about how the failure to bring forgetting
into a proper relationship with remembering disturbd all o
human soul life. We know from experience that a reasonable
amount of sleep is necessary to keep our consciousness from
becoming weaker and weaker, to keep it from taking on the
characteristic described by saying that, due to disturbed sleep,
all kinds ofthings in our surroundings impress our | too
strongly. Even with a relatively small disturbance during sleep,
for example, insomnia, you can see that this is the case. Suppose



that during the night you did not sleep well. (I am assuming that
the reason yodid not sleep is not because you were



particularly active and used the night to work. In such a case,
the situation is somewhat different.) Suppose some physical
condition, or perhaps mosquitoes, in other words, something
external, disturbs your sle¥pu may notice on the next day
that things disturb you more than usual. In a sense, your | is
more sensitive.

It is much the same when forgetting and remembering play
improperly into human soul life. When does that occur? It
occurs when we are unable te osir will to regulate our
forgetting and remembering. Many people daydream through
life, and we can already see this tendency in early childhood.
Something in their surroundings makes an impression upon
them and gains their attention, but they do notgphofollow
this impression. Instead, they let it whoosh by. In a sense, they
do not properly connect their | with the impression. Since they
are not really interested in their surroundings, they also
daydream in randomly occurring images. They do nosplyrp
seek to increase the store of thoughts necessary to understand
something well at any given occasion. Instead, they allow the
images that arise within to come up by themselves. One image
appears and then soon another, and the free will has no
particuar influence upon the process. In many respects, this is
the state of soul for many people, but it arises especially during
childhood.

We can help bring remembering and forgetting increasingly
into the realm of the will if we know that sleeping and waking
play a role in remembering and forgetting during our waking
hours. We can ask, where does remembering come from? It
comes about because the will, in which we are asleep, takes an
image from deep in the unconscious and brings it into
consciousness. The sgéh of the sleeping will causes the
process of remembering in the same way that the human | and
the astral body gather strength in the spiritual world between



sleeping and awakening to refresh the physical and the etheric
bodies. However, the will is gieg, and, therefore, you cannot
directly make children learn to use their will. Wanting to make
children use their will is the same thing as telling people to be
well behaved during sleep so that they can bring this good
behavior into their lives whenyhavaken in the morning. We
cannot, therefore, expect the sleeping will to pull itself together
to directly control the process of remembering. What can we
do? We cannot, of course, expect children to pull themselves
together in specific instances to anthe process of
remembering, but we can raise children so that they develop
habits of soul, body and spirit that lead to this kind of focusing
of the will. Let us look at this in more detail.

Suppose, for example, that through a particular method you
aw&en in the children a lively interest in the animal kingdom.
Of course, you cannot develop it in a single day. You will have
to arrange the instruction so that an interest in the animal
kingdom gradually develops and awakens. When children
undergo such itrsiction, the more lively their awakened
interest is, the more the instruction affects their will. If, in the
normal course of life, they need to remember ideas about
animals, the will is then able to bring these up from the
subconscious and out of forgdtiess. Only when you affect
what is habitual in people can you bring order into their will,
and thus into their power of remembering. In other words, you
must see why everything that awakens intense interest in
children also helps strengthen their meréeymust increase
the power to remember through the feeling and will and not
through simple intellectual memory exercises.

You can thus see how the world, particularly the human
world, in a sense consists of separate parts and how those
separate parts wadgether. We cannot understand the human
soul if we do not separate the soul into its thinking, or thinking



cognition, feeling and willing parts. However, thinking
cognition, feeling and willing are not present in a pure form
anywhere. The three thingsrkvtogether and are interwoven
into a unity. That is also true of human nature in its entirety,
right into the physical.

| have already mentioned to you that the human being is
primarily head in his or her head, but that, in fact, the head
aspect exists enywhere in the human body. As a chest being,
humans are mostly chest, but they are actually a chest being
everywhere because the head also has something of a chest
nature, as do the limbs. As a being of limbs, the human being is
primarily limb, but actdgalthe whole human being is a limb
being since the characteristic of the limbs exists in the head as
well as the chest. For example, the limbs are involved with
breathing through the skin and so forth.

If we want to come closer to reality, particulariyetiiy of
human nature, then we must clearly take all separation in the
context of unity. If we only focused upon abstract unity, we
could not understand anything. If we never separated things,
the world would remain vague, as when all cats in the night
seem gray. People who want to understand everything in
abstractions see the world as only gray. If we only divide and
separate and keep things apart, we never come to a real
understanding, because we then comprehend only differences,
and understanding issznt.

The nature of everything that constitutes a human being is
partly cognitive, partly feeling and partly willing. What is
cognitive is mainly cognitive, but also has aspects of feeling and
willing. What is feeling is mainly feeling, but also haswegni
and willing aspects. It is the same with willing. We can now
apply that to what | described yesterday as the sense realm. If
you really want to understand what | now want to present, you



must rid yourselves of all pedantry; otherwise you may find the
crassest contradiction to what
However, reality consists of contradictions. We do not
comprehend reality if we do not look at the contradictions of

the world.

Altogether the human being has twelve séf$sreason
normal sience recognizes only five, six or seven senses is that
these senses are particularly obvious and the remainder are less
obvious. | have often mentioned the twelve human senses, but
today we want to recall them again in our souls. Usually people
speak othe senses of hearing, temperature, sight, taste, smell
and touch. Sometimes the senses of temperature and touch are
combined, which is like saying smoke and dust are the same
because their appearance is similar. Actually, it should no longer
be necessatp mention that the senses of temperature and
touch are two very different human characteristics and are two
different ways that human beings relate to the world. At best,
modern psychologists differentiate these two senses and,
perhaps, add the sense afabce. Some people add one more
sens&.However, it is not included in sense physiology or sense
psychology because people simply do not see that human
beings, when perceiving the | of other human beings, have a
similar relationship to the world similaithe one they have
when perceiving color with their sense of sight.

Today, people tend to mix everything together. When people
think about the idea of the I, they first think of the nature of
their own soul and are then satisfied. Psychologists do
somethng similar. They do not consider that if | collect all my
experiences and call the sum o
different from what | refer to when | meet someone and relate
to another person such that I
These are two very different activities of the sait. When



I summari ze my | ifeds activit
ol ,060 | have something purely
person and through my relationship to that person express that
he or shénas something like my I, | engage in the interplay that
flows between me and the other person. | must, therefore, say
that the perception of my own | within me is something
different from recognizing the | of another person. The
perception of the other eo n 6 s | i s -séneeum d e d
the same way that the perception of color is based upon the
sense of sight, or tone upon the sense of hearing. Nature does
not make t He goor gaasn efacsry dlor pe
as the organ for seeing. Howewar,could well use the word
odngéo for the perceiving of a
0seeingdé for perceiving color
perceiving colors is on the surface, but the organ for perceiving
the | spreads over the entire lambeing and consists of a very
subtle substance. For that reason, people do not speak of an
organ for percei-vig@ am@pdmeird
from what enables me to experience my own I. There is, in fact,
a tremendous difference betwegmeeencing my own | and
perceiving the | of another pe
| is primarily a cognitive process, or at least a process similar to
cognition, but experiencing my own | is a will process.

We now have something to which a pedauntdceasily
object, saying that in the last lecture | said all sense activity is
primarily will activity, but now | have just createesange and
say it is primarily a cognitive sense. However, if you characterize
the ksense in the way | have attemptedy recent edition of
Intuitive Thinking as a Spiritual Path: A Philosophy yiu-reedom,
would realize that thissense works in a very complicatecfway.
What is the basis of actually perceiving the | of another human
being? Modern abstractionistg gaite peculiar things. They
say that actually we see peop



know we look just as human as they do and have within
ourselves a being that thinks, feels and wills, and is therefore
also a human being in a sspifitual sese. Thus, through
analogy, | conclude that just as | am a thinking, feeling and
willing being, it is the same with others. | make a conclusion
about others through analogy with myself. This conclusion is
nothing more than folly. The interrelationship éetwone
person and another involves something quite different. If you
meet another person, the following occurs: For a short period
you perceive a person, and he or she makes an impression upon
you. That impression disturbs you inwardly; you feel that the
person, a being comparable to yourself, makes an impression
upon you like an attack. The result is that you defend yourself
inwardly, you resist this attack and become inwardly aggressive
toward the person. In this aggression you become crippled, and
the @gression ceases. Then the other person can again make an
impression upon you, and after you thus have time to regain
your aggressive strength, you carry out another act of
aggression. Again, you become numb, and the other person
again makes an impressipon you, and so forth. This is the
relationship that exists when one person meets another and
perceives the othefi lthat is, devotion to the otl@mner
resistance; sympadlapntipathy. 1 am not speaking now of
feeling, but just the perception of meefiing. soul vibrates; it
vibrates sympatégntipathy, sympathwantipathy, sympatéy
antipathy. You can read about this in the new editintuiive
Thinking as a Spiritual Path.

However, there is still something else. As sympathy develops,
you go to sleejn the other person; as antipathy develops, you
wake up, and so forth. In the vibrations of meeting another
person, there is a rapid alternation between waking and
sleeping. We have to thank the organ of-#emse that this
can occur. This organ e$érsing is so formed that it explores



the | of another person, not wakefully but in its sleeping will,
and then quickly delivers the results of this sleepy exploration
to cognition, that is, to the nervous system. If we look at these
things properly, the matining in perceiving another person is
the will, but the will as developed not in wakefulness, but in
sleep. We continually include sleeping moments in the act of
perceiving the | of another, and what lies in between is
cognition. This moves quickly inke tarea where the nervous
system lives, such that | can indeed call the perceiving of
another person a cognitive process. However, | must realize
that this cognitive process is only a metamorphosis of a sleeping
will process. Thus, this sense processils@ocess, only we

do not recognize it as such. We are not conscious in the
cognition we experience in sleep.

The next sense we have to consider is separate from the
Isense and all the other senses. | call it the sense of thought.
The sense of thought not a sense for perceiving our own
thoughts, but for perceiving the thoughts of other people.
Psychologists have developed grotesque ideas about it. As a
whole, people are so impressed by the connection between
speech and thinking that they believe weehpnd thoughts
with speech. That is ridiculous, since through your sense of
thought you can perceive thoughts in gestures just as you can
perceive them in speech. Speech only transmits thoughts. You
must perceive thoughts through your sense of thougath W
we have finally created all the sounds of speech as movement
forms in eurythmy, then someone would need only to perform
them eurhythmically and out of these movements you could
read the thoughts just as you can hear them through $peech.
In short, thesense of thought is something different from what
is active in the sense of speech. There we have the specific sense
of speech.



We then have the senses of hearing, temperature, sight, taste,
and smell. Next, we have a sense of balance. We have a sense
like consciousness that we are in bafawée.have such an
awareness. Through a specific inner sense perception, we know
how to orient ourselves left and right, front and back. We know
how to maintain our balance so that we do not fall. If the organ
of our sase of balance were destroyed, we would fall. We could
not maintain our balance just as we could not relate to colors if
the eye were destroyed. In the same way that we have a sense
for perceiving our balance, we also have a sense of our own
movement throgh which we can differentiate whether we are
still or moving and whether we are flexing our muscles. Thus,
along with a sense of balance, we also have a sense of
movement. Besides that, we also have a sense for perceiving the
condition of our body in thertadest sense, the sense of life.
Many people are very dependent upon this sense of life. They
perceive whether they have eaten too much or too little, or
whether they are tired or not, or whether they feel comfortable
or uncomfortable. In short, the st&atd our own bodies are
reflected in the sense of life. Thus, we have a total of twelve
senses. Human beings have, in truth, twelve such senses.

By recognizing that our understanding of the senses is based
upon will, we have eliminated possible pedanéctioms to
their existence. We can now further divide the senses. First, we
have the four senses of touch, life, movement and balance.
These senses are primarily permeated by will. Will acts through
these senses in perception. Feel, for example, haatsviti
perceiving movement, even if you move while standing still.
The resting will also acts in the perception of balance. Will is
very active in the sense of life, and it is active when you explore
your surroundings through touch because touching sogneth
is basically a negotiation between your will and the
surroundings. In short, we can say that the senses of balance,



movement, life and touch are-s@hses in the narrower sense.

For example, your hand moves when you examine something
by touch, so iis obvious that the sense of touch exists. The
existence of the senses of life, movement and balance is not so
obvious. However, because these arsemdles in a special
sense, and the will sleeps, people sleep through these senses. In
most psychologictieories you will not find these senses even
mentioned because regarding many things science comfortably
sleeps the sleep of the human being.

The next group of senses, namely smell, taste, sight and
temperature, are primarily senses of feeling. The naive
consciousness particularly feels the relationship of smelling and
tasting to feeling. There are particular reasons why people do
not feel that relationship with sight and temperature. Because
sense of temperature is thrown together with the sense of
touch,people do not notice that it is closely related to feeling.
Things are at once incorrectly combined and incorrectly
differentiated. The sense of touch is, in truth, much more will
oriented, whereas the sense of temperature is oriented only
toward feelingP?eople do not realize that the sense of sight is
also a feelingense because they do not observe such things as
are found in Goetheds color t
forth the relationship of color to feeling and how it finally leads
to will impuses. However, why do people so little notice that,
in the sense of sight, feeling predominates?

We nearly always see things so that when they give the colors
to us, they also show us the boundaries of colors, namely, lines
and forms. We are not normallyage of how we perceive
when we perceive color and form at the same time. Someone
who perceives a colored circl
see the roundness of the cirec
here two very different things are confusefitst you see only
the color through the specific activity of the eye. You see the



circular form when you subconsciously use the sense of
movement and unconsciously make a circular movement in the
etheric or astral body, thus raising it into cognititren the

circle you have apprehended through your sense of movement
rises to cognition, it is then joined with the perceived color. You
take the form out of your entire body when you appeal to the
sense of movement spread out over your entire body. You
clothe yourself in something that | previously discussed when |
said that human beings actually perform geometric forms in the
cosmos and then raise them into cogrfition.

Today, official science is not at all interested in such a refined
way of observatiosp it does not distinguish between seeing
color and perceiving form with the help of the sense of
movement, but mixes everything together. In the future,
however, we will not be able to educate with such confusion.
How will it be possible to educate hurseeing if we do not
know that the whole human being participates in seeing through
the sense of movement? Now, something else arises. You think
about seeing when you perceive colored forms. Seeing, the
perceiving of colored forms, is a complicated acBébause
you are a whole human being, you can inwardly reunite the two
things you perceive through sight and the sense of movement.
You would numbly gaze at a red circle if you did not perceive
the color red and the circular form through quite different
means. However, you do not gaze numbly because you perceive
things from two sides, namely, color through the eye and form
with the help of the sense of movement; in life you must again
integrate these two things. Then you form a judgment, and thus
you can aw comprehend judging as a living bodily process that
arises because your senses present you with the world analyzed
into parts. The world you experience comes to you in twelve
different ways, and you reunite things through your judging,
because individuhlings do not want to remain individual. The



circular form does not accept being simply a circular form as
presented through the sense of movement. Color does not
accept being simply color as perceived by the eye. Things force
you to reunite them, and ydeclare yourself inwardly ready to
forge the connection. Here the act of judgment becomes an
expression of your entire human being.

Now you can see the deeper meaning of our relationship to
the world. If we did not have twelve senses, we would look at
our surroundings like idiots and could not experience inner
judgment. However, because we do have twelve senses, we have
a large number of possible ways to reunite what has been
separated. What the sense of | experiences, we can connect with
the other elevesenses, and the same is true for each sense. In
this way we have a large number of combined relationships
between the senses. Besides that, we also have a large number
of possibilities when, for example, we connect the sense of |
with both the senses obtight and speech. In this way, we can
see the mysterious way human beings are connected with the
world. The twelve senses separate things into their basic
elements, and the human being must be able to put them back
together again. In this way, people @paie in the inner life
of things. You can, therefore, understand how immensely
important it is that we educate children and develop each of the
senses in balance, since we can then systematically and
consciously seek the relationships between the sedses
perceptions.

| need to add that the sense of | and the senses of thought,
hearing and speech are more cognitive senses, because the will
in them is more the sleeping will, the really sleeping will that
vibrates in cognitive activity. Thus, will, fgedind cognition
live in the | region of human beings with the help of waking
and sleeping.



We need to be clear that, when we look at the spirit, we can
understand human beings only when we view them from three
standpoints. However, it is not sufficienalways say spirit,
spirit, spirit! Most people continually talk about spirit but do not
know what to do with what spirit gives. We only properly take
care of what is sphgiven when we work with states of
consciousness. We must affect the spirit thretaghs of
consciousness such as waking, sleeping and dreaming. The soul
is affected through sympathy and antipathy, that is, through the
conditions met in life. The soul is affected continuously in the
subconscious. The soul exists in the astral bodyeaimdthe
etheric body. Between them is a continuous inner
communication such that the soul automatically participates in
the living conditions of the etheric body. The physical body is
perceived through its forms. Yesterday, | used the sphere for
the hed, the crescent moon for the chest and lines for the
limbs, but we still need to speak about the actual morphology
of the human bod{We do not correctly speak about the spirit
if we do not describe its existence in states of consciousness.
We do not coectly speak about the soul if we do not reveal its
life between sympathy and antipathy. We do not correctly speak
about the physical body if we do not comprehend its true forms.
We will speak more of this tomorrow.
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I fyou fill your deep understanding of the developing human

being with will and feeling, then you will teach well. A
pedagogical instinct will awaken in you that will enable you to
apply what comes from your yp#irmeated knowledge of child
develpment. However, that knowledge must bé réladt is,

it must be based on a true understanding of the actual

world.

To reach a real knowledge of the human being, we have
attempted to visualize the human being, first from the
viewpoint of the soul and th&om that of the spirit. We want
to recall that a spiritual comprehension of the human being
requires that we reflect upon the various levels of
consciousness. We need to realize that, at least at first, our
spiritual life takes place in waking, dreamitiglaeping, and
that we may view individual events in life as occurring in fully
awake, dreaming or sleeping states. Now we will try to slowly
shift our attention from the spirit down through the soul to the
physical body, so that we can have the whatarhibeing
before us. Finally, we can finish our discussions with what is
healthgiving to children.



You know that the stage of life under consideration for
teaching as a whole is the first two decades. You also know that
the entire life of children in thefast two decades is divided
into three parts. Until the time of the change of teeth, children
have a certain character that they express in their desire to be
imitative beings. Children try to imitate everything they see.
From the age of seven until pupeeverything the child wants
to know, feel and do is based upon a desire to receive it from
authorities. Only after puberty do children begin to want to
relate to their environment through their own judgment. We
must therefore take into account thatrwilie have elementary
school age children before us, we must develop human beings
whose innermost essence strives toward authority. If we are not
able to teach out of authority during this stage of life, we will be
poor teachers.

Nevertheless, we now waatdcquire an overview of the
spiritual characteristics of human life. As we have already
described from the most varied points of view, the full activity
of human life encompasses cognitive thinking on the one side,
willing on the other and feeling in theldle. Between birth
and death, earthly human beings depend upon slowly imbuing
cognitive thinking with logic and with everything that enables
them to think logically. However, as teachers, you will have to
keep what you know about logic in the backgraimek logic
is something very academic. You should teach it to the children
only through your bearing; however, as teachers, you must carry
the most important elements of logic within you.

When we act logically, that is, when we act in a thinking,
cognitve manner, this activity always exists in threé pasts.
in our thinking cognition we always have what we call
conclusions. Normally, we express thinking in speech. If you
look at the structure of speech, you will find that when you



speak, you contiially create conclusions. In human beings, the
most conscious activity is that of forming conclusions.

People could not express themselves through language if they
did not continually speak of conclusions, and they could not
understand others if they didot continually receive
conclusions. Theoretical logic usually dissects conclusions and

thereby falsifies the conclusions that occur in normal life.
Theoretical logic does not take into account that we draw a
conclusion when we look at something. Imagpirgg into a

zoo and seeing a lion. What is the first thing you do when you
perceive the lion? First, you become conscious of what you see
as a lion; only through becoming conscious do you come to
terms with your perception of the lion. Before going tothe

you already learned that things that look like the lion you are

|l ooking at are oani mals. 6 Wha
the zoo. Then, you look at the lion and realize that it does what
you have learned animals do. You connect this wittyahat
already learned in life and then form the judgment that the lion

is an animal. Only when you have formed this judgment do you
understand the specific conc
conclusion, second, you make a judgment and, finally, you
arrive ata concept. Of course, you do not know that you
continually practice this; however, if you did not, you could not
lead a conscious life that enables you to communicate with
other humans through language. People normally believe that
humans arrive first abncepts. That is not true. In life, the
conclusion is first. If we do not arrive at the zoo with a concept
of o6lion, 6 but instead add ou
other experiences, then the first thing we do at the zoo is to
draw a conclusion. &\mnust be clear that when we go to the
zoo and see a lion, this is only a single deed in the context of
the remainder of life. We do not begin life when we go to the
zoo and look at a lion. We connect that act to everything



previous in life and everythimgevious in life plays a role. On

the other hand, what we experience in the zoo, we take into the
remainder of life. If we now consider the entire process, what
is the lion first? First, it is a conclusion. A little later, the lion is
a judgment. Finallgpmewnhat later, the lion is a concept.

If you open textbooks on logic, particularly older ones, you
will normally find among the conclusions described one that is
particularly well known: All people are mortal; John is a person;
therefore, John is mortdohn is certainly the most famous

person in | ogic. This separat.
people are mortal, o6 o0John 1is
mortal, 6 in fact, occurs only

these three judgments are interw@rehare one, because life
progresses in a thinkioggnitive way. You always make all
three of these judgments simultaneously when you meet John.
You include all three judgments in what you think about him.
Thus, the conclusion exists first, then you farjadgment

stated in the for mal oconcl usi
The | ast thing that you have
mor t al John. 6

These three thinfsconclusion, judgment, condemxist
in cognition, that is, in the living human spifow do they
behave in the living human spirit?

Conclusions can live and be healthy only in the living human
spirit. That is, the conclusion is healthy only when it exists in
completely conscious life. That is very important, as we will see
later.

For tha reason, you ruin childr
children memorize finished conclusions. What | now have to
say about teaching is of fundamental importance when we have
to act in a given instance. In the Waldorf School, you will have
children of all agewith the results of their previous education.
Other teachers have worked with these children, and you will



find the results in conclusion, judgment and concept. You will
need to have the children recall what they know, since you
cannot begin with eachildhanew. We have the peculiar
circumstance that we cannot build the school from the bottom
up, but instead must immediately begin with eight grades. You
will find before you the souls of children taught by others, and
you must be careful in the beginniagavoid forcing the
children to retrieve finished conclusions from their memory.

If those finished conclusions have been laid too strongly in their
souls, then it is better to let them lie and now try to allow the
children to focus upon concluding.

Judgrents first develop, of course, in fully awake life.
However, judgments can descend into the human soul, where
the soul dreams. Conclusions should never trickle down into
the dreaming soul, only judgments. But, everything we make in
the way of judgments aliche world trickles down into the
dreaming soul.

What is this dreaming soul, really? As we have learned, it is
more feeling oriented. When we form a judgment and then go
on with our lives, we carry our judgments with us through the
world. However, we agrthem in the feeling, and that means
judging is a kind of habit.
through the way you teach them to judge. You must be
completely conscious of this. Sentences are the expressions of
judgment, and with each sentence yotogag children, you
add one more building block t
souls. Therefore, a teacher with real authority should be
conscious that what he or she says clings to the habit life of the
childrends soul s.

If we now go from judgmerd toncept, we must admit that
what we develop as concepts descends into the deepest depths
of human nature and, considered spiritually, descends into the
sleeping soul. Concepts descend into the sleeping soul, and this



is the soul that works on the bodliewakeful soul does not
work on the body; the dreaming soul does to a limited extent,
creating what is expressed in habitual gestures. However, the
sleeping soul is active right into the form of the body. When
you create concepts, that is, when you @rdiiel results of
judgments, you act upon the sleeping soul right into the
childrenfés bodies. The human b
person is born. The soul can at most refine what inheritance has
already provided. Nevertheless, it does refine ib Weggh

the world and look at people. We see that people have distinct
facial features. What do these facial features embody? Among
other things, they carry the results of all the concepts taught

them in childhood. Al Il ssobnle con
shine back at us from the face of the mature person, because,
among other things, the sl eepi

facial features in conformity with the concepts retained by the
soul. Here we can see the consequence of our teaching.
Throughthe formation of concepts, our teaching leaves its
imprint on the person, right down into the body.

An observable modern phenomenon is people with
decidedly bland faces. Hermann Bahr once expressed that in a

Berlin lecture about his experiendds. saidthat during the
1890s, if you were to walk through the streets in the Rhein or
around Essen and meet people coming from the factories, you
would get the vague feeling that there were no differences
between the people you met. You would feel as if yomenly
copies of one person; that it was actually not possible to
distinguish between people. That is an important observation,
and Bahr made another observation that is also quite important.
He said that if you were invited to supper in Berlin in the 1890s
and were seated between two women, you could actually not
distinguish between them, but you at least had one difference,
namely, the one would be to the left, the other to the right. If



you were then invited somewhere else, it could occur that you
could nottell if a woman there was the woman from yesterday,
or the one from the day before!

In other words, there is a certain uniformity among people.
That is a sure sign that people were not properly raised. From
such things, we must learn what is necessaanstorm the
educational system, because education goes so deeply into
civilization. Concepts live unconsciously in people when they
go through life without being confronted by a single fact.

Concepts can live in the unconscious. Judgments can live
only & habits in sergionscious dreaming, and conclusions
should actually be present only in the fully conscious waking
life. This means that while we must be very careful to speak with
children about everything connected with conclusions, we
should not providéhem with finished conclusions, but only
allow them to retain what will ripen into a concept with
maturity. What do we need for this?

Imagine you form concepts, and these concepts are dead.
Then, you inoculate children with conceptual corpses. If you
inoaulate children with dead concepts, you inject the corpses of
concepts right into their physical bodies. What does a concept
need to be like when we teach it to children? It must be living
if children are to live with it. Children must live, and, therefore,
concepts must also live. If you inoculate- minéenyearold
children with concepts that will remain the same when those
children are thirty or forty years old, then you inoculate them
with the corpses of concepts, because the concept cannot
evolve aghe children develop. You must teach the children
concepts that can evolve throughout their lives. The teacher
must be mindful to give children the kinds of concepts that can
evolve in life. When the children are older, those concepts will
not be the samas when they were received them. When you
do this, you inoculate children with living concepts. When do



you inoculate them with dead concepts? When you continually
give them definitions, when yo
them memorize this, then ymoculate children with dead
concepts. You assume that when the children are thirty years
old, they will have exactly the same concepts you now teach.
This means that continual defining is the death of living
instruction. Then, what must we do? In tegckie should not
define, we should attempt to characterize. We characterize
when we look at things from as many points of view as possible.
If we teach children conventional natural history, for example,
then we only define animals. We must try to patrayals

from different standpoints in the various areas of instruction,
for example, from the standpoint of how people came to
understand an animal, how peop
forth. Rationally formed instruction can characterize if you do
not simply describe a squid and then again later, a mouse, and
again later, human beings (during the corresponding blocks of
instruction), but rather place the squid, mouse and human being
next to each other and relate them to one arftithéhris case,

the® relationships are so manifold that no single definition
emerges, but rather a portrayal. From the very beginning,
appropriate instruction works not toward definitions, but
toward characterization.

It is particularly important that we always be awate kitht
anything in children, but to teach them so that they remain lively
and do not dry out and become stiff. When you teach children,
you must carefully differentiate between concepts that are
flexible and those (and they do exist) that do not need to
chang€. The latter concepts can give children a kind of
framework in their souls. Of course, in this case you must
remember to give children something that can remain for the
rest of life. You may not give children dead, unchanging



concepts about the ddsaof life. You must give them living
concepts about the specifics of life and the world, concepts that
develop organically with the children. However, you must relate
everything to the human being. In the end, everything in the
chil drends c« msteare togethes iinto ntheirmu
concept of the human being. The concept of the human being
may remain. Everything you provide children when you tell
them a story and relate it to hunfiamdéen you relate the squid
and the mouse to humans in natural histomwbu excite a
feeling of wonder for the telegraph that is completed by the
ground wiré all of these are things that connect the whole
world in its details to the human béifipis is something that

can remain. We form the concept of human being only slo

we cannot teach children a finished concept of human beings.
However, when it is completed, it may remain. It is, indeed, the
most beautiful thing a child can take from school into later life,
namely the concept, the most multifaceted, most
compreherige concept of the human being.

What lives in human beings tends toward metamorphosis. If
you can bring it about that the children have concepts of respect
and honoring, concepts of all that we can call, in an
allencompassing sense, a prayerful attingsestich thoughts
will be living in children permeated with a prayerful attitude,
and will remain into old age. In old age, these concepts will be
transformed into a capacity to bless and to give others the
results of a prayerful attitude. | once saichthatderly person
who did not properly pray as a child would really be able to bless
in old age. Older people can only properly bless, that is, with
the greatest strength, if they properly prayed as children.

To teach concepts that are intimately corth@gte human
nature means to give children living concepts. These living
concepts undergo metamorphosis, transforming themselves
throughout peopleds | ives.



Now, let us look at the threefold nature of youthful life from
a somewhat different standpoint. Uthie time of the change
of teeth, children want to imitate. Until the time of puberty, they
want to stand under authority, and then they want to use their
judgment in the world.

We can express this somewhat differently. What do human
beings actually desiwvhen they arrive from the sgsoul
world and clothe themselves with bodies? Human beings want
to bring what they previously lived through in the spiritual
world to the reality of the physical world. Before the change of
teeth, human beings are, ineasg, focused upon the past.
Human beings are still filled with the devotion developed in the
spiritual world. For this reason they focus upon their
surroundings by imitating people. What, then, is the basic
impulse, the still completely unconscious teharhildren
before the change of teeth? This attitude is something very
beautiful that we must nurture. It is something that arises from
an unconscious belief, namely that the world is moral. This is
not completely true of modern souls; however, whenepeopl
enter the world, because they are physical beings, there is a
tendency to begin with an unconscious belief, namely, the world
is moral. Until the change of teeth, and to an extent, beyond, it
is good for education that we take this unconscious belief int
account. | took this into account when | presented two
readings, and showed that the preparation for them lives
completely in the assumption of mordlity the piece about
the shepherdds dog, the butche
morals are reflesd in the animal world. For Hoffmann von
Fall ersl ebends poem about t he
morality without pedantry to children over seven by taking into
account the supposition that the world is m8figiat children
are a human race who $@dlieves in the morality of the world



and, therefore, believes they may imitate the world is precisely
what is so uplifting and wonderful about them. Children live so
much in the past and, in many respects, reveal, not the physical,
but the prenatal, theist-soul past.

After human beings have gone through the change of teeth,
they actually live constantly in the present, and until puberty are
interested in things of the present. In teaching, we must always
take into account that elementary school chillveays want
to live in the present. How do people live in the present, then?
We live in the present when we enjoy the world in a human, as
opposed to an animalistic, way. It is quite true that elementary
school children want to enjoy the world in sclatsd. We
should not miss the opportunity to teach in such a way that the
education is something that is rather enjoyable for children, not
animalistically enjoyable, but enjoyable in a higher human sense,
and not something that evokes antipathy and mpulsi
Pedagogy has made all kinds of good attempts in this area;
however, there is also something dangerous here. The danger is
that when we try to use the idea that teaching should be a source
of joy, it can easily be distorted into something mundane, and
that should not occur. We can only avoid that when, as teachers,
we always want to raise ourselves above the mundane, the
pedantic, the narreminded. We can accomplish this only if
we maintain a living relationship to art. We make a particular
assumptionfiwe wish to enjoy the world humanly, and not
animalistically, namely, that the world is beautiful. From the
time of the change of teeth until puberty, children also
unconsciously assume that they may find the world to be
beautiful. We do not, in truth, ké&a into account this
unconscious assumption of children that the world is beautiful,
and that, therefore, education must be beautiful, if we think we
may teach in a banal fashion, from the sole standpoint of utility,
and make up rules for teaching thralgyhonstration. Instead,



we must attempt to delve into artistic experience so that we
permeate education, particularly in this time, with the artistic.
We can certainly become sad when we read modern instruction
manuals and see how the good intentionsepbapé to make
education a source of joy do not come to fruition when what
the teachers say to the children makes such an unaesthetic and
mundane impression. Today, people love to practice illustrative
teaching according to the Socratic methdétbwever,the
guestions that are put to the children have the character of
superficial utilitarianism and not the character of something
living in beauty. Here, all the examples in the world are useless.
It is useless to tell teachers that they should choose their
examples through this or that method. Examples are useful only
when teachers draw upon their own relationship to art in
selecting tasteful things to speak about to the children.

Before the change of teeth, (
the unconscious hef that the world is moral. The second
period from the change of teeth until puberty occurs with the
unconscious presumption that the world is beautiful. It is only
at puberty that a tendency begins to develop to find the world
true. Onlythencaninstt i on t ake on a 0sys:
Before puberty it is not wise to offer systematized instruction
because children have a correct inner concept of truth only
following puberty.

In this manner you will come to the insight that the
developing child brgs the past from the higher worlds into
this physical world, and that following the change of teeth, the
present comes alive in the elementary school child. You will
realize that people then enter a stage of life when impulses for
the future take root itheir souls. Past, present and future, and
the life in them: this is what exists in the growing human being.

We want to stop here now and in two days continue with this
discussion that will more and more enter into practical teaching.
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We have already discussed the nature of the human being

from the viewpoints of the soul and of the spirit. We have at least
shed some light on how to consider the human being from the
standpoints of the spirit and of thellséWe need to supplement
these considerations, first, by connecting the spiritual, soul and
bodily viewpoints to achieve a complete survey of the human
being, and then continuing on to an understanding of external
physicality.

First, we want to recall sething that must have already struck
us in various ways, namely, that the three aspects of the human
being have different formh¥Ve have already noted that the form
of the head is spherical and that the physical nature of the human
head lies in this forfdVe then took note that the human chest is
a fragment of a sphere, so that schematically, where the head is a
sphere and the chest a crescent moon, clearly this crescent is part
of a spherd.We can thus complete the moon form of the human
chest. You camworrectly envision this middle portion of the
human whole only if you consider it a sphere, but a sphere with
only a portion, the crescent moon, visible and the other portion
invisible (see sketch on following pay®u may recognize that



when ancient pple, who had the capacity to see forms more
clearly than we can now, spoke of the head as consonant with the
sun and the chest with the moon, they were not incorrect. Just as
you can see only a portion of the sphere when the moon is not
full, in the samwvay, we can see only a fragment of the middle
human aspect in the form of the chest. You can see that the form
of the human head in the physical world is relatively complete.
The head shows itself physically as something completed. In a
certain sense, $twhat it appears to be and hides the least of itself.

The human chest hides quite a bit of itself, leaving a portion of
its nature invisible. To understand human nature, it is very
important to recognize that a major portion of the chest is
invisible. Thehest reveals its physicality only on one side, that is,
toward the rear; toward the front it blends into the soul state. The
head is only body; the human chest is body toward the rear and
soul toward the front. We carry a real body only in our head as it
rests upon our shoulders. We have body and soul by separating
the physical chest from the remainder of the chest aspect and
allowing it to be acted upon by the soul.

The third aspect of the human being is the limbs. From the
standpoint of external obgation, the limbs are set into the other
two aspects, particularly into the torso. How can we understand
the nature of the human limbs? We can understand the nature of
the human limbs only when we imagine that parts that differ from



those remaining in tlohest are left over from the spherical form.

A portion of the periphery remains in the chest. What remain for
the limbs are more from the inside of the sphere, the radii; the
core of the sphere is attached as limbs.

As | have often said, simply inserting thing into another
schematically will not achieve much. You must always intertwine
things because that is what enlivens them. We have the limb
nature of the human being embodied in the limbs. But, you see,
the head al so has dlhe skbllsfor6 | f
example, you will find that the upper and lower jawbareeset
onto the skull (see sketch on previous page). They are really
attached like limbs. The skull has its own limbs, the upper and
lower jawbones, and they are attached to uHéilsi limbs, but
they are stunted and are really only bony structures. There is yet
another difference. If you look at the limbs of the skull, that is,
the upper and lower jawbones, you will notice that what are
important are the bones themselves. Uf lpok at the limbs
attached to the entire body, at the real nature of the human limbs,
you will find their essence in their clothing of muscles and blood
vessels. In a sense, the bones of the arms and legs, hands and feet
are only inserted into the mus@ed blood vessels. The muscles
and blood vessels in the upper and lower jaws, the limbs of the
head, are stunted. What does this mean? As we have already
heard, the organ of will lies in the blood and muscles. Therefore,
the arms and legs, hands and &etdeveloped for the will. What
primarily serve the will, namely blood and muscles, are to a certain
extent removed from the limbs of the head because what should
develop tend toward the intellect and thinking cognition. Thus, if
you want to study thegression of the will in physical forms, you
will study the arms and legs, hands and feet. If you want to study
how intelligence is revealed to the world, then you will study the
head as a skull, as a bony structure, and ho¥ikinstructures,
like theupper and lower jawbones, are connected with the head.



You can always see external forms as revelations of inner things,
and you can understand them only when you see them as
revelations of inner things.

| have found that most people have great difficulty
comprehending the relationship between the tubular arm and leg
bones and the bowke bones of the head. It is good in this
regard for teachers to learn a concept that lies far from normal
life. Thus, we come to something very difficult, perhaps the most
difficult thing we need to imagine, and something that we must
get past in these pedagogical lectures.

You know that Goethe first turned his attention to the socalled
vertebral theory of the skullVhat does that mean? It means he
used metamorphic thinkjrin connection with the human being
and its form. If you consider the human backbone, you will see
that one vertebra sits upon the other. We can remove one
vertebra with its horns and passage for the spinal cord [Dr. Steiner

made a sketch].
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From hisoser vati on of a sheepds
perceived that all the bones of the head were transformed
vertebrad That means that if you think of a vertebra and push it
and pull it various ways, you will create theld@rform of the
skull. This inght made a great impression upon Goethe and was
very important for him because he had to conclude that the skull
is a transformed, a more developed, spinal column.



You can relatively easily see that the skull arises out of a
metamorphosis of the backbodewever, it is relatively difficult
to comprehend the limb bones, even the limb bones of the head,
that is, the upper and lower jaw, as a transformation of the
vertebrae, or skull. (Goethe attempted this, but in a still superficial
way.) Why is that? It isecause a tubular bone is also a
metamorphosis or a transformation of the skull, but in a quite
particular way. You can relatively easily picture a vertebra
transformed into a skull in that you think of the individual parts
enlarged or reduced. HoweVveis not so easy to get the shape
of tubular arm or leg bones from the bowlshaped skull. You must
use a certain procedure to achieve that. You must use the same
procedure with tubular arm or leg bones that you would use when
you put on a sock or a gloveddirst turn it inside out. It is
relatively easy to imagine how a glove or a sock looks when turned
inside out, but tubular bones are not uniform. They are not so
thin walled as to be uniform inside and out. They are made
differently on the inside and side. If you made a sock in the
same way and then made it elastic so that you could artistically
form it with all kinds of bumps and dents, and then turned it
inside out, you would no longer have the same form on the
outside as the inside. It is the saitietwbular bones. You must
turn the inside toward the outside and the outside toward the
inside. What results is the form of the skull. The human limbs are
not only a transformation of the skull, they are, in addition, a skull
turned inside out. Why isatrs0? It is so because the head has its
center somewhere inside; it is concentric. The chest does not have
its midpoint in the middle of the crescent; the midpoint of the
chest lies very far awdyhe sketch only partially indicates this
since it woulddvery large if it were completely drawn. The chest
has its center very far away.

Where does the midpoint of the limb system lie? Now we come
to the second difficulty. The midpoint of the limbs lies in the



complete circumferengeThe middle point of theinbs is
actually a sphere, the opposite of a point. It is a spherical surface.
The middle is actually everywhere, and this is the reason that you
can turn in every direction and that the radii enter from every
direction. They are united with you.

What ism the head arises out of the head, but what occurs in
the limbs unites itself with you. For this reason | said in another

lecture that you must think of the limbs as being set int8 you.

We are really a whole universe, only what wants to enter us is
concatrated at its end and becomes visible.
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A very small portion of what we are becomes visible in our
limbs, enough for the limbs to be something corporeal, but
actually only a scintilla of what exists in the human limb system,
namely the spirit. The bodgul and spirit exist in the human
limb system. The body is only hinted at in the limbs; however,
they also contain the soul as well as the spirit, which in principle
encompasses the entire universe.

We can also make another sketch of the human beingnWe ¢
view the human being as a gigantic sphere that encompasses the
entire universe, then a smaller sphere and then a still smaller
sphere. Only the smallest sphere is completely visible; the
somewhat larger sphere is only partially visible; the largest sphe
is visible only at the end of its radii and the remainder is invisible.



In this way the form of the human being is created out of the
universe.

In the central system, in the chest, we have the head united with
the limbs. If you look at the backbond #re connections to the
ribs, you will see that toward the front there is an attempt at
closure. In the back everything is closed; however, toward the
front there is only an attempt at closure. The closer the ribs are to
the head, the better they achigesure, and the lower they lie,
the more they fail at this. The last ribs do not come together at all
because the outside forces that enter the limbs act against it.

The Greeks were still quite conscious that the human being is
connected with the entirety the macrocosm. The Egyptians
also knew this very well, only they knew it abstractly. When you
look at Egyptian sculpture, or at old statues in general, you can
see the expression of this cosmic thought. You cannot understand
what people in ancient tismdid if you do not know that their
actions were consistent with their beliefs, namely, that the head is
a small sphere, a miniaturized heavenly body, and that the limbs
are a radial piece of the entire cosmos entering the human form.
The Greeks had a bé&i&wl and harmonious picture of this, which
is why they were good sculptors. Today, you cannot really



understand human sculpture unless you are aware of the
connection of the human being with the cosmos. Otherwise, you
only fumble around with external matdorms.

From what | just said, you will recognize that the limbs incline
more toward the cosmos and the head more toward the individual
human being. However, toward what do the limbs tend? They
tend toward the cosmos in which the human being moves and
continually changes position. They have a relationship to cosmic
movement. You must understand that the limbs have a
relationship to cosmic movement.

When we move around in the cosmos and perform deeds, we
are limb human beings. What does cosmic movemertbtdo
with our head? | already mentioned that, from another
perspective, the head rests upon the shoulders. The head has the
task of stilling the continuous movement of the cosmos. You can
imagine yourself in your head by picturing yourself sitting in a
train. The train moves forward and you sit quietly within it. In the
same way your soul sits in your head as it allows the limbs to move
it about and brings an inner stillness to this movement. Just as
you can stretch out and rest in the train (if yoa kafficient
room, perhaps even a sleepingicdespite the fact that this rest
is not true rest since you are moving rapidly through the world,
nevertheless, you have a feeling of résimthe same way, the
head calms what the limbs accomplish as coswénent. The
chest is in the middle and mediates movement in the external
world with what the head brings to rest.

Now imagine we human beings want to imitate cosmic
movement with our limbs. What do we do then? We dance. In
reality, we dance.What we camiyn call dancing is only a
fragmentary kind of dancing. All dancing arises out of the human
l i mbsd imitation of the movem
heavenly bodies, including the Earth itself.



However, what do the head and chest do when we imitate
cosmc movements through dancing? In the head and chest it is
as if we stifled our movements in the world. They cannot continue
through the chest into the head because this fellow is sitting on
our shoulders and does not allow movements to continue on into
thesoul. The soul has to participate in movement from a state of
rest because the head rests upon the shoulders. What does the
soul do then? It begins to reflect upon the dancing of the limbs.
It starts to growl when the limbs perform irregular movements; it
begins to murmur when the limbs move rhythmically, and it even
begins to sing when the limbs move in harmony with the cosmic
movements of the universe. In this way, dancing is transformed
outwardly into song and inwardly into mtisic.

Unless sense physigy accepts the cosmic nature of the
human being, it will never comprehend perception. It will never
know how the movements in the air are connected with music. It
will always maintain that movements are out there in the air and
that people perceive muisizvardly. That is what physiology and
psychology texts state, the only difference being that one does so
at the end and the other at the beginning.

Where does this come from? It arises out of the fact that people
who practice psychology or physiology doknow that what
people outwardly express in movement they inwardly bring to rest
in the soul and thus begin to transform into tones. It is the same
with other sense perceptions. Because the organs in the head do
not participate in external movement, theflect these
movements back into the chest and transform them into tones,
into other sense perceptions. This is the origin of all feeling and
is also the connection with the &ffBhe musical arts arise from
the sculptural and architectural arts bedaassculptural and
architectural arts are outwardly what the musical arts are inwardly.
The musical arts are the reflection of the world from within
outwards. This is how people exist amid the cosmos. Feel a color



as a movement that has come to restadugten you stretch out
in a train and have the illusion that you are at rest, you do not
externally perceive the movement. You allow the train to move
along. Through fine imperceptible movements of the limbs, you
allow your body to participate in theeswvorld while inwardly,
you perceive only colors and tones. You owe this to the fact that
your head as a form is carried in rest by the limbs.

As | already said, what | have to tell you here is rather difficult.
It is particularly difficult because absbjunothing is done in our
time to comprehend these things. Everything we currently
understand as education is done so that people remain
unknowledgable about these things. What actually occurs through
our modern education? People cannot fully undeestouk or
glove without turning it inside out because they will not know
what touches their skin in the sock or glove. They will know only
what is on the outside. In the same way modern education teaches
people to know only what is turned toward the aytait they
have a concept for only half a human being. They cannot
comprehend even the limbs because the limbs are the spirit
turned inside out.

What we have presented today, we can also characterize in a
different way. If we look at the whole human bsiagding
before us in the world, first as a limb being, we find ourselves
presented with spirit, soul and body. If we look at the human
being as a chest being, we are presented with soul and body. The
large sphere (see the sketch above): spirit, bddihesemaller
sphere: body, soul; the smallest sphere: body only. At the Council
of 869, the Bishops of the Catholic Church forbade humanity to
know anything about the large sphérat that time they
declared it a dogma of the Catholic Church thatheniyiddle
sized and smallest spheres existed, that human beings consisted
only of body and soul, and that the soul merely contained
something spiritual. According to this view, the soul is also spirit



like. Since 869, spirit ceased to exist for the odidelture
arising from Catholicism. However, by removing the relationship
to the spirit, the relationship of the human being to the cosmos
was also severed. The human being was driven more and more
into egotism. Therefore, religion itself became imgylas
egotistical, and we now live in a time when we must again, through
spiritual observation, encounter the relationship of human beings
to the spirit and, thus, to the cosmos.

Who is actually responsible for the present scientific
materialism? Since f@atholic Church banished the spirit at the
Council of Constantinople in 869, it carries the primary
responsibility for our scientific materialism. What actually
occurred then? Look at the human head. It has so developed in
the course of world events titas today the oldest aspect of the
human being. The head arose out of the higher and, going still
further back, out of the lower, animt4Regarding our head, we
are descendants of the animal world. There is nothing more to
sayi the head is simply a readeveloped animal. We return to
the world of the lower animals if we want to seek the predecessors
of our heads. The chest was added to the head later and is not as
animalistic. We received the chest only later. As human beings,
we acquired the limbs &g tatest organs, and they are the most
human. They are not transformed animal organs, but were added
later. The animalistic organs were formed independently from the
cosmos to the animals, and the human organs were later added
independently to the chesiowever, because the Catholic
Church wanted to hide the relationship of the human being to the
cosmos, that is, the true nature of the human limbs, it carried only
a small amount of the chest and more of the head, or skull, into
the following ages. Thusatarialism came to the idea that the
skull descended from the animals and now speaks of the idea that
the entire human being descended from animals, whereas the
chest and limb organs developed only later. Particularly because



the Catholic Church wanted hale the nature of the human
limbs and their connection to the cosmos, it induced a later
materialistic time to fall into the idea that only the head has any
meaning and that it represents the entire human being. In truth,
the Catholic Church is the creatbmaterialism in the study of
evolution. It is particularly important that modern teachers know
such things because they should connect their interests with what
has occurred in the world. They should know the foundations of
things that have occurredie world.

Today, we have attempted to clarify how our era became
materialistic by beginning with something quite different, namely
with the sphere, the crescent and the radial form of the limbs.
That is, we began with something apparently at the ojpodsite
in order to clarify a large, overpowering historical fact. This is
necessary so that particularly the teacher, who otherwise can
accomplish nothing with the growing child, is able to grasp
cultural facts by the roots. Teachers can then take upisgmeth
necessary to proper teaching through their unconscious and
subconscious relationships to children. Teachers can then
properly respect the human form and see it everywhere in
relationship to the cosmos. They can approach the human form
differently tharwhen they see it only as a bdtiemed animal
body. Today, teachers, even though they often give in to illusions
when in their studies, basically stand before the children with a
clear awareness that the growing child is a young calf or small
animal, anthat they are to develop this little animal a little further
than nature has done. Teachers will feel differently when they say
to themselves that here is a human being from whom
relationships extend out to the entire cosmos and that when | do
my work wih every one of these growing children, | do
something that has meaning for the entire universe. We are in the
classroom, and within every child lies a center of the universe. The
classroom is a center, yes, even many centers for the macrocosm.



Think to youselves how alive this feels and what it means! Think
about how the idea of the cosmos and its connection to the
human being becomes a feeling that makes each act of teaching
holy. If we do not have such feelings about human beings and the
cosmos, we cannseriously and properly teach. At the moment
when we have such feelings, they are carried through subearthly
bonds to the children. In another regard, | mentioned that it is a
thing filled with wonder to see that the Earth conducts electricity
without wies when wires are attached to copper plates in the
Earth!®If you go to school with only egotistical human feelings,
then you will need all sorts of wiragord$i to communicate

with the children. If you have the great cosmic feelings that unfold
such ideaas we have just developed, then a subearthly conductor
goes to the child. Then you are one with the children. This is part
of the mysterious relationship between you and all school
children. We must base what we call pedagogy upon such feelings.
Pedagogsnay not be a system, it must be an art. Where is an art
we can learn without continuously living in feeling? However, the
feelings in which we must live in order to practice that great art
of life that is pedagogy, the feelings that we must have for
pedaggy, are brought to life only through an observation of the
cosmos and its connection with the human being.
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I f you think about the spirit and soul nature of the human

body as pr es e ntreybuwillie aplete quieklyd a y
integrate everything necessary to comprehend the structure and
development of the human body. Before we go on to describe the
human body in the remaining lectures, we will first continue to
illuminate the spirdoul perspsive.

Yesterday, you saw that the human being is comprised of three
aspecfs$ that is, the head, the torso, and the limbs. You also saw
that each of these three aspects has a different relationship to the
world of soul and spirit.

Let us first consider tii@erm of the human head. Yesterday we
said that the head is primarily physical. We saw that the chest has
physical and soul characteristics, and the limbs physical, soul and
spiritual characteristics. Of course, we have not completely
described the naturd the head by saying that the head is
primarily physical. In reality things are not so sharply separated
from one another. We could just as well say that the head has soul
and spiritual characteristics, only in a different way than the chest
and limbs. Whea human being is born, the head is primarily
physical, that is, the form of the physical head expresses what, in



a certain sense, constitutes the head. That is why the head looks
as it does (it is also the first thing formed in



human embryonic developm)e the general human spsatul
characteristic first appears in the head. What is the relationship
of the physical head to the spirit and soul? The head is the most
completely formed part of the body. Because everything
necessary for its formation hagarlier stages of development
already passed from the anilkal stages up to the human
being, it can physically be the most completely formed. The soul
is connected with the head at
years of life; everything connectdth the soul dreams in the

head. Also, the spirit sleeps in the head.

In the human head, we find an unusual integration of body,
soul, and spirit. We have an extremely well developed body in
the head. In it, we have a dreaming soul, a soul that clearly
dreams, and a spirit that still sleeps. Our task is to see how to
harmonize these facts with the development of the whole
human being. This development is such that until the change of
teeth, the human being is primarily an imitative being. Children
imitatewhat they see in their surroundings. They can do that
because the spirit aspect of their heads sleeps. Therefore, they
can spend time with the spirit aspect of the head outside the
bodily aspect, that is, spend time with it in their surroundings.
When yousleep, you exist with your sgsioul outside your
body. Children exist outside their heads with theirsmitit
with their sleeping spirit and dreaming soul; they live in their
surroundings. This is the reason children are beings that imitate.
It is dso why a love of the surroundings, in particular, a love for
the parents, devel ops in chil
when children acquire their second set of teeth, when their
change of teeth is complete, it reflects the conclusion of the
developmenof the head. Even though the head is complete
when we are born, it still goes through a final stage of
development during the first seven years of life. The conclusion
of this development occurs with the change of teeth.



What is actually concluded? Taeetbpment of the form is
concluded. At this time, human beings have taken what hardens
and gives form into their physical bodies. When we see the
second set of teeth breaking through in a child, we can say that
the child has finished the first confrowtatvith the world.

That is, the child has done what is necessary to provide form.
During the period when the child completes the formation of
the head, something else occurs in the human chest.

In the chest, things are very different than in the head. From
birth, from the very beginning, the chest has physical and soul
characteristics. Unlike the head, the chest does not simply have
physical characteristics. The chest has physical and soul
characteristics, and only the spirit exists in a dreaming state
outsde it. When we observe children during the first years of
life, we must focus upon the greater awareness, the greater
liveliness, of the chest aspect compared with the head aspect. It
would be completely incorrect if we were to view human beings
as singlentities chaotically thrown together.

The limbs are again different. Here, from the first moment
of life, spirit, soul, and body are intimately connected and
permeate each other. Here a child is first completely awake, as
those who are to raise this kigkand wiggling child notice.
Everything is awake, only undeveloped. The secret of human
beings is that at birth the spirit aspect of the head is very well
developed but sleeping, and the soul aspect of the head is well
developed, but dreaming. They mlastlg awaken. At birth,
the limb aspect of the human being, although very much awake,
is unformed and undeveloped.

Actually, we only need to develop the human limb aspect and
part of the chest aspect. Here you have the first real attribute of
education: # human limbs and chest have the task of
awakening the head. You develop the limb aspect and a part of
the chest aspect and allow them to awaken the other parts of



the human chest and head. From this you can see that children
present you with something stamtial to work with. Children
offer you complete spirits and relatively complete souls, which
they brought into life at birth. You only need to develop the
childés i mmature spirit and th

If this were not the case, educatioth @aching would be
impossible. If you imagine that we want to teach all of the spirit
that a human being brings into the world, then, as teachers, we
would need to be perfectly aware of what this person could
become. In this case you might quickly giteaghing because
you could only teach children to be as intelligent and genial as
yourself. Of course, you would then be in the position of having
to teach children who are in some ways more intelligent and
more genial than you are. That is possible baalguse in
teaching we are concerned with only part of the humaf being
that is, the part we can teach even though we are not as
intelligent, as genial, or perhaps even as good as the student.
The best we can do is to educate the will and part of thg feelin
soul. What we can educate through thé whét is, through
the limbs, and through feeling, through part of the human
chesii we can bring to the level of perfection we ourselves
have reached. Just as a servant can awaken someone who is
much more intelliget than he or she, so we can teach someone
who may be more genial, or even better than we, something
beyond what we ourselves are. Of course, we must be clear that,
regarding intellectual things, we certainly do not need to be at
the same level as a depglg child. However, because so much
depends upon the development of will, we must strive to be as
good as possible. The children can become better than we are,
but probably will not unless our teaching is supplemented by
something from the world or othgzople.

In these lectures | have mentioned that a certain genius lives
in language. The genius of language is, as | have said, ingenious.



It is more clever than we are. We can learn much from the way
language fits together and carries its spirit.

Howeverthere is genius in more things in our surroundings
than language. Think for a moment about what we have just
learned, namely, that regarding the head, humans enter the
world with a sleeping spirit and a dreaming soul. Recall that it is
necessary from theery beginning, from birth, to educate
children through the will because unless we act upon them
through the will, we cannot reach the spirit sleeping in their
heads. We would create a major gap in human development if
we could not in some way reach thetsspect in the heads
of people. When human beings are born the spirit in the heads
is asleep. We cannot get a child with kicking legs to do
gymnastics or eurythmy. This is impossible. We also cannot get
a child when it is still kicking its legs anlgestt crying, to take
up musical instruction. We cannot yet reach the child through
art. We cannot yet find a clearly defined bridge from the will to
the childds sl eeping spirit.
the chil dodés wil | ssleegng spaitifwea c t
can only get the child to say those first words, since a
confronting of the will already exists there. Then the willed
activity we can coax from the vocal organs through these first
words acts on the spirit sleeping in the headegits to
awaken it. In the very beginning, however, we do not have any
real bridge. There is no stream flowing from the limbs in which
the will and spirit are awake to the sleeping spirit of the head.
Some other means is required. In the first periashadih life,
we cannot accomplish much as teachers.

Something else exists that is also genius, that is spirit outside
us. Language has its genius, but in the first stage of child
development we are unable to appeal to the spirit of language.
However, naturgself has its own genius and spirit. If this were
not so, as human beings we would wither away because of the



developmental gap at the beginning of our childhood. The
genius of nature creates something that can form the bridge.
From the development of thienbs, that is, from the limb

human, a substance is created that is directly connected to and
contains something of this lishbhman; and that substance is

milk. Women create milk in direct connection to the upper
limbgi that is, the arms. The mpkoducig organs are an

inner continuation of the limbs. In the animal and human
kingdoms, milk is the only substance that has an inner kinship

to the nature of the limbs. In a certain sense, milk is born out

of the nature of the limbs, and therefore, has ther pdwree

|l i mbsd essence still in it. Wh
the milk acts as the only substance, or at least the main
substance, to awaken the sleeping spirit that exists in all matter
and manifests itself where it should. Milk carriewitspirit,

and this spirit has the task
spirit. This is not simply a picture; it is a wellfounded scientific
fact that the genius of nature that creates milk out of the secret
essence of nature, is the awakener oftheachd s s | eepi n ¢
spirit. We must gain insight into such secret relationships in
world existence. Only then can we grasp the wonderful
regularities the world holds. We slowly understand that we are
painfully ignorant when we create theories about ahateri
substances as if these substances were only an insignificant
expanse to be divided into atoms and molecules. That is not
what matter is. Matter is something like milk that is created with

an inner need to awaken the sleeping human spirit. Just as we
canspeak of the needs of human beings and animals, that is,
speak of strength based in will, in the same way, we can speak
generally of the oOneedsdé of m:
comprehensive way only if we say that as it is created, milk
desirestobe he awakener of the chil
properly look at things in this way, everything in our



surroundings becomes alive. We can, therefore, never be free
of the relationships between human beings and everything else
that exists in the world.

You can see, from what | have just said, that the genius of
nature attends to human development during the first stage of
life. In a certain sense, we take up the work of the genius of
nature when we further develop and educate the child. Through
our languagand deeds, which the child imitates and which
affect the child through the will, we continue that activity we
have seen the genius of nature effecting through milk, only we
use humans as a means of providing this nutrition. We also see
that nature teachesice the nutrition received through milk is
the first means of education. Nature teaches naturally. We begin
to teach the soul through our language and deeds, which act
upon the child educationally. That is why it is so important to
be conscious that teachers we cannot do very much with the
head. When it is born into the world, the head already presents
us with what it will become. We can awaken what is in the head,
but, we have no possibility of putting more there.

Here we need to become clear theh lan bring only
certain things into earthly physical existence. The things that
have arisen through superficial convention during the course of
cultural development are totally unimportant for the spiritual
world. For instance, our conventional meanseading or
writing are, of course, not brought by the child (I have already
discussed this from another point of vieBpirits do not write,
nor do they read. They do not read in books nor write with a
pen. Itis only a creation of spiritualists tdktthat spirits work
with human language, or even write. What speech, or even
writing contains is simply convention living upon the Earth. We
do something good for the child only when we do not teach
these conventions of reading and writing intellectbatly,



instead implant reading and writing into the child through the
chest and limbs.

Of course, we have not simply left the children in their
cradles before they are seven years old and begin elementary
school. They have done things and through imitatuits ad
have helped themselves along so that, in a certain sense, their
headspirit has awakened. When children begin elementary
school, we can use what they have already awakened in their
headspirit to teach reading and writing in the conventional way.
But, then we begin to damage this kegadt through our
influence. For this reason, | have said that, to be good, the
instruction of reading and writing must be based in art. We must
first introduce elements of drawing and painting and music,
because thesdfext the human limb and chest aspects, and
affect only indirectly the head. However, they do awaken what
is in the head. You do not torture the head aspect in the way we
do if we simply teach reading and writing in the intellectual,
conventional way. Ifevfirst allow children to draw and then
develop letters from their drawings, we teach the children from
the limbs to the head. We show thenfy &r example. If we
make children look at ti@and copy it, we act upon intellect,
and then the intellect tnaithe will. This is the wrong way. The
proper way is to do as much as possible through the will to
awaken the intellect. We can do this only if we begin with the
artistic and then go on to forming the intellect. During the first
years of teaching, when fivst receive the children, we must
teach them reading and writing in an artistic way.

You must realize that while you are teaching children, they
have things to do other than what you are doing with them.
Children have all kinds of things to do whiclorgelonly
indirectly to your domain. Children must grow. They must
grow, and you need to be clear that while you are teaching,
children must grow properly. What does that mean? It means



that you should not disturb growth through your teaching; you
should nbengage children in anything that would disturb their
growth. Your teaching must work in parallel with the needs of
growth. What | have to say here is particularly important for the
elementary school years. In the same way that what arises from
the head &fore the change of teeth is connected with the
creation of fomat occurs during the period of elementary
schooling is thdevelopment ptHedeis, growth and everything
connected with it until puberty. The development of life arising
out of the best activity concludes only at puberty. Thus, during
the development in elementary school, your primary concern is
with the human chest aspect. You cannot be successful unless
you realize that while you are teaching children, they develop
through the ché®rganism. In a certain sense, you must be a
comrade of nature, since nature develops children through the
chest, that is, through breathing, nutrition, movement and so
forth.

You must be a good friend of natural development.
However, if you have no ungi&nding of natural
development, how can you possibly be a good friend to it? If,
for example, you do not know how to teach through the soul in
order to slow down or accelerate growth, how can you teach
well? The way you affect the soul to a certain gktestyou
the possibility of disturbing the growth forces in the developing
children so that they may grow tall and lanky, which can be
damaging under certain circumstances. To a certain extent you
can unhealthfully retardy the
remain short and stockf course, only to a certain degree,
but you can do this. Therefore, you need insight into the
relationships of human growth. You must have this insight
from the point of view of both the soul and the physical body.

From the pespective of the soul, how can we gasight
about growth? Here we must turn to something better than



conventional psychology. From a more complete psychology,
we can learn that everything that accelerates human growth
forces and forms human growth kattpeople shoot up and
become lanky is connected in a certain sense with the formation
of memory. If we require too much of memory, then, within
certain limits, we make lanky people out of children. If we
require too much from imagination, then we rgiaogle in

their growth. Memory and imagination are connected with the
human developmental forces in a secret way. We must acquire
the proper eye in order to turn our attention to these
connections.

For example, the teacher must be able to cast a
compreherige eye upon the class at the beginning of the
school year, particularly when the children enter the phases that
begin at age nine and twélvEhe teacher must review the
physical development of the children and notice how they look.
At the end of the sclol year or of another period, the teacher
must again review and notice the changes that have occurred.
The result of these two reviey
that one chil dds growth may no
period, and another may hatet up. The teacher must then
ask: In the next school year or next period of time, how can |
effect a balance between imagination and memory that counters
these anomalies?

This is why it is so important that you have the same children
during all of thechool years, and why it is so idiotic that
children have a different teacher every year. However, there is
another side to this. At the beginning of each school year and
at the beginning of each developmental period (at seven, nine
and twelve years of gg®achers slowly come to know the
children. They come to know children who are clearly the
imagination type who reorganize everything, and they come to
know children who are clearly memory types who can



remember everything. Teachers must also beconmr faittil

this. They must come to know it through the two reviews I just
mentioned. However, teachers must extrapolate from this
knowledge, not through an external observation of growth, but
through imagination and memory, whether a child indicates the
possbility of growing too quickly, which will happen if the
childés memory is too good,
stocky from too much imagination. Clichés and jargon will not
help you to recognize the connection between body and soul,
you must ingtad be able to observe the interconnections
between body, soul, and spirit in the growing human being.
Children with much imagination grow differently than those
gifted with memory.

In modern psychology everything is finished. Memory is
there and psycholists describe it. Imagination is there, and it,
too, is described. However, in the real world, everything is
interconnected, and we can learn to understand these
interconnections only if we can make our comprehension
comfortable with them. That means we it use our
comprehension only to properly define everything, but instead
we make this comprehension flexible so that what it has
recognized it can change inwardly, it can change conceptually.

In itself the spirisoul leads into the physical to a degree
where we could say that through affects on the body, through
the milk, the genius of nature raises the child at the beginning
of life. In the same way, after the change of teeth, we raise
children by slowly feeding them with art during elementary
school. A children near the end of elementary school, another
change occurs: their independent judgment, their own feelings
of personality and their desires for independence will slowly
sparkle in from a later period. We consider this when we form
a curriculum sthat we use what should enter in.
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W hen we consider the human body, we must bring it

into relationship with our physically sensible surroundings,
because it exists in a continuous interaction withahdrthey
support it. When we gaze at our physical surroundings, we
perceive minerals, plants, and animals. Our physical body is
related to these minerals, plants, and animals. Superficial
observation, however, does not immediately reveal the type of
relatonship; we must delve more deeply into the essence of the
natural kingdoms if we want to understand the interaction
between human beings and their physical surroundings.

We first perceive the skeleton and muscles of the human
physical body. If we pene&durther, we then perceive the
circulatory system and the organs associated with it. We
perceive breathing and the digestive processes. We can see how
the organs, as natural science calls them, develop out of various
vessel forms. We perceive the brdie, nerves, the sense
organs. Our task is to integrate these various human organs and
processes into the world where the human being exists.

Let us begin with what at first seems most complete (we have
already seen how it is in reality), that is, let us Wit the



human brain and nervous system, and its interconnections with
the sense organs. Here we have those human functions and
structures that have developed over the longest period, so that
they have gone beyond the animal form. The human central
nenous system has, in a sense, gone through and beyond that
of the animal to a truly human system most clearly expressed as
the head.

Yesterday, we spoke of the he
development, that is, the extent to which the formation of the
human body arises out of forces emanating from the head. We
also saw that the effects of the head in a sense conclude with
the change of teeth, around seven years of age. We need to be
clear about what actually occurs in the interaction of the human
head with the chest and limb organs. We need to answer the
guestion: What does the head actually do in its work with the
torso and limbs? It continuously forms. In the first seven years,
our life consists of a formative impulse emanating from the
head and entegrthe physical body. After that time, the head
continues to assist by preserving the form and filling it with soul
and spirit.

The head is connected with human formation, but does the
head create our human form? No, it does not. You must get
used to the ek that the head always secretly wants to make
something of you other than what you are. There are moments
when the head wants to form you so that you look like a wolf.
There are moments when the head wants to form you so that
you look like a lamb, thenrtaake you look like a worm and to
change you from a worm to a dragon. All of the forms your
head would like to make of you, you can find illustrated in the
various animal forms of nature. If you were to look at the
animal kingdom, you could say to yourEb#re | am; only my
torso and limbs continually do me the favor of reforming me
from a wolf back to a human being each time my head attempts



to make a wolf out of me. You continually overcome what is
animalistic. You overcome it such that it does notceuge
into existence; instead, you metamorphose and transform it.
Through the head, human beings are related to the animal
kingdom, but in such a way that in their physical activities, they
continually go beyond it. What actually remains in you? You can
look at someone. You can imagine someone, and you can create
an interesting observation by saying: There is a human being.
On top, there is a head, but it moves like a wolf. However, it is
not a wolf. The wolf is dissolved by the torso and the limbs. It
movwes like a lamb, but is dissolved by the torso and limbs.
Animal forms are always active supersensibly in the human
being and are then dissolved. What would happen if there were
a supersensible photographer who could capture this process?
If we could capterthis whole process on photographic plates
or on continually changing photographic plates, what would
they show? What would we see in these photographs? We
would see human thoughts. Human thoughts are the
supersensible equivalent of what is not expressesk
perceptibly. The continual metamorphosis of animalistic
tendencies streaming downward from the head is not expressed
sense perceptibly, but those tendencies act supersensibly upon
the human being as the thought process. That really exists as a
supersnsible process. Your head is not just a lazybones sitting
on your shoulders. It is actually the thing that would like to keep
you an animal. It gives you the forms of the whole animal
kingdom and continually wants to create the animal kingdom.
However, dea to your torso and limbs, you do not allow
yourself to become a whole animal kingdom while you are alive;
instead, you transform this animal kingdom in your thoughts.
That is how we stand in relationship to the animal kingdom. We
allow the animal kingdoto arise in us supersensibly, but do
not allow it to come to senperceptible reality. Instead, we



hold it in the supersensible. The torso and limbs do not allow
the arising animals into their realms. If the head tends too
strongly to create somethingnfrthose animalistic forms, the
remainder of the organism resists it, and the head must resort

to migraines and similar conditions to destroy them.

The torso also has a relationship to the environment.
However, it is a relationship not to the animal réealno the
entire plant world.A secret connection exists between the
human torso, that is, the chest, and the plant world. In the torso,
it occurs primarily in the circulation, breathing and digestion.
All of these processes interact with the natuyalgath activity
of the plant world, but within a very unusual relationship.

Let us first look at breathing. What does a person do while
breathing? You know that a person takes in oxygen and
combines it metabolically with carbon, thereby producing
carbon dbxide. Carbon enters the body through metabolized
food. The carbon bonds with oxygen, thus forming carbon
dioxide. This would be a fine opportunity for people, once they
have created carbon dioxide, to retain it rather than to expel it.
What would happehthey could separate the carbon from the
oxygen? If, after human beings inhaled oxygen and bonded it
with carbon to form carbon dioxide, they were then able to
release the oxygen but retain and use the carbon, what would
then occur. The plant world. Aedy of plants would suddenly
grow in people. Plants could grow. When you look at a plant,
what does it do? Plants do not rhythmically inhale oxygen as
people do; they assimilate carbon dioxide. By day, plants are
eager for carbon dioxide and give off emydt would be
dreadful if plants did not do that since we and animals would
then have no oxygen. However, plants retain the carbon and
form starch and sugars out of it. They build their entire
organism from it. The world of plants exists because plants a



formed of carbon separated from the assimilated carbon
dioxide. If you look at the plant world, you will see that plants
are metamorphosed carbon separated in the assimilation
process that corresponds to human breathing. In a way, plants
breathe, but fferently from the way people breathe. Only
superficial observation could assert that plants breathe. They do
breathe a little in the night, but to say this is breathing would be
the same as if you were to say: Here is a razor blade; | want to
cut meat wit it. The breathing process in plants is different
from that of people and animals in the same way that a razor
blade is different from a steak knife. The human breathing
process corresponds to the reverse process in plants, namely,
assimilation.

Now you @n understand how all kinds of plants could grow
in you if the process that forms carbon dioxide were to
continue, and oxygen were again expelled. If carbon dioxide
were transformed into carbon as is done in nature (you have the
materials in you), then yoould internally achieve the sudden
growth of the entire plant world. You would disappear and be
replaced by the plant world. The capacity to continually create
a world of plants exists in human beings, but they do not allow
it to come to completion. Therso has a strong tendency to
create the plant world. However, the head and limbs do not
allow that to occur; they resist it. Human beings exhale carbon
dioxide and inhibit the growth of the plant kingdom in
themselves. Instead, they allow the plantdimgml arise from
carbon dioxide in the world outside.

The curious interrelationship of the torso and its sense
perceptible surroundings is that the plant world exists outside
people, and that, in order not to become a plant, people must
not allow the vegative process to arise within them. When it
occurs, they must immediately expel it. We can, therefore, say
that human beings are capable of creating the inverse of the



plant kingdom in the torso. If you imagine the plant kingdom
as positive, then peopleate the negative of it. In a sense, they
create the reverse of the plant kingdom.

What occurs when the plant kingdom begins to misbehave in
people, and the head and limbs do not have sufficient strength
to stop it in its tracks? Then, people becoma ifitihciple,
internal ilinesses that arise in the torso occur because people are
too weak to immediately hinder vegetative growth. If, at the
moment when something within us tends toward the plant
kingdom, we are not able to expel it immediately anuéetté
its own kingdom outside us, we become ill. We must seek the
nature of illness in the realization that plants begin to grow in
people. Of course, people do not become plants because the
interior of a human being is not a pleasant surrounding for a
lily. However, a tendency for the plant kihngdom to arise can
occur due to a weakness of the other systems, and then people
become ill. If we look at the entire plant world, we must admit
that in a certain sense the plant world presents us with pictures
of dl our illnesses. It is a curious aspect of the human
connection to nature that not only can we see pictures of
preadolescent human development in plants, as we have
discussed on other occasions, but, insofar as plants bear fruit,
we can also see picturgsillness This is something that
people may not like to hear because, of course, they love the
aesthetics of the plant world. Insofar as the plant world unfolds
its nature outside human beings, people are correct in their
aesthetic viewpoint. Howevehem the plant world wants to
unfold its nature inside human beings, that is, when human
beings want to become plike, then what is active in the
colorful world of plants outside then becomes the cause of
illness inside them. Medicine will become racecrehen it can

bring each illness into correspondence with &'plasisimply



a fact that as people exhale carbon dioxide for the sake of their
existence, in reality, they exhale the plant world wanting to
develop in them.

You need not be amazed taen plants extend beyond their
normal existence and develop poisons, these poisons also have
a connection with human health and disease. However, there is
also a connection with normal digestion.

Digestion, like breathing, also occurs in the torso, astd mu
be considered in a similar waydigestion, people ingest their
surroundings but do not allow them to remain as they are; they
transform them. People transform their surroundings with the
help of oxygen brought in through breathing. They join what
they eat with oxygen after they transform the food. This process
appears to be a process of combustion, making people look as
if they continuously burned inside. Scientists often say that a
burning, oxidizing process is active in people. However, that is
not true. What occurs in people is not a real oxidation process.
It is an oxidation procdsgay attention to thisthat is
missing the beginning and end. It is only the middle stage of
combustion, and the beginning and end are missing. The
beginning and end tfe oxidation process must never occur
in the human body, only the middle. If the first stage of
oxidation took place in the human organism, as it does in the
formation of fruit, it would be destructive, as when people eat
unripe fruit. People cannot eneluthe beginning of the
combustion process. It cannot exist in them and makes them
ill. When people can eat a large amount of unripe fruit, as strong
country people can, it is because they have such an extremely
strong relationship to the surrounding retilmat they can
digest unripe apples and pears in the same way they digest fruit
cooked to maturity by the sun. Generally, people can endure
only the middle part of the process, only the middle oxidizing
process of digestion. People are also not abletitopade in



the concluding stages of the process, which is like what occurs
when ripe fruit begins to rot. They cannot take part in the end
of the process and must, therefore, excrete the nutritional
matter. In fact, natural processes are not complgbedpre

as they are in the environment; only the middle portions are
completed in people. They cannot complete the beginning and
the ending.

Now we see something very unusual. Consider breathing. It
is the opposite of everything that occurs in the plaid. vio
a sense;pliatnti ki ogwWboim. 6 Human
plant kingdom. Inside human beings, breathing joins with
digestion, the middle portion of an external process. As you can
see, two different things live in our physical torso, namely, the
antiplant process of breathing that always acts with the middle
portion of the other, the external, natural processes. These
things interact. Here is the connection between body and soul,
it is the mysterious connection between body and soul. When
the hunan breathing process connects with the middle part of
the remaining natural processes, the soul, that is, {plawminti
process, connects with the humanly physical that is always the
middle portion of natural processes. Science will have to think
long a hard about the inner connections between body and
soul if it does not seek them in the mysterious connection
between the ensouled breath and the bodily existence of the
middle part of natural processes. These natural processes
neither rise nor fall in man beings. They begin outside people
and can end only after they are excreted. People are physically
connected only with the middle events of the natural processes,
and these processes are ensouled by breathing.

Here arises the fine web of processeshbanedicine and
healthcare of the future must study. In the future, healthcare
will need to ask how the various levels of heat interact in the
cosmos. What is the effect of heat transferred from a cooler



location to a warmer one and vice versa? Howmegteanal

heat process affect the human organism when a human being
encounters it? An interplay of air and water in the processes of
external vegetation has been identified, but its effects on people
will need to be studied.

Modern medicine has barelywetp ask such questions. It
places much greater value upon the discovery of the bacteria
that cause a disease or illitiss.satisfied when it knows this.
However, it is much more important that we know how human
beings can sometimes internally dpvaltny amount of the
vegetative process so that bacteria sense that as a pleasant place
to stay. What is important is that we maintain our bodies so they
do not present a hospitable place for any kind of vegetative
growth. If we do that, then these fivecterial friends will no
longer be able to create such chaos in us.

In considering the relationship of the physical human being
to the outer world, we still have the question concerning the
relationship of the skeleton and muscles to human vital
processes

Here we come to something that you absolutely must
understand if you are to understand the human being, but that
remains almost totally unconsidered by modern science.
Consider what occurs when you bend your arm. Through
contracting your muscles, youseathe lower arm to bend,
which is a very mechanical process. Imagine that you held the
position shown in this first sketch.
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You could attach a string here (A) and roll it up. Then, the
lower arm would make this movement. This is a mechanical
movement. ¥u also perform such mechanical movements
when you bend your knees and walk. In walking, all the
machinery of your body moves and forces act continuously,
primarily forces of leverage, but forces, nevertheless. Now
suppose it were possible to photographtbe forces a person
employs walking, but not the person. That is, we could
photograph the forces used to lift first one leg and then the
other and so forth. We could photograph only the forces, and
there would be nothing in the picture of the persoyouf
developed these photographs of forces, you would see only
shadows, or, in the case of walking, a band of shadows. It would
be an error to believe that you live with your | in the muscles
and flesh. Even when you are awake, you do not live with your
I in the muscles and flesh; you live with your | mainly in these
shadows that you photographed, that is, in the forces that cause
the movement of your body. For example, as odd as it may
sound, when you sit down and press your back into the chair,
you live wth your | in the force that develops in that pressure.
When you stand, you live in the force that your feet exert upon
the Earth. You are always living in forces. It is untrue that our
I lives in our visible bodies. Our | lives in forces. We only drag
our visible bodies around with us during our physical earthly



life. When we are wakeful, we live only in a-fardg. But,
what does this fordeody actually do? It undertakes an unusual
task.

When you eat, you ingest all kinds of mineral matter. Even
thoughyou may not salt your soup strongly, you ingest mineral
matter (salt is already in the food). Further, you have a need to
ingest minerals. What do you do with these minerals? You head
is unable to do much with minerals, and the same is true of your
torso. But your limbs inhibit minerals from assuming their
natural crystal forms within you. If you did not develop the
forces in your limbs, you would become a salt block when you
ate salt. Your limbs, your skeleton and muscles, always tend to
work against theineral forming capacity of the Earth. That
means they tend to dissolve minerals. The human forces that
dissolve minerals come from the limbs.

If an illness goes beyond the simple vegetative stage, that is,
if the body not only tends to allow the plantiavtar begin to
grow, but also allows the crystallization process to begin, then
an extremely destructive form of illness exists, for example,

diabeted.Then, the human body is no longer able to dissolve
the minerals it takes in from the world as theddroen the

limbs should dissolve them. When we are unable to overcome
those illnesses arising from diseassing mineralization in

the body, it is often because we are unable to utilize fully the
remedies against these illnesses that we all mustrtakeefro
network of the sense organs or the brain or the nerves. In some
form or another, we must use the pseudter (I call it
pseudematter for particular reasons) that is in the sense organs,
in the brain and in the nerves, that decomposing matian) to g

control over such illnesses as gout, diabetes and sb forth.
People can first become healthy in this area when we



understand the relationship of human beings to nature from the
standpoint | have discussed today.

We can only understand the human body fitst
understanding its processes and understanding that people
must dissolve what is mineral in themselves, must invert what
is plant in themselves and must raise themselves above, that is,
spiritualize, what is animatverything teachers should know
about physical development is based upon such anthropological
and anthroposophical considerations as those | have discussed
with you here. Tomorrow, we want to discuss what we can build
on this pedagogically.
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I f we use what we have learned in these lectures as a basis,

we can comprehend human behavior and understand how to
relate to childrends behavior.
properly. Concerning human behavior, remember that we must
keep two things in mind, because we can speak of two
contrasting human aspects, namely, the aspects of the limbs and

head.
/@ Limbs
Y R e ) >
Rl W
< -~
Head SERE-—

We must assimilate the difficult idea that we can comprehend
the form of the limbs only when we imagine the head turned
inside out like glove or a sock. The result has tremendous
importance for all of human life. If we sketch this, we can say
that the head is formed, in a sense, from internal pressure, that
it is oinflatedd from the insi



limbs, we can igine them as being compressed from the
outside inward through being turned inside out at the forehead



(this is very important in human life). Recall that your inner
humanity streams from within toward your forehead. If you
look at the palms of your haradsd the soles of your feet, you

will see that a kind of pressure continuously exists that is the
same as the pressure from inside upon your forehead, only in
the opposite direction. If you hold the palm of your hand up to
the world, or place the sole ofiydéoot upon the ground, the
same thing streams in through your palm or your sole as streams
from inside against your forehead. That is an extremely
important fact. It is important because through it, we can see
what the human spusoul actually is. Yatan see that the
spiritsoul is a stream that flows through the human being.

What is the human being in relation to this smtit?
Imagine a flowing river which is then obstructed so that
counterwaves form. In the same way, the-spuitbreaks and
cascades against the human being. Human beings are an
obstruction for the spirgoul wanting to flow unhindered
through them; however, they block it and slow it. The spiritsoul
backs up in people. However, the effect that | have referred to
as a streaming very strange. | have referred to this effect of
the spiritsoul as something that flows through people; but,
what is it in relationship to the physical body? It is something
that continuously absorbs human beings.

People face the physical world, and $péritsoul
continuously tries to absorb them. For this reason, we are
always shedding and peeling on the outside. If the spirit is not
sufficiently strong, then we must cut off some parts, such as
fingernails, because the spirit wants to destroy them by
absorbing them from the outside. It destroys everything, but
the body sl ows the spiritodos de
a balance within themselves between the destructiveosgirit
and the continuous growth of the body. The chest and
abdomen are ieged into this stream; they fight against the



destruction of the penetrating sgoul and fill people with
matter. From this you can see that the human limbs extending
out beyond the torso are really the most spiritual part of the
human being, becausethe limbs the process of creating
matter occurs the least. The metabolic processes the abdomen
and chest send into the limbs are all that make our limbs
material. Our limbs are spiritual to a very high degree, and as
they move, they consume our bodye Bbdy depends upon

the development of what people have as tendencies from birth.
If the limbs do not move sufficiently or appropriately, then they
do not sufficiently consume the body. The torso is then in the
lucky position, at least lucky for it, tHa¢ limbs do not
consume enough of it. It uses what thus remains to create an
overabundance of matter. This material surplus then permeates
both what people have as a tendency at birth and their proper
physicality because they are born beings ofsspiritVhat
people need is permeated with something they do nét need
matter that is only earthly and does not tend toward the spirit
soul in the true sense of the word; people are filled more and
more with fat. However, when people store that fat in an
abnormalway, it presents too much resistance to a-spitit
process, a process of absorption, the consuming process that
per meates peopl e, and then tF
becomes more difficult. Therefore, it would be incorrect to
allow children toa too much fattening food. If they do so,
since the fat blocks the sp#ttul, the head separates from the
spiritsoul and becomes empty. It is our task to develop the tact
necessary to work with the complete social situation of children
so they do notjn fact, become too fat. Later in life, the
tendency to become fat depends upon all sorts of things.
However, through correct nutrition it is possible, when the
children are not abnormathat is, when they are not



particularly weak children who easily necdaii to help
prevent children from becoming too fat.

We are irresponsible if we do not fully appreciate the great
meaning of these things. We must realize that we interfere with
cosmic evolution when we, for instance, allow a child to
become too fat. Cosc evolution expresses its intent toward
human beings in that it allows human beings to be permeated
with a spiritsoul stream. We really do interfere with cosmic
evolution if we allow a child to become too fat.

You see, something very curious occutgimdaman head,
namely, as it accumulates, the smut sprays back like water
meeting a welThat is, the spiroul carries matter with it the
way the Mississippi carries sand, and where themiris
obstructed, that matter is sprayed backtive brain so that
overlapping waves occur. This pounding of matter against
matter causes it to continuously disintegrate in the brain. When
matter still permeated with life is beaten back as | have
described and then disintegrates, nerves are created.ave
always created when matter forced through life by the spirit
disintegrates and dies in the living organism. This is the reason
that nerves in the living organism are dead material: life is
displaced and dammed up in itself, and matter crumbles and
disintegrates. That is how channels filled with deadfimiter
nerve are created everywhere in people. There thesepirit
can course through the human being. The-spuitspeeds
through the human being along the nerves because it needs
disintegrahg matter. It allows the matter on the surface of
people to decompose and peel off. The it can only fill
people after matter dies in them. Inside human beings, spirit
soul moves parallel to the materially dead nerve pathways.

In this way, we casee how the sphsioul works in people.

We see it approaching from outSidkeveloping an absorbing
and consuming activity. We can see it enter, see it dam up,



crumble and bring death to matter. We can see how matter
decomposes in the nerves and how th#-spul approaches

the skin from the inside out as it prepares paths through which
it can travel. The spi3bul cannot move through what lives as
an organic whole.

How can you get an idea about what is organic and living?
You can imagine what livesasiething that absorbs the spirit
soul and does not let it through. You can imagine what is dead,
what is material, what is mineral, as something that lets the
spiritsoul through. From this you can, in a way, define the
living body, the skeleton and tleewous system or mineralized
matter, in general: What is living and alive is spiritually
impermeable; what is physically dead is spiritually permeable.
Blood is a very specialThedrelationship between blood and
the spirit is the same as that betmamque matter and light.
Blood does not allow the spirit to pass through; it keeps the
spirit in itself. The substance of nerves is also a very special
substance. It is as transparent glass to light. Just as transparent
glass lets light through, in tlaene way purely physical matter,
including the nerves, lets spirit through.

Here you have the difference between two human elements,
between what is mineral and is transparent to the spirit, and
what is more like an animal, more organically alive, ansl retai
the spirit, causing the spirit to produce forms and to shape the
organism.

The difference is very consequential for working with human
beings. If people work physically, they move their limbs. That
means they swim totally immersed in the spirit. Trios tise
spirit dammed up in that person, it is the spirit outside. If you
chop wood or go for a walk, if you use your limbs simply by
moving them for work, whether it be useful or useless work,
you are always splashing around in the spirit and yowagise alw
connected with the spirit. That is very important. It is also



important to ask ourselves what happens when we perform
mental work, when we think or read or similar things. Here our
connection is with the spigoul living within us. Here we no
longersplash in the spirit with our limbs; instead, the-spurit
works in us and uses the life in our body, that is, it is completely
expressed as a living bodily process. Through the obstruction
within us, matter is continuously deposited. In mental work, ou
body is excessively active; in contrast, in physical work, our
spirit is excessively active. We cannot work with thessplrit
unless we work inwardly with our body. When we work
physically, the sphsbul within us at most participates by
providing 8 with the thoughts to give direction to our walking
or to orient us. However, the spattul outside us does take
part. We always work in the spirit of the cosmos. We always
connect ourselves with cosmic spirit when we work physically.
Physical work ispsitual; mental work is a human bodily
function. We must comprehend and understand that physical
work is spiritual and that mental work is human activity. When

we work physically, we are engulfed by the3spitien we

work mentally, matter is active ardited within u$.

We must know these things if we want to think with
understanding about work, whether mental or physical, about
relaxing and tiring. We cannot knowledgeably think about
working, relaxing or tiring if we do not understand what we
have jst discussed. Imagine, for a moment, someone who
works too much with the limbs, someone who does too much
physical labor, and what the consequence is. That person would
be too closely connected to the spirit. He or she would be
continuously immersed in thgirit when working physically.
The spirit would thus gain too much power over the person,
that is, the spirit that approaches a person from outside. We
make ourselves too spiritual if we work too much physically.



We make ourselves spiritual from theideitsThis results in
our having to give ourselves over to the spirit for too long, that
is, we must sleep too long. If we work too much physically, we
must sleep too long. However, sleeping too long promotes
bodily activity too strongly, the activity mgisiut of the torso,
not the head. Excessive sleep excites life too strongly, and we
get a fever and become too hot. If we sleep too much, our blood
boils and its activity cannot be transformed. And excessive
physical work creates a desire to sleep tdm muc

What about those who are lethargic, who so like to sleep and
sleep? This is different and occurs when someone actually
cannot stop working. They cannot stop working. Lethargic
people do not sleep because they work too little, but because
they continuall move their legs and fidget with their arms
throughout the day. Lethargic people are doing something, and,
seen externally, they do nothing different than someone who is
industrious, but they do it without any goal. Industrious people
turn to the outsidevorld and connect their activity with a goal.
That is the difference. Senseless activity, like that done by
lethargic people, makes sleep more alluring than purposeful
activity. In purposeful activity, we do not just splash about in
the spirit; rather, baase we act purposefully, we slowly draw
the spirit in. When we reach out our hand to purposeful work,
we connect ourselves with the spirit, and, therefore, the spirit
has less need to work unconsciously in sleep, because we work
with it consciously. It isot important for people to simply be
active, because this is also true of lethargic people. Rather, what
is important is the extent to which peopleparposefully active
Purposefully activié these words must permeate us if we are
to teach children. V€n are people active senselessly? They are
senselessly active if they are active only as the body demands.
They are purposefully active if they are active according to the
surrounding demands, not simply as the body demands.



We must consider this with dndn. On the one hand, if we
only ask the body what movements to accomplish, we can

increasingly guide the chil dos
just in the physical bdilyhat is, toward calisthenics. On the
ot her hand, we c anovegnenistowarda c hi

purposeful movements, toward movements filled with purpose,
so that the child does not splash around in the spirit, but follows
the spirit as the goal. We then develop physical movement in
the direction of eurythmy. The more we allow emldimply

to do calisthenics, the more we lure children into excessive sleep
and toward an excessive tendency to become fat. Because
people must live in rhythm, the more we allow the pendulum

to swing toward the body, the more it will swing back into
purpcseful exercise, such as eurythmy, where every movement
expresses a sound and has meaning. The more we alternate
physical education with eurythmy, the more we can bring the
need for sleep and wakefulness into harfibmg.is how we
usethewilltomaintai bal ance in the chilc
slowly made something senseless out of gymnastics, have made
it into an activity that only exercises the body, is a side effect of
the age of materialism. That we want to raise it to the level of a
sport, that wavant to add nonsense to it, so that it becomes
even less than senseless, meaningless movements, reflects a
desire to drag people down, not just to the level of materialistic
thinking, but also to animalistic feeling. Excessive sport activity
is Darwinismin practic€. Theoretical Darwinism claims that

people developed from animfalsSports are practical
Darwinism, and that means setting up the goal of degenerating
people back into animals.

We must state these things radically because modern teachers
must understand that they are to be not simply teachers of the
children entrusted to them. They must also have a social effect



that will affect all of humanity so that things do not continually
arise that would slowly make people more like animals. This is
not false asceticism. It is something derived out of true
objective insight and is just as true as any other scientific
finding.

However, what is the situation with mental work? Bodily
activity and a continuous decomposition, that is, a dying, of
organic matteralways accompany mental work, thinking,
reading, and so on. We have decomposing organic matter in us
if we do too much mental work. If we spend our day in nonstop
academic activity, by evening we have too much decomposed
matter in u8 decomposed organic tea. This affects us; it
disturbs our peaceful sleep. Excessive mental work destroys
sleep the same way excessive physical work makes people
drowsy. But, if we strain ourselves mentally, if we read difficult
things that we must think about as we arengéstomething
not particularly enjoyed by modern people), if we want to read
thoughtfully too much, we fall asleep. Or, in another instance,
if we do not listen to the babbling of popular speakers or others
who talk only about what we already know, hietiddisten to
people whose words we must follow thoughtfully because they
are saying something that we
and drowsy. It is a wddhown occurrence that people who go
to lectures or concerts that must be thoughtfully pedcaide
comprehended, and who are unaccustomed this but go because
it is owhat you do, 6 such peo
word. They often sleep through the whole of any lecture or
concert that they attend because of social convention.

Here againve find two differing aspects. Just as there is a
difference between senseless-basy and purposeful external
activity, there is also a difference between a mechanical thinking
activity and a thinking activity accompanied by feeling. If we
always connemterest with our mental work, then this interest



and attentiveness enlivens our chest activity and does not allow
the nerves to die off excessively. The more you simply read
along and make no effort to absorb with interest what you read,
the more you feter the death of your own inner matter. The
more you follow what you read with interest and warmth, the
more you foster blood activity and the enlivening of matter, and
the more you inhibit the disturbance of your sleep. If you are
cramming for a final am, you are learning much that does not
interest you. If you were to learn only what interests you, then,

at |l east under todayds conditi

result is that cramming for a final disturbs your sleep and brings
disorder into younormal life. We must pay particular attention

to this with children, and it is best and most in line with the
ideal of education to let the congested learning that precedes
final examinations fall by the waysiteat is, drop final
examinations all togeth In other words, the end of the school
year should be just like the beginning. As teachers, we might ask
ourselves why we should test children at all, because we have
had them in front of us and know very well what they do or do
not know. Under curreabnditions, this can, of course, be only

an ideal, and | would ask you, in general, not to reveal your
rebellious natures too strongly. For the present time, you need
to keep what you have to say against modern culture to
yourselves, so that you can slavdyk (because, in this area,

we can only work slowly) toward the goal that people learn to
think differently. In that way, society can take on a form other
than the one it has now.

You must think of the interconnections between everything.
You must knowttat eurythmy is an activity filled with purpose
and is a spiritualizing of physical work, and that interesting
instruction literally enlivens intellectual work and supplies it

with blood®



We must bring spirit to all/l
to dl inner and intellectual work. If you think about these two
things, then you will see that the first is significant in teaching

and social life, and that the second is significant in teaching and
health.
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STUTTGART/SEPTEMBER,191

I f, in the interest of developing a true pedagogical art, we

consider people as we have until now, then, because of many
different things, the threefold aspect of the human physical
body becomes apparent. We clearly differentiate between
everything conmméed with the form of the human head and
everything to do with the form of the chest, and, in general, the
torso, and with the form of the limbs. We need to understand
that the limbs are much more complicated than people normally
think, because what thmlis represent extends from outside
into the human being. We need to differentiate between the
forms fromwithinoutward in human beings, and those
inserted into the human body from outside.

If we consider these three parts of the human body, it
becomes ptcularly clear that the human head is a whole
human being raised above the animal world.

In the head we have the actual head, and we also have the
torsai that is, everything associated with the nose. And we
have a limb component that extends into theyca¥bithe
bodyi that is, everything surrounding the mouth. In this way,
we can see how the entire physical human being is present in



the head. But, only the headad.
the degree that we can only vaguely recognize the ioonnect



between the nose and lungs. Nevertheless, the nose is related to
the lungs. The human nose, to a certain extent, is a
metamorphosed lung. The nose transforms the breathing
process so that it is directed toward the physical. It would be a
mistake to @w the lung as less spiritual than the nose. The lung
is more artistically formed. The spirit, or at least the soul,
permeates it more completely than the nose. If you understand
things properly, you will see that, although the nose sits
shamelessly in tmeiddle of the human face, the lungs, even
though they are more closely connected with the soul, modestly
hide their existence.

Everything about the human mouth, with its undeniable
relationship to nutrition and the human limbs, is connected
with metabolis, digestion and nutrition, and extends the limb
forces into the human being. Thus, the human head is a
complete human being, only the things not-lleadh it are
stunted. The chest and abdomen exist in the head, but there
they are stunted.

By contrastwhen we look at the limb aspect of the human
being, everything that the limbs represent in their external form
and development is primarily a transformation of the upper and
lower jaws. Stunted forms of what your legs and feet, arms and
hands are enclogeur mouth from above and below. You only
have to think of them in the proper way. Now you might
interject that when you imagine your arms and hands to be the
upper jaw, and your legs and feet, the lower jaw, the question
arises about the purpose of whatts o0j awdé r epr es
does it obite?d6 Where is the o
your upper arm and your upper leg or thighbone join your body.
If you imagine that this is the human torso [Rudolf Steiner
begins to draw], then you must imagie¢ somewhere out
there is the actual head. The mouth opens on the upper side
and the lower side so that you can imagine a curious tendency



for the jaws of an invisible
and stomach.

Wh a t does t his i n vontisuously e 0
consumes you and spreads 1its
this form, you have a wonderful picture of what actually exists.
While the real human head is a physical, material head, the head
associated with the limbs is a spiritual head. However, i
becomes a little material in order to continuously consume the
human being. When human beings die, this spiritual head has
completely consumed them. It is an amazing fact that our limbs
are formed so that they can continuously consume us. Our
organism iglways slipping into the wide open mouth of our
spirituality. The spirit demands of us a continuous sacrifice of
devotion, and this sacrifice expresses itself in the form of our
bodies. We cannot understand the human form if we cannot see
how this sacrifie, devoted to the spirit, is expressed in the
relationship between the human limbs and the rest of the
human body. The head and the limb natures of the human being
exist at extremes, and the chest or torso nature is in the middle,
and, in a sense, it de=athe balance between these two
extremes.

The human chest is head and limb nature as well. The limb
and head aspects mix into the nature of the chest. The chest at
its upper end always has a tendency to become head and at the



lower end, the tendency tdjuwst itself to the stretched out
limbs, to the external world. In other words, the lower end of
the torso tends to take on the nature of the limbs. The upper
portion of the chest tends to become head and the lower
portion tends to become limbs. Althouigé tipper portion of
the human torso always wants to become head, it cannot do so.
The other head inhibits this, and the chest can only bring forth
a likeness of the head, something we might call the beginning
of a head. Can we clearly recognize that fhex ppart of the
chest makes a start toward the formation of a head? Yes, the
l arynx, which peoplheeadntouiitsi vte
[the GermarKehlkopf f or | ar ynxheadd]l.i tTehr
human larynx is, without a doubt, a stuntemhdm head, a
oOheaddé that cannot quite becom
l'ive out its oOoOheadd nature th
speech is a continual attempt to become a head in the air. When
the larynx attempts to become uppermost in the head, it
produes the sounds that human nature holds back most
strongly. When the larynx attempts to take on the characteristics
of the nose, it cannot truly become a nose because the real nose
hinders it. It thus brings forth nasal sounds when it attempts to
become a ree. In nasal sounds, the actual nose constricts the
arising atnose. It is particularly significant that human speech
continually attempts to create parts of the head in the air, and
that these parts of the head expand in-ikenovements
that the phyisal head then constricts. This is human speech.

It will certainly not amaze you that the moment the head is
physically compldtearound the age of sefiethe change of
teeth presents the opportunity for the $mad to arise from
the larynx, permeated wattkind of skeleton. However, it must
be a skedelt on. o We do t his b
development of language by imitation and, instead, begin to

control speech development of through gramivarmust be



aware that when we receive children in elemesatzool, we
need to practice an activity on the soul similar to what is
practiced by the body when it produces the second set of teeth.
We make the development of speech firm in the soul aspect
when we include grammar in a reasonable way, so that what
comes from speech enters into writing and reading. We will
achieve a proper relationship of feeling to human speech if we
know that the words people form tend to become the head.

In the same way that the human chest has an upward
tendency to become the haadlso has a downward tendency
to become the limbs. Just as speech arises from the larynx as a
refined ohead, éd a head <caugh
continues downward from the human chest toward the limbs
has a coarsened limbture. In a sense, wkize world pushes
into people has a thickened and coarsened limb nature. When
science begins finally to explore the secret of how the hands and
feet, arms, and legs are coarsened and inserted more deeply into
people than they appear, it will have disedwbe answer to
the riddle of sexuality; only then will people find the proper tone
to speak of such things. It is not surprising that all of the
discussion we hear today about how we should handle sex
education really has no meaning. People cannoh exipédi
they do not understand. Modern science has absolutely no
understanding of what we have only hinted at about the
connection between the human limbs and torso. However, you
must know that just as we insert what entered the nature of the
teeth before ge seven into the soul in the first years of
elementary school, so we must, in the final years of elementary
school , bring into the chil d¢t
nature of the limbs and is first fully expressed at puberty.

Thus, just as the seekth appear as a capacity to learn to
read and write, an activity of imagination and a permeation of
inner warmth announces what the soul develops toward the end



of elementary school at the age of twelve to fifteen years. You
must emphasize particulariytatyi ng t hat depends
capacity to fill things with inner love, that is, everything
expressed by imagination. You must appeal to the power of
imagination, particularly in the final years of elementary school.
We are more justified in requiring gevetyearold child to
develop intellectuality through reading and writing than we are
in neglecting to bring imagination continually into the power of
judgment that slowly approaches at the age of twelve. We must
teach everything children have to learnhose years by
stimulating their imagination. That is how we must teach
everything concerning history and geography.

We al so appeal to childrenos
we tell them, OHere you see a
such a les in your eye. You are familiar with the camera that
makes i mages of things; your e
when we show how human sense organs embody things that
exi st in the worl d, we are ac:

imagination. What#y embody is visible only as a corpse when
we remove it from the body; we cannot see it in the living body.
In the same way, all the instruction given for geometry, and
even for arithmetic, must not fail to appeal to imagination. We
appeal to imaginatiohwe always make an effort to have the
children use their imagination, even in geometry and arithmetic.
We attempted this in the practical part of this seminar when
considering how to make surfaces comprehensible not only to
the chil dos awaytthatltHe ehsld woulditmly s u c |
comprehend the nature of a surfage.| said yesterday, | am
surprised that no one ever thought of explaining the
Pythagorean theorem in the following way: Suppose there were
three children. One child blows enough powd&r a square
to cover it. The second child does the same with a second
square, the third with a small square. We can encourage the



childrends 1 magination by shc
powder that covers the large area equals the combined amounts
of powder on the small and middlesized surfaces. Then we
would draw the childrends <co
blown onto the squares, not through mathematical exactness,
but with imagination. The children would follow the surface in
their imagination. Thewould understand the Pythagorean
theorem through their imagination and through the flying
powder blown onto a square. We cannot, of course, perform
this in reality, but we can e

In these years we must always take caraghagchers, we
create what goes from us to the children in an exciting way so
that it gives rise to imagination. Teachers must inwardly and
livingly preserve the subject material; they must fill it with
imagination. This is not possible unless wenfithifeelingwill.

In later years, this often has a strange effect. What we must
emphasize, and what is particularly important toward the end
of elementary school, is community life, the harmonious life,
between teacher and children. No one can become grgde
school teacher who does not always try to present the lesson
with imagination and in a fresh way. It is a fact that when we
present things one time filled with imagination and continue to
repeat them, they become frozen in the intellect. We must
continue keep imagination alive, otherwise, what it produces
becomes petrified.

This, however, sheds some light on how teachers themselves
must be. They must never, at any time in their lives, be bitter.
There are two concepts that never fit togetheeifslifo be
fertile: pedantry and the vocation of teaching. If teaching and
pedantry come together in life, the result will be an extremely
unhealthy marriage, more so than anything else life could offer.
| do not believe we need accept the absurdityhdrathas ever
been a union of pedantry and the vocation of teaching.



You can see, therefore, that teaching has a certain inner
morality, an inner responsibility. Teachers truly have a
categorical imperative! This categorical imperatiees:your
imagition alivé you feel yourself becoming pedantic, then say
to yourself: For other people pedantry may be bad, but for me,
it is immoral! This must be th
teachers, attitude, then teachers must consider learnireg how t
use their knowledge of teaching for another profession. Of
course, in life we cannot accomplish these things and achieve
completely the ideal; however, we must akleaghe ideal.

You will not have the proper enthusiasm for pedagogical
morality if pu do not fill yourself with something
fundamentd that is, the recognition that the head itself is
already a complete human being with stunted limbs and chest.
You must know that each limb of a human being is a complete
human being, but with the head ahdst stunted, that and in
the chest the head and limbs maintain balance. If you use this
fundamental thought, then you will receive inner strength from
it so that you can fill your pedagogical morality with the
necessary enthusiasm.

What forms human intettuality has a strong tendency to
become slow and lazy, and it becomes most lazy when people
constantly feed it with materialistic ideas. However, it will take
flight when we feed it ideas received from the spirit, but we
receive these into our soulsyoaitirough the indirect path of
imagination.

How people ranted and raved against including imagination
in education during the late nineteenth century! In the first half
of the nineteenth century we had such brilliant people as
Schelling, for example, whibotight more soundly about

educationr.

You should read ScheQohcermngthes e X
Method of AcademiciSwioigh was, of course, not intended



for elementary school, but ithe early ninetemarttury spirit

of pedagogy lives in it. g the second half of the nineteenth
century, people understood this spirit in a masked form. Then,
people were cowardly about the life of the soul and complained
about whatever entered the human soul through the indirect
path of imagination, becauseythelieved that if they accepted
imagination, they would fall directly into the arms of
untruthfulness. People did not have the courage for
independence, for freedom in their thinking and, at the same
time, for a marriage to truth instead of lies. Peepled
freedom in thinking because they believed they would
immediately take lies into the soul. To what | just Haéd is,

to filling their lessons with imaginaficeachers must
therefore addourage for the. Wittmout this courage for truth,
teaches will achieve nothing with the will in teaching, especially
with the older children. We must join what develops as courage
for truth with a strong sense of responsibility toward truth.

A need for imagination, a sense for truth, and a feeling for
respondiilityii these are the three forces that constitute the
nerves of pedagogy. Those who would take up education
should write this as their motto:

Enliven imagination,
Stand for truth,
Feel responsibility.
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human organism, The art of education based on an understanding of

the human organism), GA 218.

Concerning the threefoldedness of the natural human betige

total beingi refer to The Case for AnthroposoplyPr i nci pl es
Psychosomatic Physiology, 6 Rudol f
Refer to Rudolf Stei neThékarmaefct ur e
Untruthfulness, Pakie2ture 20, Rudolf Steiner Press, 1982,43;

and the lectures on May 6 and June 1, 1918, contaihetsirund
Kunsterkenn{i#igt and the experiencing of art) GA 271.
Concerning childrends sl eep, ref
August7, 1921, containedMenschenwerden Weltensseei dtel

Il oDie kindliche Entwickelung &b
evolution, cosmic soul and cosmic spirit, Part 2, Child development

until puberty), GA 206.

Refer toAn Outline of Occult Soizhce,pt er 3, 0Sl eep al

LEC TUREZ2

Joham Friedrich Herbart (17886841), philosopher and
educator,teacher in Gottingen. Recognized as the founder of
scientific pedagogy that is closely connected with practical
philosophy (ethics) and psychology. Among his workiigemeine
Padagofikeneral pdagogy), 1806,Lehrbuch =zur Psycologie
(Introduction to psychology), 1816, akbnriR Padagogischer
VorlesungéBurvey of pedagogical lectures), 1835. Rudolf Steiner
speaks about Herbartds world vie
Wor |l d Vi ews h Riddles of Philosephthoopasdphic



Press, 1973, GA 18. See also Ste
in Spirituelle Seelenlehre und Weltbé8prhuaigoul instruction
and view of the world), GA 52.
Transl at or sd not en of theodevelapmenm@in c i s
periods of humanity and the péslantean cultural ages, see Rudolf
Steinerds | ectures of AtithgGaes 31
of Spiritual ScigRaedplf Steiner Press, 1970, GA 95.

Notes to page 50

Refer to the chapte, o0 T h e Hu malntuitivenTtinkingad u a | i
a Spiritual Path: A Philosophy of FAedttmmosophic Press, 1995
Refer to Rudol f Steinerododel ect u
Erganzung heutiger Wissenschaften durch Ai@bpptesaitétion
of contemporary science through anthroposophy), GA 73 and his
lectures from April 20, 1922, imMhe Human Soul in Relation to
World Evolutiofnthroposophic Press, 19&A 212.
Refer to Rudolf St ei neAntl@raposbphyc t ur
andthe Inner Lif&Valdorf Institute, Adelphi University, 1992;
Anthroposophy: An Introdiitidolf Steiner Press, 1983, GA 234.
0Cogito ergo,suim ( 0 | t hink, therefore |
philosopher, mathematician, astronomer and physicist René
Descartes (1586650), who served as an officer in various armies
and lived in Holland for a long time, finally being called by Queen
Christine to Sweden, where he died. Refer Ryihispia
Philosophiglensterdam, 1644), particularly paragraphs id 7,5
14 in Part 1. oOWhil e we thus r1ej
doubt, and feign that it is false, it is easy to suppose that there is no
God, nor heaven, nor bodies, and that we possess neither hands, nor
feet, nor indeed any body; but we oaim the same way conceive
that we who doubt these things are not; for there is a contradiction in
conceiving that what thinks does not at the same time as it thinks,
exist. And hence this conclusibthink, therefore | enthe first and
most certaitof all that occurs to one who philosophises in an orderly
way. 6 ( Excer pt ThefPhilpsaphiealigNoik pfliDesdartek r ¢
Elizabeth S. Haldane and G.R.T. Ross, trans., Vol. 1, Cambridge
University Press, 1967, p. 221.) Rudolf Steiner addoipsego sum
in Chapter 3, OThi nki ng Intuiive t he
Thinking as a Spiritual Path: A Philosophy pGAdedois lecture



of October 12, 1918, irhree Streams in the Evolution of, Raidkilfid
Steiner Press, 1985, GA liB4is lecture of April 10, 1913, in
Ergebnisse der GeistesfqRebultg of spiritual investigation), GA 62;

and in the chapter o0Ger manthel deal i
Riddle of Maviercury Press, 1990, GA 20. Refer also to the discussion
cncerning Descartes in the chaptel

Modern Age of T h olrnegRiddles BfvRhilgsophy o n 6
Anthroposophic Press, 1973, GA 18.
Notes to pages 58

7.1l n the phrase oOactivity of t hin
wereinsded by a previous editor of the German edition.

8. In previous German and English editions the sketches contained in
the o0dittod copies were used as
typewritten manuscripts of the original stenographic notes showed
that Rudolf &iner demonstrated this point with the sketch given
here. The sketch that was in this position in earlier editions is now
inserted in the proper location.

9. Ref er to Lecture 2, note 5 above
| deaof Fdnaidve dhimig as aiSpiritual Path: A Philosophy
of Freedpm and Rudol f Steinerds |l ectu

OAnt hroposophie und die Rftsel (
Padagogik Rudolf Steitwér 5, no. 1, April, 1931; and [re
Menschenschlde 11, no7/8, 1937; also to be publishedDas
Wesen der AnthropgsBph8® (The nature of anthroposophy).

10. Concerning thinking and will in connection with life before birth
andafter death, refer to Rudolf S
i n oSpinrtiitfual KScoiwved edge and Soci al
manuscript, GA 191.

11. Arthur Schopenhauer (138860) studied natural science and
philosophy in Géttingen and Berlin and later lived in Jena, Weimar
and Dresden without having completed his studies. Fahaiig,
and embittered because he felt himself misunderstood and rejected,
he moved to Frankfurt in 1833. Only in the 1840s did he gain more
attention, and he became a popular philosopher in the 1870s.
Concerning the will as a germ of the spaul, refeto his main
work, The World as Will and, |#849, Book 4. Refer also to the
introduction Rudolf Steiner wrote for the Cotta editioArtiur



Schopenhauer d(sArst2hnutrl i L chlremp eWehrakueel
works), inBiographien und biographische @&ag@phies and
biographical sketches, GA 33),
Co n c e p t TheoRiddl&s ofiPmilqdAH8; also his lecture from
December 4, 1920, Die Briicke zwischen der Weltgeistigkeit und dem
Physischen des Melisbkamige between universal spirituality and
physical man; not in the English volume of same title), GA 202.
12. Theosophy Chapter 3, 0The Three Worl
Anthroposophic Press, 1994. On the same topic, see also the chapter,
o0Concerni-he¢yi hgeaBdot he Human So
Love,; and the Relation oARoddhese
Notes to pages 58

to Seknowledge and The Threshold of the SpirfRualoi/Stieiner
Press, 1975, GA 17.

13. This sketch is contained in thipawritten manuscript of the original
stenographer s notes and in thei
sketch contained in earlier German and English editions.

| { B
S Vo —
Thought P \(’ will
Picture i f > ,_.3 ; Sed
1 F S o5t
3
Antipath ¢ Sympath
P y L _Y_..E.._Z)
Feeling

14. This sentence is contained in the typewritten manuscript of
theoriginal stenographic notéhe dittoed copies, which have
additions from the participantds
antipathy. o6

15.Ref er to Rudolf Steinerds essay,
Ver°offentlichung ¢ b e rPhiosophleiucdh er
Anthrposophi@esammelte AufsE@Peb1923 (Earlier secrecy and
present publication of supersensible knowleBb#osophy and
Anthroposophy: Collected E334¢923), GA 35.

16.Ref er to Chapter 4, SectTheCase3, 0
for AnthrasophRudolf Steiner Press, 1970, GA 21; and Chapter 4,



17.
18.

19.

20.

21.

22.

0The Worl d a dntuiBve Thinlkeng asia Spirituél PathnA
Philosophy of Freedom
An earlier German editor added ot
The term O0sense per cenpisticopies 6 was
andalso in the notes of some of the course participants. In the
stenographic notes the term used
Concerning the connection of sympathy, imagination and
l'ivingpictures, refer to BRBudol f
1911 inWisdom of Man, of the Soul and of ,thet8pipbsophic
Press, 1971, GA 115. In this lecture, imagination as a higher stage of
knowl edge is considered. [ Transl| a
wor king of what DmagiShainendcaboboy
the lecture of October 26, 1909 in the same volume.]
Refer to Lecture 2, note Tthgosoplai. 3.

Notes to pages 58

Transl atorsd not e: Mot or nerves
nerveswhich transmit signals from the brajpatts of the body,

thereby stimulating movement. Sensory nerves are said to be nerves

that transmit sense perceptions to the brain.

In his lecture of November 6, 1916, Karma of Vocation
Anthroposophic Press, 1984, GA 172, Rudolf Steiner speaks about

the socalled sensory and motor ner
organized and they all have one function. Fhalksl motor nerves

are different from the smalled sensory nerves in that the sensory

nerves serve to perceive the external world whbesaecalled

mot or nerves serve to perceive or
Chapter 4, Section 6, OPrinciples
The Case for

AnthroposopB®yA 2 1 ; Rudol f Steinerds | ec
The Renewal of Eduddtiieko Archives 1981, GA 301, lectures of

April 23, 1919, June 8 and 9, 1918pinitual Scientific Considerations

of the Social and Pedagogic, ymdionanuscript, date unknown,

GA 192; lecture of December 7, 1919The Michael Impulse
typewriten manuscript, date unknown, GA 194; and lecture of
December 12, 1919 Tine Mysteries of Light, of Space and of the Earth
Ant hroposophic Press, 1945, GA 1
references to GA 192 and 194 are our corrections of references given



23.

24.

25.
26.
27.

28.

in error in the German edition.] See also the summary contained in
the book by Herbert Hensel and Hans Jirgen Sclzaurkerage der
motorischen und sensitiven Nerven. Ausziige aus Werken Rudolf £
(Concerning the question of motor and sensory nerREspEs
from Rudolf Steinerds wor ks, Ma r
also Part 2 (documentation appendix) of the publication edited by
Wolfgang Schadje menschliche Nervenorganisation und dig soziale Fre
two volumes (The human nervous systentladocial question,
Stuttgart, 1992).
Refer to Rudol f St &i, 09l iB,sOcdule ct ur
Physiolodiudolf Steiner Press, 1983, GA 128.
Earlier editions contained oOover
However, the dittoed copiesconteid O s pi nal cord. ¢
that Rudolf Steiner was referring here to the posterior horn of the
spinal cord into which the centripetal nerves [called the sensory
nerves in English] are drawn, whereas the centrifugal nerves [called
the motor nerves iBnglish] extend out from the anterior horn. The
typewritten manuscript of the stenographic notes contains the
passage,

Notes to pages 69

OAnot her such leap is to be four
when one nerve goes toward the anterior taordighe other away

from the anterior hospinggd . dalh &md e
Cyclopedic Medical Dictibhidryedition, contains clear illustrations

of the spinal cord and the oO0sen:c
and exiting the opposing horns.]

on our bodiesod6 was added by an e
Refer to Lecture 1, note 10.

Concerning the connection of the various parts of the body to

t hecosmos, refer &30 6adntheopodaphicgl T h
Leading ThougRmsdolf Steiner Press, 1983 G2 6 ; and Ste
|l ecture on November 26, 1920, p
Form Out of Cosmi ¢  Amhdoposophicdl h | y
Quarterlyol. 17, no. 1, 1972, GA 202.

Rudolf Steiner speaks about this topic in many lectures, particularlyin

his lecture of October 16, 1923,Deeper Insights into Education
Anthroposophic Press, 1983, GA 302A.



29.See Steiner6s | ethelmneeNataréofghr i [ 10
Life Between Death and Rebdwff, Steiner Press, 1994, GA 153.

LEC TURE3

1. Concerning the Threefold Social Organism, T8®eards Social
Renewd&udolf Steiner Press, 1977, GA 23.

2. The Eighth Ecumenical Council took place in 869 in Constantinople
[now Istanbul] with the goal of countering Patriarch Photius. Canon
11 of Canones Ganfhotius t at e s : oWhile the (
Testaments teach that human beings have only an understanding and
reasonable soul, and although all fathers and teachers speaking the
word of God in this church support this opinion, there are those who
have sunkennto a frivolousness and unabashedly present the
teaching that human beings have two souls and assert, based upon
certain unscientific investigations, this is confirmed by the wisdom
of their own heresy. 6 The Cat holi
was hghly regarded by Steiner writes in Section VIII, paragraph 54,
0Christian Il dealism as a CGCGompl et
volume workGeschichte des IdeafiBheusistory of idealism)
Braunschweig, 1894,

0The misuse of t hetheBgiriiubl and physical f f er e

Notes to page 64

human being carried out by the Gnostics when they present one as an
expression of their perfection and declare the other as the
representative of Christians caught in Church laws, forced the Church

to explicitlyr enounce the Trichotomy. o6 I
returns to the i mportance of this
his lectures on February 5 and April 2, 19B&rthly Death and Cosmic
Life,Garber Press, 1985, (GA 181); the lecture on Sep®&mbés,

in Die Polaritat von Dauer und Entwickelung im Méhbehgolktitgn

of continuity and change, GA 184); and the lecture on November 21,

1919, inThe Archangel Michaghroposophic Press, 1995, (GA 194).
Concerning this subject, seeehe s ays by Stefan Lebe
86906 (On t he Nitelungen dus derfAntt8dp@sgphischen
Arbeit in Deutschlaiiewsletter of Anthroposophical work in

Ger many) , Easter, 1973, and by Jo



seine kulturgeschichtth e n Fol gen: Die Abschaf
council and its historical effects upon culture: the abolition of the
spirit) inErziehungskurrss, 10/11, 1964; also, the publicativer

Kampf um das Menschenbild. Das achte 6kumenische Kormzé von 869 ur
Folge(The struggle over the picture of the human being: The Eighth
Ecumenical Council of 869 and its effects), edited by H. H. Schoffler,
Dornach, 1986, which contains these and other essays on this topic.

3. Julius Robert Mayer (181878), German phggan and natural
scientist, formulated the Law of the Conservation of Energy in 1842
and postulated the equivalence of mechanical movement and heat
(O0Heat and movement can <change
Bemerkungen iiber das mechanische Agéiaigenarks on the
mechani cal equi val ent of heat ),
indestructible, changeable and intangible objects. As incorrect as it
would be to conclude that the connection between gravity and
movement can be stated by saying thatsbenee of gravity is
movement, it would be just as incorrect to conclude this for heat.
Actually, we wish to show the opposite, that in order to have heat,
movement, whether it be simple or vibrational, such as light, or
radiant heat, etc., must ceaseeto bmo v e mBeamerkungéni Gber
die Krafte der unbelebteriRémharks on forces in inanimate nature,
1842]). See als@obert Mayer Uber die Erhaltung der Kraft. Vier
Abhandlung@®obert Mayer and the conservation of energy), edited
by Albert NeuburgelLeipzig, which contains both of these essays,
and the essays 0Die organische

Notes to page8 64

Bewegung in ihrem Zusammenhang mi
movement and its connection to m
quantitative und qualitatiBee st i mmung der Kr a2ft ebd
guantitative and qualitative determination of forces), 1841.
Concerning the importance of May
April 16, 1918 iAnthroposophical Life Gifesd manuscrigbA 181.

4. See Lecture 8pte 1.

5. Plato(428348s8c. ) ©: O0And of the organs th
to give light, and the principle according to which they were inserted
was as follows: So much of fire as would not burn, but gave a gentle
light, they formed into a substankim & the light of everyday life;



and the pure fire which is within us and related thereto they made to
flow through the eyes in a stream smooth and dense, compressing
the whole eye, and especially the center part, so that it kept out
everything of a coser nature, and allowed to pass only this pure
element. When the light of day surrounds the stream of vision, then
like falls upon like, and they coalesce, and one body is formed by
natural affinity in the line of vision, wherever the light that falls from
wi thin meet s wi t hTimaeostrareslatedehy n a | 0
Benjamin Jowett, ithe Dialogues of Rlato| .Tim&8eenddOther
Di al og ue 82500 Sppepe.BooRs4 [Dndon, 1970). See also
Chapter 4, OPl ato as Mnrstianitycas 6 i n
Mystical FaGar ber Communi cations, 1985;
his Berl in Wor ker &8s School | e
Wel tanschauungené ( 0 UbeePhiBsoghek Wo |
Geschichte und Lite(&®bitosophy, History and Literatuneot
available in English) GA 51.
0Some other similar spiritual act
Rudolf Hermann Lotze (1811881), physiologist and
philosopheractive in Leipzig, Goéttingen and Berlin, opposed vitalism
in favor of a mechanistig@anation of nature. He referred to his
world view as oOteleological i deal
the first volume diikrokosmus. Ideen zur Naturgeschichte und Geschichte
der Menschheit. Versuch einer Anthnoplalegie(Microcosmos:
Thoudhts concerning natural history and the history of humanity: An
attempted ant hropology) in which
directs each impression to its particular location in space which it
imagines does not lie in the position itself whichrtheession has
in the sense organ . . . the reason lies more in the qualitative attribute
which the impression of the nature of the object upon touching the

Notes to pages 86

body provides to its other qualitative attributes. The consciousness

can onlybe accessed by such differences and they serve it as
attributes according to which it forms a spacial picture of the

i mpressions. 6 Rudol f Steiner spe
OModern | deal i st i dheWiddek of Phlasopltye pt i
Anthroposophic Press, 1973, GA 18; also lecture of January 15,



10.

11.

12.

13.

14.

15.

16.

1914, inGeisteswissenschaft als LéBpinggat,science in practical
life) GA 63.
A previous German weditor change
theoriginal Oour | owe rstenograghicn i s mé
manuscripts.
Compare Chapter 9, Intuifive @inking assa o f
Spiritual Path: A Philosophy of FRegtmppsophic Press, 1995.
Steiner refers here to the nebular hypothosis of the philosopher
andmathematician Emmanuel Kd@7241804), according to which
the Earth was formed out of a primal fog; also the theories of the
French mathematician and astronomer Pierre Simon Laplade (1749
1827), whose theories were developed independently of Kant.
In this connection, see ChapterV , 0The Evol utic
Co s mo s an dAnNDathiné of iOccult Scienttepposophic
Press, 1989.
Concerning the meaning of the human corpse for the developmentof
the Earth, see Steiner 0lhkeCom:nct ur e
Prehistoric Adgelankindtyped manuscript, GA 184, the lecture of
December 18, 1920, irhe Bridge between Universal Spirituality and
Physical Mafnthroposophic Press, 1979, GA 202; the lecture on
September 4, 1916,Raust: The Struggling Htypad, manuscript,
GA 272; and also the lecture c¥etem Jesus to CRiglplf Steiner
Press, 1982, GA 131.
See the <chapter 0Bl ood and Nerv
We g madundamentals of Th&agglf Steiner Press, 1983, GA 27.
An earlier Ger maems ealntit be added
andoon the other. o
This text is according to the first dittoed copies. Concerning the
difference between animal and human eyes relating to nerve and
bl ood activity, see SteineEeds | e
Human BeingBady, Soul and Spinithroposophic Press, 1989, GA
347.
Eduard von Hartmann (18%006) originally began a military
career, but a knee injury forced him to leave the military in 1865, and
he dedicated himself to philosophical studies. In 1869 hegqliblish

Notes to pages &6



17.

18.

n

his doctoral dissertatiorDie Philosophie des UnbeyTifiden

phil osophy of the unconscious). I
Zi el des Weltprocesses und die B¢
goal of the world process and theanieg of consciousness). On

Hart mannds proposal to explode t}

March 26, 1914, ®eisteswissenschaft als LEBeinisgait science in
practical life), GA 63; and lecture of May 14, 19Phjlosophers of
the RecensBtped manuscript, GA 353. On Hartmann in general,
see the chapter oO0OModer nThéRidelesl i st i
of Philosophyt he essay OEduard von Hartn
Bedeutungé (Eduard von Hartmann:
Methodische Grundlagen der AnthrogBeoptagions of
Anthroposophy), GA 30; and his obituaryLircifeGnosjs(not
available in English), GA 34.
See Introduction iGoethean Scidheeury Press, 1988, GA 1;

The Science of Kndwargyry Presg 988, GA 2Truth and
Knowledg&arber Communications, 1981, GA 3; dntlitive
Thinking as a Spiritual Path: A Philosophy ofARteesfmaophic
Press, 1994, GA 4.
I n Chapter 8, 0P Tathdnd Knawlesgiernc | u s i
wr i t e sve seeMiat tieannermost core of the world lives in
our knowledge. Cosmic harmony becomes apparent in human

cognition. o6 This work, without tF
was Steinerd6s doctoral thesis at
1891.

LECTURE4
See Steinerds |l ecture of August

Wal dor f S The Sprit of the Watdorf Sshibowhposophic

Press, 1995, GA 297.

Addition from the original manuscript.

See Steinerds essay O0The d&aducati
Spi rit ualTheSEducaionmfetlite Child and Early Lectures on
Educatiointhroposophic Press, 1996, GA 34;%od Economy and
Waldorf Educatidnthroposophic Press, 1986, GA 303 (lectures of
December 29 and 30, 1921, and January 132 E912P).



10.

11.

See in particul ar Chapter 1, C
HumanBeingd and Chapter 2, 0Dest
Spirit.o

Refer to Lecture 1, note 6.
Notes to pages 80
Transl ator so not e: Websterds

Dictionaryoffe s t h e Manédl. Thevspintgof thedead and

gods of the lower world in Ancient Roman belief. Compare Lemures.

2. Ancestral spirits worshipped as gods. Also, the spirit of a dead

person regarded as an objett to

i nt e r mamal. Sobush:Pacihic impersonal supernatural force or

power that may be concentrated in objects, or persons and that may

be inherited, acquired or confer

Concerning |ife between death an
Three World$, Theosoppyn d Chapt er 3 ,An0 S| ee

Outline of Occult Sciscéehe lecture cycl@d$e Inner Nature of Man

and Life Between Death and RetatftSteiner Press, 1994, GA 153;

Between Death and Re&hidblf Steiner Press, 1975, G ; and

Der Tod als LebenswariBleath as a metamorphosis of life), GA

182.

See Chapter 9, 0 T hirtuitide dleinkingas$ a Fr e

Spiritual Paton instinct and drives in children, ke Education of

the Child in the Light of Spiritersd&aA 34.

Obecause . . . dinstincto is an a

For example, Robert Zimmermamhjlosophische Propad8agk,

See also Lecture 2, note 1, concerning Herbart.

Wilhelm Wundt, 1832920, was a philosopher, psychologist

andphysiologist who founded the first institute for experimental

psychol ogy in Leipzig. Rudolf St

philosophy was influenced by the dogma of the Eighth Ecumenical

Council of 869, in which it was determined that the huniag be

consisted only of body and soul (refer to Lecture 3, note 2). See

Rudol f Steinerds remarks in oMod

The Riddles of Philosoptynd i n his essay o0Mod:

(Modern research on the soul), containbtetiodische Grundlagen der

Anthroposoptiieundations of anthroposophy) GA 30.



12.

13.
14.

15.

16.

Refer to Chapter 9,IntultifelTieinkihglhgaa o
Spiritual Path: A Philosophy of Freedom.
See Lecture 2.
Rudolf Steiner speaks more completely about psysiscanal
hislectures of November 10 and 11, 19P5ynhoanalysis & Spiritual
Psychologygthroposophical Press, 1990, GA 178; and in his lectures
of January 22 and March 12, 191&aithly Death and Cosmic Life,
Garber Press, 1985, GA 181.

Notes to ges 8791

The textbook example of the woman chased by the carriage is
oftenmentioned by Steiner. Carl Gustov Jungd188%) gives this
example in the 1917 edition of his bodke Psychology of the
UnconscipusZur i ch. o1 know whhseffereda s e
from strong hysteria due to a sudden shock. One evening she was at
a social party and was going home around midnight, accompanied by
some friends, when suddenly a wagon moving at a fast pace came up
from behind them. The others moved to dde;showever, frozen

by shock, she remained in the middle of the street and ran in front
of the horses. The driver snapped his whip and cursed, but this did
not help, and she ran down the street that led to a bridge. There her
strength gave out and, in erchot to be overrun by the horses and

due to her desperation, she wanted to jump into the river. But, she
was hindered from doing this by some pabsgrs 6

Anatole Wassiljewitsh  Lunatcharski (@8933), Russian
author,politician, Commissioner for Publicication in Russia after

the October Revolution from 191822 and then President of the
Academy of Art in Moscow. I n hi
Wor king Class, 6 1919, hetamilay s :
rasathat is, an unwritten sheepabper, begins in early childhood to
receive the 6ABCs®6 of life. The
of the surroundings, the first effects of other people and the first
experiences in working with more distant people are forced to live in
the child bythe family, the school and the social structure, will
determine the full content of
crossroads where particular spiritual and sense perceptible forces of

f

of

S
&

W

e a

soci al l'ife meet.d I n hisnéssay

(published in 1971), he says:

0T



17.

18.

19.

represent forces us to build our pedagogy upon exact pedagogical
knowledge. We must learn to understand the child from the
standpoint of anatomy, physiology and social biology becalise then
will become clear about what an eighiyldachild consciously
brings to school and the surroundings from which this material is
derived. . . . We will never gain a healthy generation without proper
concern for hygiene | outpgrdpegly c hi |
organized physical education and
I nstead of 0di sappear from the
hadobe removed from sovereignty.
In the summer of 1905, during a longer stay in Thiringen,
Steinervisited a school founded by Dr. Hemrl_ietz (183 919),
the

Notes to pages 200

Deutsche Landerziehungsheim, in Haubibda.et z8s g o al
create schools for oOliving per s
were supposed to be independently active in many areas: science, art,
handwok, and agriculture. A relationship of comrades should exist
bet ween the students and the tea
the big citiesd were rejected. S
conference on June 17, 1921, contain€birierencdh Weachers

Michael Hall, 1987, GA 300B.

See Lecture 2, August 24, 1919
S ¢ h o oTlhe $pirinof the Waldorf School: Lectures Surrounding tt
Founding of the First Waldorf Schoofi 3tgamthroposophic

Press, 1995, G297

LEC TURES

. Apparently, the intended meaning here is the first part,

OPhysiological Col or s, 6 Theoryod o han
ColorsMIT Press, 1970, trans. Charles Lock Eastlake. See also
Steiner 6s Goetheae ScidieruryeRsss, 1968.

. Changed according to the original notes.
.Transl atorsd note: T h&chw&tfortsata n w

whi ch means oOensiform or Xi pho
breastbone, not the eye. The correct term would have been



Sichelfortsaizz coiffaolr m pr oc e s silledstructure c h i s
in the eyes of fish and is similar to the pecten in birds. This same
term, which appears in other lectures, seems to have come from
information inDie Augen der THiEhe eyes of the animal] by Dr.
OttoThi | o. This book, found in Ste
fish eyes as havigghwertfortsatzl contains some rough sketches
in the margin, apparently from St
4.An earlier German editor added of
5. Seelntuitive Thinking as a Spiftati: A Philosophy of Freedom
especially, Chapter 9, 0The I dea
6.0l nstinctive impulsesdé was added
theprevious Engl i sh edition, oin
0oi mpuilteresp . 0
7. Franz Brentano (1838917), nghew of Clemens Brentano, was a
Catholic theologian and Professor of Philosophy in Wirzburg until
1873 when he left the Church and gave up his professorship in
Note to page 100

protest against the Dogma of Infallibility. From 1874 on, he was active

as a mfessor in Vienna. In 1917, Rudolf Steiner wrote a memorial to

him inThe Case for Anthroposmploontained in the English edition).

See also Steinerds essays about hir
of articles fromDas Goetheancomtained inDer Goetheanumgedank
inmitten der Kulturkrisis der Ge@Emavéinought of the Goetheanum
within the present culturalDiecri si s’
Psychologie des Ariét#tlesi st ot | ed s p s yPsytholdgegy ) ,
vom empirischen Standpsgkblogy from an empirical standpoint),

Leipzig, 1874; andom Ursprung sittlicher Erke@bmserning the

origin of moral cognition), Leipzig, 1889. In the second volume of
Psychologie vom empirischen Standpubkh e s e cMom den ent i
Klassifition der psychischen Phlé&anoheéden t he <cl assi fi ca
phenomena) in t h eUnmégiichkein tUhteil anda pt e
Gemutsbeziehung in einer Grundklasse éu vérdinigen i mpossi bi
uniting judgment and feeling relationships into @séc kxategory),
Brentano writes, oln the realm of
However, between them there is no middle ground, just as there is none
between existence and nonexistence. This, according to the wellknown

Law of the Excluded Middle contrast, in regard to the Law of Love,



there exists not simply a 0goodo
0l ess good, 6 a oOoOworsed and a Ol es
peculiarity of preference, which is a particular class of feeliogsta|at
which, as | have shown in my work,
nothing which corresponds to preference in the realm of judgment. . . .
Thus, one desires and often implicitly chooses what is bad, whereby in
judging and utilizing the properthmd, an untruth is never allowed
entrance in order to make the who
Viennad6é by Alois H°fler says, ol n
the pair of concepts psychologp®ysical, a strong argument arose
about Bdisusdioa of andgnation and judgment . . . Brentano
is honored (and here | see his major contribution) also in German
philosophy to have penetrated into the idea that in a judgment, for
instance, the tree is green, the simple connecting of ideasingpéiein
tree is not important. Rather, what is important is that what is expressed
through the sentence is that | believe, or | am convinced, that the tree is
green. Sigwart, Wundt and many others have strongly criticized
Brentanods theory of judgment. ¢
Notes to pagesd 03

8. Christoph von Sigwart (188®04) studied Theology and
Philosophy in TUbingen, where he was also Professor of Philosophy
(18641904). He represented the teleological point of view.

9. Richard Wagner (1811883), composer, poet, andsisologist.

The first draft oMeistersinger von NUkmhergritten in the
1840s (first edition, Meinz, 1862) and the first performance was in
1868. Steiner speaks of Richard Wagner in a lecture of March 28,
1907, irSupersensible Knowleithgeposolhic Press, 1987.

10. Eduard Hanslick (18@5904), music critic and writer, professorat
the University of Vienna. In the preface to his Mook Musikalisch
SchéngnConcer ni ng what is musical/l
passionate opponents accuse me of poigng against everything
called feeling when, in actuality, every objective and attentive reader
can easily recognize that | only protest against the false mixing of
feelings int@ciendkat | fight against those aesthetic dreamers who
only present &ir harmonious pipe dreams with the pretension of
teaching musicians. | am completely of the opinion that the final
word concerning what is beautiful always rests upon the evidence






